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CONFERENCE STATISTICS

Distribution of the papers presented orally at the conference by countries

TURKIYE 12 %37.5
AZERBAIJAN 1 %34.38
ALGERIA 1 %3.13
RUSIYA 1 %3.13
INDIA 1 %3.13
MOLDOVA 1 %3.13
AMERICA 1 %3.13
PAKISTAN 2 %6.25
IRANIAN 1 %3.13
ROMANIA 1 %3.13
TOTAL 32 100%




ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE
14-15, February 2026, ANKARA, TURKIYE
CONFERENCE PROGRAM

ARCENG V. INTERNATIONAL
ANKARA SCIENTIFIC
STUDIES CONFERENCE

FEBRUARY 14-15, 2026
ANKARA, TURKIYE

ONLINE
CONFERENCE PROGRAM

Qo

Z00Mm

ID: 486 276 1839
PASSWORD: arceng06



ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE
14-15, February 2026, ANKARA, TURKIYE
CONFERENCE PROGRAM

14.02.2026

FRIDAY /10:00-12:00
SESSION: 1 HALL: 1/ MODERATOR
Dog¢. Dr. Aylin SOP

AUTHORS

UNIVERSITY/INSTITUTION

TOPIC TITLE

Dr. Nihal KARDORUK

Kiiltiir ve Turizm Bakanlig1

NICAEA ROMA TiYATROSU MIiMARI
PLASTIK PARCALARINA DAIR ILK
GOZLEMLER VE DEGERLENDIRMELER

Ars. Gor. Dr. Sema AYAZ

AHBYV Universitesi

ANTIK ROMA'DA KOLELIGIN
EKONOMIK VE SOSYAL GEREKLILIGI

Dog. Dr. Kadir GOKOGLAN
Dr. Sultan KILIC

Dicle Universitesi
Bagimsiz Arastirmaci

YESIL MUHASEBE
UYGULAMALARININ KURUMSAL
ITIBAR UZERINDEKI SEMBOLIK ETKISi

Dog. Dr. Kadir GOKOGLAN
Dr. Sultan KILIC

Dicle Universitesi
Bagimsiz Arastirmaci

DIJITALLESME SURECINDE MUHASEBE
EGITIMINDE SESSiZ YETKINLIKLER
(TACIT SKILLS) SORUNU

Aslinur PARLAK
Prof. Dr. Perihan UNUVAR
Dog. Dr. Aylin SOP

Mehmet Akif Ersoy Universitesi

KUSAKLAR ARASI BAGLAMDA
COCUKLUK OYUNLARININ
DONUSUMU: EBEVEYN DENEYIMLERI
UZERINE NITEL BiR INCELEME

Irem CATALBAS
Prof. Dr. Perihan UNUVAR
Dog. Dr. Aylin SOP

Mehmet Akif Ersoy Universitesi

OKUL ONCESI DONEMDE DIiJITAL
MEDYANIN COCUKLARIN BESLENME
ALISKANLIKLARINA YANSIMALARI

Dog. Dr. Giilbeyaz UNLUER
Nevsan CELIK
KARABACAK

Gokay Yiiksel

Eskisehir Ulku flkokulu
Eskisehir {1 Milli Egitim Maarif
Izleme Komisyonu

TURKIYE YUZYILI MAARIF MODELI
KAPSAMINDA ILKOKUL 1. SINIF
OGRETMENLERININ OLCME VE

DEGERLENDIRME UYGULAMALARINA
ILISKIN GORUSLERI




ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE
14-15, February 2026, ANKARA, TURKIYE
CONFERENCE PROGRAM

14.02.2026
FRIDAY /10:00-12:00
SESSION: 1 HALL:2 / MODERATOR
Dog¢. Dr. Zeynep TEKKUS SET

AUTHORS UNIVERSITY/INSTITUTION TOPIC TITLE
Dr. Sermin KOCAMAN FAME Crypt Geleneksel Yontemlerden Kimlige Dayali
Sifrelemeye Evrim
Dog. Dr. Zeynep TEKKUS Arel Universitesi AYRISMA KAYGISI VE SIDDET: KADIN
SET CINAYETLERINE GIDEN KLiNiK SURECLER
Dog. Dr. Semra KOCATAS | Sivas Cumhuriyet Universitesi | KRONiK HASTALIKLARDA RiSK YONETIMI
Merve TOPCU Sivas Numune Hastanesi VE HALK SAGLIGI HEMSIRELIGi:

BUTUNCUL BiR DEGERLENDIRME

HEMSIRELIK ALANINDA KULTUREL

Dog. Dr. Semra KOCATAS | Sivas Cumhuriyet Universitesi YETERLILIGIN GELISTIRILMESI:
Merve TOPCU Sivas Numune Hastanesi KULTUREL YETERLILIK SURECI

MODELI'NIN ROLU




ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE
14-15, February 2026, ANKARA, TURKIYE
CONFERENCE PROGRAM

14.02.2026
FRIDAY /10:00-12:00
SESSION: 1 HALL: 3/ MODERATOR
Emil Raul o8lu Agayev

AUTHORS UNIVERSITY/INSTITUTION TOPIC TITLE
Ulduz Farhad Azarbaycan Dovlat Pedaqoji Aristotelin “Poetika” asarinda epik
Qahramanova Universiteti poeziyanin nazari tahlili
9hmadova Aytan Arzulla Ganca Dévlat Universiteti “DASTANI- 9HMAD HORAMI”
qizi POEMASINDA SAYLARIN USLUBI

XUSUSIYYOTLORI

Kondl aladdin qgizi

Azarbaycan Dovlat Pedaqoji

SAVAD TOLIMIND® iSTIFADS OLUNAN

Mammadova Universiteti OYANI VASITOLOR
Emil Raul oglu Agayev Azerbaijan State Pedagogical UC-ALTI MOKTOB2QODOR YASLI
University USAQLARA TOSVIiRi FOALIYYST

MOSGOLOLIRININ TODRISI

Qasimova Maya Rahim
qizi

Azerbaijan State Pedagogical
University

iBTIDAI TOHSILDD KONSTRUKTIVIST
YANASMANIN PEDAQOJi 9HOMIYYSTI

Vo ToTBiQi
Lale MUSAYEVA Azerbaycan Devlet Pedagoji | OGRENCI DiLINDE KULTUREL KODLARIN
Universitesi TEZAHURU
Gunel Shefiyeva Elkhan ASPU THE ROLE OF ARTIFICIAL INTELLIGENCE IN

IMPROVING LANGUAGE SKILLS

Qasimova Nigar Azad

Azarbaycan Dovlat Pedaqoji
Universiteti

Sagird sayi ¢cox olan siniflarin idara
olunmasi yollari

Phd.Naila Gardashbeyova
Adila Quliyeva

Nakhchivan State University

TUNEL EFFEKTININ METAL-DIELEKTRIK-
YARIMKECIRICI STRUKTURUNDA TabQlQl

Qurbanova Lamiya Mehdi
qizi

Azerbaycan Devlet Pedagoji
Universitesi

DOYSRLAR AiLS BUTOVLUYUNU
SORTLONDIRSN PSiXOLOJi 9SASLAR KiMi

Rahils Himmatova

Azerbaycan Devlet Pedagoji
Universitesi

KiMi QOSMASININ SEMANTIK-
QRAMMATIK TOBIaTi




ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE

14-15, February 2026, ANKARA, TURKIYE
CONFERENCE PROGRAM

14.02.2026
FRIDAY /10:00-12:00
SESSION: 1 HALL: 4/ MODERATOR
MUHAMMAD FAISAL

AUTHORS

UNIVERSITY/INSTITUTION TOPIC TITLE

MUHAMMAD FAISAL

Allama Igbal Open University Al-Supported Breeding Selection for
Disease Resistance in Livestock

Autonomous Robotic Systems for

MUHAMMAD FAISAL Allama Igbal Open University Livestock Feeding and Welfare
Monitoring
A Formal Introduction to e-Groups:
Nosratollah SHAJAREH Bahonar University of Axiomatization, Structural Properties, and
POURSALAVATI Kerman Relations to Generalized Algebraic
Systems
Hadjira Sakhri Mohamed Khider Biskra Strategies for Enhancing Public Space Quality
Sirine Zid University in Semi-Arid Cities

University of Batna




ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE

14-15, February 2026, ANKARA, TURKIYE
CONFERENCE PROGRAM

14.02.2026
FRIDAY /10:00-12:00
SESSION: 1 HALL:5/ MODERATOR
Irina-Ana DROBOT

AUTHORS

UNIVERSITY/INSTITUTION TOPIC TITLE

Dr. M.K.GANESHAN

AMET University GREEN AND STRATEGIC HUMAN
RESOURCE MANAGEMENT (HRM)
PRACTICES IN INFORMATION
TECHNOLOGY (IT) COMPANIES IN
CHENNAI CITY

Naima Silemonshoeva

ATSMU Integrating Multicultural Inclusion and
Indigenous Perspectives in Education
Systems Worldwide

Oxana Mititelu Comrat State University STRATEGIES FOR TEACHING ROMANIAN
IN PLURILINGUAL CONTEXTS
Ananda Majumdar Harvard University THE POWER OF CLOTHING: WOMEN,

EXPRESSION, AND SOCIETY

irina-Ana DROBOT

WHAT CAN ONLINE FOREIGN LANGUAGE
TEACHING VIDEOS CAN TEACH US ABOUT
PUBLIC SPEAKING?

Technical University of Civil
Engineering Bucharest

Dilan DEMIR
Dog¢.Dr.Emrah KOPARAN

HAVACILIK SEKTORUNDE NFC ve 2FA
TABANLI KAGITSIZ BILETLEME
SISTEMLERININ SURDURULEBILIRLIK
PERSPEKTIFINDEN MODELLENMESi

Amasya Universitesi




ARCENG V. INTERNATIONAL
ANKARA SCIENTIFIC STUDIES CONGRESS

CONTENTS
AUTHOR(s) TITLE PAGE NO
Nihal KARDORUK NICAEA ROMA TiYATROSU MIMARI PLASTIK 1
PARCALARINA DAIR ILK GOZLEMLER VE
DEGERLENDIRMELER
Sema AYAZ ANTIK ROMA'DA KOLELIGIN EKONOMIK VE 3
SOSYAL GEREKLILiGi
Kadir GOKOGLAN YESIL MUHASEBE UYGULAMALARININ
Sultan KILIC KURUMSAL ITiBAR UZERINDEKI SEMBOLIK 5
ETKIisSi
e g DiJITALLESME SURECINDE MUHASEBE
Ka‘;‘zlgglli?SIéAN EGITIMINDE SSEs_siZ YETKINLIKLER (TACIT 15
SKILLS) SORUNU
KUSAKLAR ARASI BAGLAMDA COCUKLUK
‘lle'l'l‘l‘;; %‘;%I;,f; gYUNLABININ DONUSUMU: EBEV]«;YN 26
Aylin SOP DENEYIMLERI UZERINE NiTEL BiR
INCELEME
Irem CATALBAS OKUL ONCESI DONEMDE DiJITAL MEDYANIN 37
Perihan UNUVAR COCUKLARIN BESLENME
Aylin SOP ALISKANLIKLARINA YANSIMALARI
. S TURKIYE YUZYILI MAARIF MODELI
G;:B;ZEZC%%EER KAPSAMINDA iLKOKUL 1. SINIF 49
AT OGRETMENLERININ OLCME VE
Gkay Yiiksel DEGERLENDIRME UYGULAMALARINA
ILISKiN GORUSLERI
GELENEKSEL YONTEMLERDEN KIMLIGE DAYALI 52
Sermin KOCAMAN SIFRELEMEYE EVRIM
Zeynep TEKKUS SET AYRISMA KAYGISI VE SIDDET: KADIN 54
CINAYETLERINE GIDEN KLiNiK SURECLER
KRONIK HASTALIKLARDA RiSK YONETiMi VE HALK
Semra KOCATAS SAGLIGI HEMSIRELiGi: BUTUNCUL BiR 56
Merve TOPCU DEGERLENDIRME
HEMSIRELIK ALANINDA KULTUREL
wa“:’rri :(;)OCI?CTI‘?S YETERLHSJ_G;N GELISTIRILMESI: KULTUREL 65
YETERLILIiK SURECIi MODELI'NiN ROLU
Ulduz Farhad Qahreamanova Aristotelin “Poetika” asarinda epik poeziyanin 73
nazari tahlili
©hmadova Aytan Arzulla “DASTANIi- 9HM3D HORAMI” POEMASINDA 76
qizi SAYLARIN USLUBI XUSUSIYYSTLORI
Koniil Sladdin qizi SAVAD TOLIMIND®D iSTIFAD® OLUNAN 9YANI 81
Mammadova VASITOLSR
Emil Raul oglu Agayev UG-ALTI MOKTOBOQODOR YASLI USAQLARA 85
TOSVIiRi FOALIYYDT MOSGOLOLIRININ TODRISI
Qasimova Maya Rahim qizi iBTiDAI TOHSILDD KONSTRUKTIVIST
YANASMANIN PEDAQOJi 9HOMIYYDTi Vo 89
TOTBIQl
Lale MUSAYEVA OGRENCI DILINDE KULTUREL KODLARIN 93
TEZAHURU
Gunel Shefiyeva Elkhan THE ROLE OF ARTIFICIAL INTELLIGENCE IN 95
IMPROVING LANGUAGE SKILLS
Qasimova Nigar Azad Sagird sayi cox olan siniflarin idara olunmasi 97
yollari
Phd.Naila Gardashbeyova TUNEL EFFEKTININ METAL-DIELEKTRIK- 100

Adila Quliyeva

YARIMKECIRICI STRUKTURUNDA ToDQlQl




ARCENG V. INTERNATIONAL
ANKARA SCIENTIFIC STUDIES CONGRESS

Qurbanova Lamiya Mehdi | D3YSRLSR AiLD BUTOVLUYUNU SORTLONDIRSN 105
qizi PSiXOLOJi 9SASLAR KiMmi
Rahila Hiimmatova KiMi QOSMASININ SEMANTiK-QRAMMATIK 109
TOBIOTI
MUHAMMAD FAISAL Al-Supported Breeding Selection for Disease 113
Resistance in Livestock
Autonomous Robotic Systems for Livestock 114
MUHAMMAD FAISAL Feeding and Welfare Monitoring
A Formal Introduction to e-Groups:
Nosratollah SHAJAREH Axiomatization, Structural Properties, and 115
POURSALAVATI Relations to Generalized Algebraic Systems
Hadjira Sakhri STRATEGIES FOR ENHANCING PUBLIC SPACE 123
Sirine Zid QUALITY IN SEMI-ARID CITIES
M.K.GANESHAN GREEN AND STRATEGIC HUMAN RESOURCE
MANAGEMENT (HRM) PRACTICES IN 124
INFORMATION TECHNOLOGY (IT) COMPANIES IN
CHENNAI CITY
Naima Silemonshoeva Integrating Multicultural Inclusion and Indigenous 129
Perspectives in Education Systems Worldwide
Oxana Mititelu STRATEGIES FOR TEACHING ROMANIAN IN 131
PLURILINGUAL CONTEXTS
Ananda Majumdar THE POWER OF CLOTHING: WOMEN, EXPRESSION, 143
AND SOCIETY
WHAT CAN ONLINE FOREIGN LANGUAGE 152
irmma-Ana DROBOT TEACHING VIDEOS CAN TEACH US ABOUT PUBLIC
SPEAKING?
HAVACILIK SEKTORUNDE NFC ve 2FA TABANLI
Dilan DEMIR KAGITSIZ BILETLEME
SISTEMLERiININ SURDURULEBILIRLIK 157

Do¢.Dr.Emrah KOPARAN

PERSPEKTiIFINDEN MODELLENMESi




CONFERENCE BOOK

INITIAL OBSERVATIONS AND EVALUATIONS OF THE ARCHITECTURAL
PLASTIC FRAGMENTS FROM THE NICAEA ROMAN THEATRE

NiCAEA ROMA TiYATROSU MIMARI PLASTiK PARCALARINA DAIR ILK
GOZLEMLER VE DEGERLENDIRMELER

Nihal KARDORUK

DR., KULTUR VE TURIZM BAKANLIGI, iZNiK MUZESI/IZNiK ROMA TiYATROSU KAZISI, ARKEOLOJi

0000-002-6299-1810

Ozet

Antik Bithynia Bélgesi’nde bulunan Nicaea antik kenti, bugiin Bursa ili, iznik ilgesi siirlart
icerisinde yer almaktadir. Kent antik donemde ve sonrasinda cevresinde gelisen tim
uygarliklara baskentlik etmis onemli bir merkezdir. Helenistik ve Roma Ddnemlerinde en
parlak giinlerini yasamis, Bizans, Laskarisler Donemi, Anadolu Selguklular1 ve Erken Osmanl
Donemi’nde de énemli bir merkez olarak varligini siirdiirmeye devam etmistir. Antik Donem
kalintilarinin ¢ogu modern yerlesim altina kalan kentte, Roma Donemine taniklik eden ve
bugiin restorasyon ve konservasyon c¢aligsmalari tamamlanarak ziyarete acilan nadir
yapilarindan biri Roma Tiyatrosudur. Anadolu sinirlari igerisinde diiz bir alanda kemer ve tonoz
teknolojisi ile yerden tamamen bagimsiz tek 6rnegi teskil etmektedir. Tiyatro hakkindaki ilk
bilgiler Imparator Traianus ve donemin Bithynia Valisi Geng¢ Plinius arasinda yapilan
mektuplardan alinmaktadir. Plinius 6zellikle tiyatronun yapim asamasinda oldugundan, bazi
boliimlerinde ¢atlaklar bulundugundan, bazi béliimlerin yapiminda kullanilan malzemenin
kalitesiz oldugundan ancak biitiin bu olumsuzluklara ragmen bazi yeni boliimlerin tiyatroya
eklendiginden bahsetmektedir. Son donemde yapilan kazi calismalarinda elde edilen bulgular,
tim olumsuzluklara ragmen tiyatro ingasinin tamamlanarak kullanima acildigini
gostermektedir. Tiyatro, dogal afetler, kentin cazibe merkezi olmasinin getirdigi savaslar, kent
icerisinde daha sonraki donemlerde yapilan yapilar i¢in hammadde kaynagi olarak
kullanilmasiyla zarar gormiistiir. Bu sebeple basta scaena olmak iizere oturma basamaklari,
media ve summa cavea’yl ayaga kaldiran i¢, dis tonozlar ve paye ayaklari, orkhestra zemini
onarilamayacak sekilde tahrip olmustur. Tarihsel siire¢ igerisinde zarar goren tiyatroda mimari
plastik konusundaki en kapsamli bilgiler, biitiinsel bloklardan tiraglanan ya da kopan kiigiik
mimari plastik siisleme parcalarindan alinmaktadir. Ozellikle scaena ve ¢evresinde
gerceklestirilen kazi caligmalarinda binin lizerinde mimari plastik siisleme pargasi ele gegmis,
bu parcalar lizerinde yapilan ¢aligsmalarda scaena’nin zengin bir mimari siisleme repertuarina
sahip oldugu anlagilmistir. Bu ¢aligmamizda amag, bu pargalar {izerinden Nicaea tiyatrosunda
kullanilan mimari plastik siislemeler hakkindaki 6n degerlendirmeleri sunmaktir.

Anahtar kelimeler: Bithynia, Roma, Tiyatro, Mimari Siisleme, Plastik
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Abstract

The ancient city of Nicaea, located in the Bithynia region and within the modern-day borders
of the iznik district in Bursa, was a significant center that served as a capital for all civilizations
that flourished around it throughout antiquity and beyond. Experiencing its golden age during
the Hellenistic and Roman periods, the city continued to maintain its importance under
Byzantine rule, the Lascarid Empire, the Anatolian Seljuk Sultanate, and the Early Ottoman
Period. While most ancient remains lie beneath the modern settlement, the Roman Theatre
stands as a rare structure witnessing the Roman Period; its restoration and conservation have
recently been completed and opened to visitors. It represents the only example within Anatolia
built on flat terrain entirely independent of the ground through the use of vault and arch
technology. The earliest information regarding the theatre is found in the correspondence
between Emperor Trajan and Pliny the Younger, the Governor of Bithynia at the time. Pliny
mentions that the theatre was under construction, noting cracks in certain sections and the poor
quality of materials used in others; however, despite these setbacks, he notes that new sections
were being added. Recent excavations indicate that, despite these challenges, the theatre's
construction was completed and it was opened for use. Over time, the theatre suffered damage
from natural disasters, wars resulting from the city’s status as a center of attraction, and its use
as a source of raw materials for later constructions. Consequently, the scaena in particular, along
with the seating tiers, the inner and outer vaults and piers supporting the media and summa
cavea, and the orchestra floor, were irreparably damaged. The most comprehensive data on
architectural sculpture in the theatre, which was damaged throughout its history, is derived from
small decorative fragments either carved from whole blocks or broken off. Specifically,
excavations in and around the scaena have yielded over a thousand architectural decorative
pieces. Research on these fragments reveals that the scaena possessed a rich repertoire of
architectural ornamentation. The aim of this study is to present preliminary evaluations of the
architectural plastic decorations used in the Nicaea theatre based on these fragments.

Keywords: Bithynia, Roman, Theater, Architectural Ornamet, Plastic
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THE ECONOMIC AND SOCIAL NECESSITY OF SLAVERY IN ANCIENT ROME

ANTIK ROMA'DA KOLELIGIN EKONOMIK VE SOSYAL GEREKLILIiGi

Sema AYAZ

Ars. Gor. Dr., AHBV Universitesi, Eskicag Tarihi
0000-0001-9133-998X
Ozet

Roma’da kolelik kurumu, sosyal ve ekonomik yasamin temel bir parcasi olarak karsimiza
cikmaktadir. Roma hukukuna gore koleligin temel nedenleri" dogum yoluyla" ve" 6zgiirliigiin
kayb1" olmak iizere ikiye ayrilir. Dogum yoluyla koélelikten ¢ocugun statiistinii annesi belirler.
Kole bir kadindan dogan ¢ocuk babasinin durumuna bakilmaksizin kéle sayilir ve annesinin
efendisinin mali kabul edilir. Ozgiirliigiin kaybi ise savas esiri olma, borglarin1 ddeyememe,
kamu sugu isleme veya ekonomik zorunluluklar nedeniyle kisinin kendisini veya ¢ocuklarini
satmas1 gibi durumlarda gerceklesir. Ozellikle savas esirleri, roma igin en ucuz ve en yaygin
kole kaynagi olmustur.

Roma'nin tarima dayali yapist icerisinde koleler, ozellikle latifundia adi verilen genis
arazilerde kahya veya is¢i olarak liretiminin merkezinde yer almislardir. Ancak kolelerin rolleri
yalnizca fiziksel giicle sinirli kalmamis; sehir hayatinda hekimlikten 6gretmenlige, asciliktan
biirokrasideki kritik idari gorevlere kadar uzanan ¢ok genis bir meslek yelpazesinde hizmet
vermislerdir. Bu durum, kdlelerin Roma toplumunun hem kirsal hem de kentsel isleyisinde
vazgecilmez birer unsur oldugunu gostermektedir.

Hukuki acidan bakildiginda koleler baslangicta “canli bir egya” olarak tanimlanmis ve aile
reisinin (pater familias) mutlak otoritesine tabi kilinmiglardir. Ancak zamanla Roma hukuku bu
sert yapiy1 esnetmistir. Ozellikle Imparator Hadrianus ve Antoninus Pius dénemlerinde yapilan
yasal diizenlemelerle koleler, sebepsiz yere iskence gérmeye Oldiiriilmeye karsi koruma altina
alimmuslardir.

Antik Roma’da “manumissio” siireciyle 6zgiirlesen koleler “libertinus™ statiisii kazanmustir.
Azat edilme; vasiyetname, niifus kaydi veya magistratus huzurunda gerceklesen resmi
yOntemlerin yani sira gayri resmi yollarla da miimkiindiir. Koleler, sadakatleri karsiliginda veya
“pecilium” adli birikimleriyle 06zgiirliklerini satin alabilmislerdir. Ancak kontrolsiiz
azatlasmay1 onlemek icin Augustus doneminde “Lex Aelia Sentia” gibi yasalarla yas ve say1
kisitlamalar1 getirilmistir. Azatlhilar vatandaglik hakki kazansalar da sosyal ve hukuki agidan
dogustan 6zgiir olanlarla tam esitlenmemis; genellikle ticaret ve zanaatla ilgilenerek toplumsal
yapinin ayrilmaz bir par¢asi olmuslardir.

Anahtar kelimeler: Roma, Kolelik, Sosyal Yapi, Ekonomi, Hukuk, Azat Etme
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Abstract

In Rome, the institution of slavery emerges as a fundamental part of social and economic life.
According to Roman law, the primary causes of slavery are divided into two: 'by birth' and 'loss
of freedom.' In slavery by birth, the mother determines the status of the child. A child born to
an enslaved woman is considered a slave regardless of the father's status and is accepted as the
property of the mother's master. Loss of freedom, on the other hand, occurs in situations such
as becoming a prisoner of war, inability to pay debts, committing a public crime, or an
individual selling themselves or their children due to economic necessities. Especially prisoners
of war have been the cheapest and most common source of slaves for Rome.

Within Rome's agriculture-based structure, slaves took part at the center of production,
especially as stewards or laborers on vast estates called /atifundia. However, the roles of slaves
were not limited solely to physical strength; they served in a very wide spectrum of professions
in city life, ranging from medicine to teaching, and from cooking to critical administrative
duties in the bureaucracy. This situation demonstrates that slaves were an indispensable element
in both the rural and urban functioning of Roman society.

From a legal perspective, slaves were initially defined as 'living property' and were subjected
to the absolute authority of the head of the family (pater familias). However, over time, Roman
law relaxed this rigid structure. Especially through the legal regulations made during the reigns
of Emperors Hadrian and Antoninus Pius, slaves were taken under protection against being
tortured or killed without cause.

In Ancient Rome, slaves liberated through the process of 'manumissio' gained the status of
'libertinus.! Manumission was possible through formal methods occurring via will, census
registration, or in the presence of a magistrate, as well as through informal means. Slaves were
able to purchase their freedom in exchange for their loyalty or with their savings called
'peculium.' However, to prevent uncontrolled manumission, restrictions on age and number
were introduced during the Augustan period through laws such as 'Lex Aelia Sentia." Although
freedmen gained citizenship rights, they were not fully equal to those born free in social and
legal terms; they typically engaged in trade and crafts, becoming an inseparable part of the
social structure.

Keywords: Rome, Slavery, Social Structure, Economy, Roman Law, Manumission
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THE SYMBOLIC IMPACT OF GREEN ACCOUNTING PRACTICES ON
CORPORATE REPUTATION

YESIL MUHASEBE UYGULAMALARININ KURUMSAL iTIBAR UZERINDEKI
SEMBOLIK ETKIiSi

Kadir GOKOGLAN!, Sultan KILIC?

'Doc. Dr., Dicle Universitesi Diyarbakir Sosyal Bilimler MYO, Muhasebe ve Vergi,
ORCID: 0000-0001-6397-8477

Dr., Bagimsiz Arastirmaci, ORCID: 0000-0009-1120-3261

Ozet

Bu ¢alismanin amaci, yesil muhasebe uygulamalarinin kurumsal itibar iizerindeki sembolik
etkisini nitel bir bakis agisiyla incelemektir. Giinlimiiz isletmeleri agisindan c¢evresel
stirdiiriilebilirlik yalnizca ¢evresel performansin iyilestirilmesine yonelik teknik bir faaliyet
alan1 degil, ayn1 zamanda paydaslara verilen mesajlar araciligiyla kurumsal kimlik ve itibarin
insa edilmesinde 6nemli bir sembolik ara¢ olarak degerlendirilmektedir. Bu baglamda yesil
muhasebe uygulamalari, isletmelerin ¢evreye duyarli, etik ve sorumlu bir aktdr olarak
algilanmasinda kritik bir rol oynamaktadir.

Aragtirma, nitel arastirma yontemi kapsaminda tasarlanmis olup veri toplama siirecinde yari
yapilandirilmig goriigmeler ve ikincil veri kaynaklarindan yararlanilmigtir. Caligmanin
katilimcilarini, yesil muhasebe ve cevresel raporlama siireglerinde aktif rol alan muhasebe
yoneticileri, finans uzmanlar1 ve siirdiiriilebilirlik alaninda goérev yapan profesyoneller
olusturmaktadir. Elde edilen veriler, icerik analizi yontemi kullanilarak analiz edilmistir.

Arastirma bulgulari, yesil muhasebe uygulamalarinin yalnizca ¢evresel maliyetlerin
raporlanmasina yonelik teknik bir ara¢ olarak degil, aym1 zamanda isletmelerin cevresel
duyarliliklarin1 sembolik diizeyde goriiniir kilan bir iletisim aract olarak algilandigini ortaya
koymaktadir. Katilimei goriisleri, bu uygulamalarin paydas giivenini artirarak kurumsal itibar1
giiclendirdigini ve isletmelerin mesruiyetlerini pekistirmede Onemli bir rol oynadigini
gostermektedir. Sonug¢ olarak, yesil muhasebe uygulamalarinin kurumsal itibarin ingasinda
sembolik bir deger tasidig1 ve stratejik bir yonetim araci olarak ele alinmasi gerektigi ifade
edilebilir.

Anahtar kelimeler: Yesil muhasebe, kurumsal itibar, sembolik etki, siirdiiriilebilirlik.
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Abstract

The aim of this study is to examine the symbolic effect of green accounting practices on
corporate reputation from a qualitative perspective. In the contemporary business environment,
environmental sustainability is no longer regarded solely as a technical effort to improve
environmental performance, but also as a symbolic instrument through which organizations
communicate values and construct corporate identity and reputation. In this context, green
accounting practices play a crucial role in shaping stakeholders’ perceptions of companies as
environmentally responsible, ethical, and socially accountable actors.

The study is designed within the framework of qualitative research. Data were collected through
semi-structured interviews and the analysis of secondary sources. The participants consist of
accounting managers, finance professionals, and sustainability experts who are actively
involved in green accounting and environmental reporting processes. The collected data were
analyzed using content analysis techniques.

The findings indicate that green accounting practices are perceived not merely as technical tools
for reporting environmental costs, but also as symbolic mechanisms that make firms’
environmental commitments visible to stakeholders. Participants emphasized that these
practices contribute to enhancing stakeholder trust, strengthening corporate reputation, and
reinforcing organizational legitimacy. Overall, the study concludes that green accounting
practices possess significant symbolic value in the construction of corporate reputation and
should be considered as strategic management tools rather than purely regulatory or operational
requirements.

Keywords: Green accounting, corporate reputation, symbolic effect, sustainability.
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1. GIRIS

21. yiizy1l isletme ortaminda, ¢evresel ve toplumsal siirdiiriilebilirlik artik yalnizca yasal uyum
ya da teknik gereklilik olmanin 6tesine ge¢mistir. Siirdiiriilebilirlik, modern isletmelerin
stratejik vizyonunun ayrilmaz bir pargasi haline gelmis; paydaslarin beklentileri, diizenleyici
standartlar ve piyasadaki rekabet dinamikleri, isletmeleri ¢evresel duyarlilik ve sorumluluk
alaninda daha kapsamli uygulamalar gelistirmeye zorlamaktadir (Altin & Yilmaz, 2023). Bu
baglamda yesil muhasebe kavrami, isletmelerin g¢evresel etkilerini muhasebelestirme ve
raporlama becerisini ifade eden teknik bir ¢ergevenin Gtesine gegerek, kurumsal kimligin ve
itibarin insasinda 6nemli bir stratejik arac haline gelmistir.

Yesil muhasebe, c¢evresel maliyetlerin tanimlanmasi, Ol¢ililmesi, raporlanmasi ve analiz
edilmesini kapsayan bir yaklagimdir ve siirdiirtilebilirlik muhasebesinin bir alt kiimesi olarak
kabul edilir. Bu ¢ercevede isletmelerin ekonomik faaliyetlerinin ¢evresel ve sosyal etkileri
degerlendirilirken, bilgi iiretimi ve raporlama siirecleri paydaslara sunulur (Tiim, 2014; Altin &
Yilmaz, 2023). Bu bilgiler yalnizca teknik ayrintilar degil; isletmenin cevresel duyarlilik,
seffaflik ve hesap verebilirlik gibi niteliklere sahip oldugunu gostermek i¢in kullanilan gii¢li
birer iletisim aracidir.

Kurumsal itibar ise paydaslarin isletmeyi algilama bi¢imini yansitan, tarihsel performans,
davranigsal tutarlilik ve iletisim siireclerinin toplam etkisinin bir sonucudur. Kurumsal itibar,
sirketin giivenilirlik, sayginlik ve paydaslar nezdinde deger goérme diizeyiyle iliskilidir; bu
baglamda siirdiiriilebilir ve c¢evresel raporlamalar, kurumun goriiniirliglinii artirarak dis
paydaslarla iliskilerini gii¢lendirir (Toms, 2002; Ghuslan vd., 2021). Ozellikle ¢evresel ve
sosyal performansla ilgili agiklamalar, isletmelerin sinyal teorisi ¢ercevesinde paydaglara ileti
gonderme bi¢imi olarak islev goriir. Sinyal teorisi, farkli bilgi diizeyine sahip taraflar arasinda
sirketlerin belirli uygulamalarini goriiniir kilarak paydas algilarii etkiledigini ileri siirer;
kaliteli siirdiirtilebilirlik raporlamasi bu sinyali giiclendirerek itibar ilizerinde pozitif etki
yaratabilir.

Stirdiiriilebilirlik raporlamasimin kurumsal itibara etkisi, sadece raporlanan igerik miktariyla
degil, raporun giivenirligi, seffaflik diizeyi ve dogrulanabilirligi gibi nitelikleriyle de dogrudan
iliskilidir. Bu baglamda muhasebe sistemi 6zellikle yesil ve siirdiiriilebilirlik muhasebesi
stratejik bir rol dstlenir: igletmenin ¢evresel performans ve sorumluluk taahhiitlerini
belgelendirirken, ayn1 zamanda bu performansi paydaslara dogru ve inandirict bir dille sunar.
Boylece, yesil muhasebe raporlamasi yalnizca bir bilgi tiretimi silireci degil, kurumsal
mesajlasmanin bir pargasi olarak itibar yonetimi araci haline gelir.

Ancak literatiirde, stirdiiriilebilirlik raporlamasinin ve yesil muhasebe uygulamalarinin yalnizca
olumlu etkiler dogurmadigina da dikkat ¢ekilmektedir. Ornegin “greenwashing” ve
“greenhushing” gibi uygulamalar, c¢evresel iddialarin abartilmasi ya da siirdiiriilebilirlik
performansinin kasitli olarak az raporlanmasi yoluyla paydas algilarim1 manipiile etmeye
calisabilir ve bu durum itibar agisindan riskler olusturabilir (Delmas & Burbano, 2011). Bu
nedenle, kurumsal itibar baglaminda yesil muhasebe uygulamalarinin sembolik etkisinin
anlagilmasi, sadece raporlamanin varlig1 degil, raporlamanin igeriginin kalitesi ve paydaslar
nezdindeki algilayis bicimine de baglidir.

Bu calisma, yesil muhasebe uygulamalarinin kurumsal itibar {izerindeki sembolik etkisini,
paydas algist1 ve isletme stratejileri perspektifinden nitel bir analizle incelemeyi
amaclamaktadir. Nitel veriler, bu uygulamalarin paydas mesaji olusturma giiclinii ve bu
mesajlarin itibar {izerindeki roliinii daha derinlemesine anlamak i¢in kullanilacaktir.
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2. KAVRAMSAL CERCEVE

Yesil muhasebe, geleneksel muhasebe uygulamalarinin 6tesine gegerek cevresel maliyet, zarar
ve faydalarin isletme karar siireclerine dahil edilmesini amaglayan bir muhasebe yaklagimidir.
Bu kavram, igletmelerin ¢evreyle iligkili faaliyetlerini sistematik olarak 6lgme, izleme, analiz
etme ve raporlama siirecini kapsar (Moorthy & Yacob, 2013; akt. Karaman & Cinel, 2023).
Yesil muhasebe, c¢evresel etkilerin finansal sonuglara doniistiiriilmesini saglar ve bu sayede
isletmenin siirdiiriilebilirlik performansi hakkinda paydaslara bilgi sunar. Bu bilgi akisi,
yalnizca mali tablolar i¢in degil; isletmenin ¢evreye duyarli bir aktdr olarak algilanmasina
katkida bulunur (Lee vd., 2018; akt. Ozbek, 2024). Yesil muhasebe, ¢evre maliyetlerinin
tanimlanmasi, 6l¢iilmesi ve raporlanmasinda geleneksel muhasebe uygulamalarindan ayrilir ve
stirdiiriilebilirlik odakli karar siireclerini destekler (Tu & Huang, 2015; akt. Yelgen, 2022). Bu
yaklasim, kaynak verimliligi, ¢evresel uyum ve gelecege doniik ¢evre taahhiitlerinin bir pargasi
olarak isletme yonetiminde stratejik rol oynar.

Kurumsal itibar, bir kurumun ge¢cmis davraniglari, performansi ve paydas algisi araciliiyla
sekillenen genel deger ve giiven algisidir (Bigus vd., 2024). Itibar; tiiketiciler, yatirimcilar,
calisanlar ve toplum gibi ¢oklu paydas gruplarinin zihinsel degerlendirmelerine baghdir ve
isletmenin siirdiiriilebilirlik yaklagimi bu alginin 6nemli bir belirleyicisidir. Kurumsal
stirdiiriilebilirlik raporlamasi ve ¢gevresel performans agiklamalari, paydaslarin kurum hakkinda
bilgi edinmesinde kritik rol oynar. Bu aciklamalarin kapsami ve kalitesi ne kadar yiiksekse,
paydas giiveni ve kurum itibart da o kadar gili¢lenebilir (Esa vd., 2024). Bu baglamda, kurumsal
itibar sadece tiiketici tutumuyla degil, ayn1 zamanda paydaslarin kurumla ilgili bilgi islem
stiregleriyle bigimlenir.

Kavramsal cer¢evenin merkezinde sinyal teorisi ve sembolik etki yer alir. Sinyal teorisi,
isletmelerin dis paydagslara yonelik davranmislarin1 ve uygulamalarini “sinyal” olarak yorumlar;
bu sinyaller paydaslarin kararlarini ve algilarimi etkiler. Yesil muhasebe raporlari, isletmenin
cevresel performansini gostermekle kalmaz, ayn1 zamanda paydaslara isletmenin g¢evresel
sorumluluk ve etik deger tasidigina dair bir sinyal génderir. Sembolik etki, bu sinyallerin algisal
diizeyde trettigi anlamdir. Baska bir deyisle, isletmenin ¢evresel performansi hakkindaki
raporlar ve agiklamalar, paydaslar tarafindan isletmenin ¢evreye duyarli ve sorumlu olduguna
dair bir mesaj olarak yorumlanabilir (Truong vd., 2021). Ancak literatlirde vurgulanan kritik bir
nokta, bu tiir sinyallerin etkisinin somut uygulamalarla desteklenmediginde olumsuz sonuglara
yol agabilecegidir; yani sembolik a¢iklamalar sadece yiizeysel imaj yaratirsa itibar iizerinde
beklenen pozitif etkiyi saglamayabilir.

Yesil muhasebe uygulamalari, kurumsal itibarin insa edilmesinde sadece bir raporlama araci
degildir; aym1 zamanda g¢evresel duyarliligi gosteren bir iletisim aracidir. Bu iletisim araci,
paydaslara isletmenin ¢evre konusundaki taahhiitlerini goriiniir kilar ve bu siire¢ saydamlik ve
hesap verebilirlik mesajlari iiretir (Esa vd., 2024). Yesil muhasebe raporlamasinin kapsamli ve
seffaf olmasi, paydaslarin isletmenin siirdiiriilebilirlik performansina duydugu giiveni artirir; bu
da uzun dénemde kurumsal itibar1 olumlu yonde etkiler. Ote yandan, yalnizca sembolik ve
ylizeysel raporlamalar (6rnegin sadece olumlu ¢evresel iddialar) paydaslar tarafindan “sinyal
salinim1” olarak goriilebilir ve bu da algi ile gercek performans arasinda celiski yaratabilir.
Boyle durumlarda paydaslar, sembolik raporlamanin itibar iizerinde sinirlt ya da olumsuz bir
etki yaptig1 sonuglarina varabilirler.

Stratejik bakis agisindan, yesil muhasebe sadece ¢evresel maliyetleri raporlamakla kalmaz; ayni
zamanda isletmenin siirdiiriilebilirlik degerlerini paydaslara iletme aracidir. Bu bakisla, yesil
muhasebe raporlamasi ve siirdiiriilebilirlik faaliyetleri birbiriyle entegre edilir ve kurumun uzun
vadeli itibar1 icin Oonemli bir bilesen haline gelir. Bu entegrasyon sayesinde paydaslar,
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isletmenin ¢evresel performansi hakkinda daha giivenilir bilgiye ulasir ve bunun sonucunda
kurumun piyasa ve toplum algis1 giiclenir.

3. LITERATUR TARAMASI

Yesil muhasebe, isletmelerin g¢evresel performanslarint 6lgme, raporlama ve yodnetme
stireglerini kapsayan bir muhasebe yaklagimi olarak tanimlanmaktadir (Gray & Bebbington,
2001). Geleneksel muhasebe uygulamalar genellikle finansal performansa odaklanirken, yesil
muhasebe hem ¢evresel maliyetleri hem de ¢evresel etkileri goriiniir kilmay1 amaglamaktadir.
Bununla birlikte, literatiirde yesil muhasebenin yalnizca teknik bir raporlama araci olmaktan
ote, isletmelerin paydaslarina verdikleri mesajlar araciligiyla sembolik bir deger tasidigi
vurgulanmaktadir (Cho & Patten, 2007). Sembolik yaklagim, igletmelerin ¢evresel faaliyetlerini
ve raporlamalarmi, c¢evresel duyarliliklarini gostermek ve kurumsal mesruiyetlerini
giiclendirmek icin stratejik olarak kullandigini ileri stirer (Suchman, 1995). Bu baglamda, yesil
muhasebe uygulamalari, ¢evresel sorumluluk ve etik algisin1 paydaslara ileten bir iletigim aract
islevi gormektedir.

Kurumsal itibar, paydaslarin bir isletmeyi algilama bi¢imini ve ona duyduklar giiveni ifade
etmektedir (Fombrun & Shanley, 1990). Yesil muhasebe uygulamalarinin bu baglamda énemi,
isletmelerin ¢evresel duyarliliklarin1 ve etik sorumluluklarini goriiniir kilmalariyla ortaya
¢tkmaktadir (Milne & Gray, 2013). Ozellikle siirdiiriilebilirlik raporlamalar ve ¢evresel maliyet
raporlari, isletmelerin hem i¢ hem de dis paydaslar nezdinde cevreye duyarli bir imaj
yaratmasini saglamaktadir (Cho et al., 2012). Calismalar, yesil muhasebe uygulamalarinin
sembolik bir islev istlendigini ve paydaslarin gilivenini artirarak kurumsal itibar
giiclendirdigini gostermektedir (Adams vd., 2007). Bu baglamda, yesil muhasebe yalnizca
cevresel maliyetleri raporlamakla kalmaz, ayn1 zamanda isletmelerin sosyal sorumluluk ve
siirdiiriilebilirlik taahhiitlerini gostermek igin stratejik bir ara¢ olarak da kullanilmaktadir
(Patten, 1992).

Literatlirde, isletmelerin yesil muhasebe uygulamalart aracilifiyla kurumsal mesruiyet
saglamasi, sembolik etki perspektifiyle agiklanmaktadir. Isletmeler, ¢evresel faaliyetlerini ve
stirdiiriilebilirlik performanslarini raporlayarak, paydaslara hem etik hem de sorumlu bir aktor
olduklarimi géstermektedir (O’Donovan, 2002). Bu durum, 6zellikle ¢evresel duyarlilig yiiksek
paydas gruplart i¢in isletmenin giivenilirligini ve itibar1 artirmaktadir. Nitel arastirmalar,
yoneticilerin ve finans uzmanlariin yesil muhasebe uygulamalarini, sadece yasal bir
zorunluluk olarak degil, stratejik bir iletisim ve itibar yonetimi araci olarak algiladiklarini
ortaya koymaktadir (Gray et al., 1995). Bu baglamda, yesil muhasebe uygulamalariin teknik
ve sembolik islevleri birbirini tamamlamaktadir. Literatlirde yesil muhasebe uygulamalarinin
teknik ve sembolik boyutlari iizerine ¢aligmalar bulunmaktadir; ancak ¢ogunlukla nicel veriler
ve siirdiiriilebilirlik raporlar1 tizerinden analizler yapilmistir (Burritt & Schaltegger, 2010). Nitel
perspektiften, 6zellikle isletme yoneticilerinin ve profesyonellerin algilar tizerinden sembolik
etkilerin kurumsal itibar tizerindeki rolii yeterince arastirilmamistir.

4. BULGULAR

Bu boliimde, yar1 yapilandirilmis goriismeler ve ikincil veri kaynaklari araciligiyla elde edilen
veriler, nitel arastirma yontemlerinden igerik analizi kullanilarak ¢oziimlenmistir. Analiz
stirecinde veriler oncelikle agik kodlama yoluyla siniflandirilmig, ardindan benzer kodlar bir
araya getirilerek temalar ve alt temalar olusturulmustur. Analiz sonucunda, yesil muhasebe
uygulamalariin kurumsal itibar iizerindeki sembolik etkisini agiklayan {i¢ ana tema ortaya
cikmistir: (1) Yesil muhasebenin sembolik bir iletisim araci olarak algilanmasi, (2) yesil
muhasebe uygulamalarinin paydas giiveni ve kurumsal itibar tizerindeki etkileri, (3) yesil
muhasebenin kurumsal mesruiyetin saglanmasindaki rolii.
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4. 1. Yesil Muhasebenin Sembolik Bir Iletisim Arac1 Olarak Algilanmasi

Katilimer goriisleri, yesil muhasebe uygulamalarinin yalnizca ¢evresel maliyetlerin dlgiilmesi
ve raporlanmasina yonelik teknik bir muhasebe faaliyeti olarak degerlendirilmedigini, aksine
isletmenin ¢evresel duyarliligin1 ve etik yaklasimini sembolik diizeyde yansitan bir iletisim
araci olarak algilandigin1 gdstermektedir. Goriigmelerde, 6zellikle stirdiiriilebilirlik raporlari,
cevresel maliyet tablolar1 ve karbon ayak izi agiklamalarinin, isletmenin ¢evreyle olan iligkisini
goriliniir kildig1 vurgulanmustir.

Katilimcilar, bu tiir raporlamalarin isletmenin kurumsal kimligini destekledigini ve c¢evresel
sorumluluk sdylemini giiclendirdigini ifade etmislerdir. Yesil muhasebe uygulamalari,
paydaslara verilen mesajlarin 6nemli bir bileseni olarak goriilmekte ve isletmenin “nasil bir
aktor oldugu” sorusuna sembolik bir yanit liretmektedir.

“Bu raporlar, bizim c¢evreyle ilgili durusumuzu anlatiyor. Sayilardan ¢ok, verilen mesaj
onemli.” (Katilime1 3)

Bu baglamda, yesil muhasebe uygulamalarinin sembolik islevi, isletmenin degerleri ve vizyonu
ile dogrudan iliskilendirilmektedir. Katilimcilar, ¢evresel bilgilerin sunum bi¢iminin dahi algiy1
etkiledigini ve bu nedenle raporlamanin stratejik bir faaliyet alan1 haline geldigini
belirtmislerdir.

4. 2. Paydas Giiveni ve Kurumsal Itibar Uzerindeki Etkiler

Analiz sonuglari, yesil muhasebe uygulamalarinin kurumsal itibarin insasinda ve
stirdiiriilmesinde onemli bir rol oynadigin1 ortaya koymaktadir. Katilimcilara gore, gevresel
muhasebe uygulamalar1 sayesinde isletmeler, yatirimcilar, miisteriler, kamu kurumlar1 ve
toplum nezdinde daha giivenilir ve sorumlu bir aktor olarak algilanmaktadir.

Yesil muhasebe uygulamalarinin, isletmenin uzun vadeli diisiinme Kkapasitesini ve
siirdiiriilebilirlik odakli yonetim anlayisimi yansittigi belirtilmistir. Ozellikle yatirimcilar
acisindan cevresel performansin raporlanmasi, finansal performans kadar énemli bir karar
kriteri haline gelmistir. Katilimeilar, bu durumun yesil muhasebe uygulamalarint kurumsal
itibarin temel bilesenlerinden biri haline getirdigini ifade etmislerdir.

“Artik yatirnmcilar sadece kara bakmiyor. Cevreyle ilgili durusunuz itibart dogrudan etkiliyor.”
(Katilime1 7)

Bununla birlikte, katilimcilar yesil muhasebe uygulamalarinin samimi ve tutarli olmamasi
durumunda itibar tizerinde olumsuz bir etki yaratabilecegine dikkat ¢ekmistir. Yiizeysel veya
yalnizca imaj odakli raporlamalarin, paydaslar tarafindan yesil aklama olarak algilanabilecegi
ve gliven kaybina yol agabilecegi ifade edilmistir. Bu durum, yesil muhasebe uygulamalarinin
sembolik etkisinin ¢ift yonli oldugunu gostermektedir.

4. 3. Kurumsal Mesruiyetin Saglanmasinda Yesil Muhasebenin Rolii

Uciincii ana tema, yesil muhasebe uygulamalarinin isletmeler agisindan bir mesruiyet araci
olarak kullanilmasidir. Katilimeilar, ¢evresel diizenlemelerin arttig1 ve paydas beklentilerinin
giderek yiikseldigi giliniimiiz is ortaminda, yesil muhasebe uygulamalarinin isletmelere
toplumsal ve kurumsal mesruiyet kazandirdigini ifade etmislerdir.

Yesil muhasebe uygulamalar1 araciliiyla isletmelerin hem yasal gerekliliklere uyum
sagladiklar1 hem de toplumsal beklentilere yanit verdikleri yoniinde bir algi olusturduklari
gorlilmektedir. Katilimcilar, bu uygulamalarin isletmenin faaliyetlerini “mesru” ve “kabul
edilebilir” kilmada 6dnemli bir rol oynadigin1 vurgulamistir.

“Cevresel raporlama, artik mesruiyetin bir parcasi. Yapmayan firma sorgulaniyor.” (Katilime1
11)
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Baz1 katilimcilar, yesil muhasebenin yOnetsel bir karar alan1 haline geldigini ve {ist yonetim
tarafindan stratejik bir ara¢ olarak ele alindigini belirtmistir. Bu durum, yesil muhasebe
uygulamalariin teknik muhasebe sinirlarini asarak stratejik yonetim ve kurumsal iletisimle
biitiinlestigini gostermektedir.

Genel olarak elde edilen bulgular, yesil muhasebe uygulamalarinin yalnizca gevresel
maliyetlerin Ol¢lilmesine yonelik teknik bir muhasebe aract olmadigini; kurumsal itibarin
insas1, paydas giiveninin saglanmasi ve kurumsal mesruiyetin siirdiiriilmesi agisindan yiiksek
sembolik degere sahip stratejik bir ara¢ olarak algilandigini ortaya koymaktadir. Katilimer
gorlisleri, yesil muhasebenin hem iletisimsel hem de yonetsel bir islev iistlendigini ve
isletmelerin siirdiiriilebilirlik s6yleminin merkezinde yer aldigin1 géstermektedir.

5. TARTISMA

Bu ¢alisma, yesil muhasebe uygulamalarinin kurumsal itibar iizerindeki etkisini, teknik bir
muhasebe araci olmanin Otesinde sembolik ve iletisimsel bir perspektiften ele alarak
incelemistir. Bulgular, yesil muhasebenin igletmeler agisindan yalnizca ¢evresel maliyetlerin
Olcililmesi ve raporlanmasina yonelik bir uygulama olmadigini; ayn1 zamanda kurumsal kimlik,
paydas algist ve mesruiyetin ingasinda stratejik bir rol iistlendigini gostermektedir.

Arastirma sonuglari, yesil muhasebenin sembolik bir iletisim araci olarak algilandigini ortaya
koymaktadir. Bu bulgu, literatiirde c¢evresel raporlamanin igletmeler tarafindan paydaglara
verilen mesajlarin bir parcasi olarak kullanildigina isaret eden ¢alismalarla ortiismektedir (Cho
& Patten, 2007; Gray & Bebbington, 2001). Katilimcilarin ifadeleri, yesil muhasebe
uygulamalariin isletmenin ¢evresel duyarliligini goriiniir kilarak kurumsal kimligi
destekledigini ve bu yoniiyle sembolik bir anlam tasidigini gostermektedir. Bu durum,
muhasebenin yalnizca 6lgme ve raporlama isleviyle sinirli kalmadigini, ayn1 zamanda anlam
iiretme ve alg1 yonetimi siireglerine dahil oldugunu ortaya koymaktadir.

Bulgular, yesil muhasebe uygulamalarinin paydas giiveni ve kurumsal itibar iizerindeki etkisini
de agikea ortaya koymaktadir. Ozellikle yatirimeilar ve kamuoyu nezdinde ¢evresel duyarliligin
isletmenin uzun vadeli giivenilirligini artirdig1, bu durumun da kurumsal itibar1 giiclendirdigi
anlagilmaktadir. Bu sonuglar, siirdiiriilebilirlik raporlamasi ile kurumsal itibar arasinda pozitif
bir iliski oldugunu ileri siiren 6nceki ¢calismalarla tutarlidir (Fombrun & Shanley, 1990; Milne
& Gray, 2013). Ancak ¢alismanin bulgulari, bu iliskinin otomatik olmadigini; yesil muhasebe
uygulamalarinin samimiyet ve tutarlilik algisina bagli olarak olumlu ya da olumsuz sonuglar
dogurabilecegini gdostermektedir. Bu yoniiyle, yesil muhasebe uygulamalarinin yesil aklama
riskiyle de yakindan iliskili oldugu séylenebilir.

Arastirmanin  bir diger Onemli bulgusu, yesil muhasebenin kurumsal mesruiyetin
saglanmasinda islevsel bir ara¢ olarak kullanilmasidir. Katilimcilar, artan ¢cevresel diizenlemeler
ve toplumsal beklentiler karsisinda yesil muhasebe uygulamalarinin isletmeler icin bir tiir
“mesruiyet dili” haline geldigini ifade etmislerdir. Bu durum, mesruiyet teorisinin ¢evresel
muhasebe baglamindaki agiklayiciligini desteklemektedir (Suchman, 1995; Deegan, 2002).
Bulgular, isletmelerin yesil muhasebe uygulamalari araciligiyla hem yasal hem de toplumsal
beklentilere uyum sagladiklarini gostermektedir.

Genel olarak degerlendirildiginde, bu calisma yesil muhasebe uygulamalarinin teknik,
sembolik ve stratejik boyutlarinin i¢ ice gectigini ortaya koymakta; muhasebenin sosyal ve
kurumsal baglamdan bagimsiz diisiiniillemeyecegini gdstermektedir.

6. SONUC VE ONERILER

Bu ¢alisma, yesil muhasebe uygulamalarinin kurumsal itibar tizerindeki etkisini, geleneksel
muhasebe anlayisinin Otesine gecerek sembolik ve iletisimsel bir perspektiften ele almustir.
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Nitel arastirma yontemiyle elde edilen bulgular, yesil muhasebenin yalnizca gevresel
maliyetlerin Ol¢iilmesi ve raporlanmasma yonelik teknik bir uygulama olmadigini; ayn
zamanda isletmelerin ¢evresel duyarhiliklarini, etik degerlerini ve siirdiiriilebilirlik
yaklagimlarin1 paydaslara aktaran stratejik bir yonetim araci olarak degerlendirildigini ortaya
koymustur.

Arastirma sonuglari, yesil muhasebe uygulamalarinin isletmelerin kurumsal kimliginin
sekillendirilmesinde 6nemli bir rol oynadigini gostermektedir. Katilimcilarin ifadeleri, bu
uygulamalarin igletmenin “cevreye duyarli”, “sorumlu” ve “etik” bir aktor olarak algilanmasini
destekledigini ortaya koymaktadir. Bu baglamda, yesil muhasebe uygulamalari kurumsal
itibarin ingasinda sembolik bir deger tasimakta ve isletmenin paydaslar nezdindeki algisini
dogrudan etkilemektedir. Calismanin bir diger 6nemli sonucu, yesil muhasebe uygulamalarinin
paydas giiveni iizerindeki etkisidir. Bulgular, ¢evresel muhasebe ve raporlama uygulamalarinin
seffaf ve tutarl bicimde yliriitiilmesinin, isletmeye duyulan giiveni artirdigini gostermektedir.
Ozellikle yatirrmcilar, kamu kurumlari ve toplum nezdinde cevresel performansmn goriiniir
kilinmasi, isletmenin uzun vadeli ve siirdiiriilebilir bir yonetim anlayisina sahip oldugu algisini
giiclendirmektedir. Bu durum, yesil muhasebenin yalnizca bugiinkii performansi degil,
isletmenin gelecege yonelik taahhiitlerini de temsil ettigini gostermektedir.

Bununla birlikte, ¢alismanin bulgular1 yesil muhasebe uygulamalarinin her zaman olumlu
sonuclar dogurmadigini da ortaya koymaktadir. Katilimcilar, yesil muhasebenin isletmenin
gergek cevresel performansiyla uyumlu olmamasi durumunda, bu uygulamalarin yesil aklama
algisina yol agabilecegini ve kurumsal itibar1 zedeleyebilecegini ifade etmislerdir. Bu bulgu,
yesil muhasebe uygulamalarinin sembolik etkisinin ¢ift yonlii oldugunu ve samimiyet, tutarlilik
ve biitlinliik ilkeleriyle yakindan iligkili oldugunu gostermektedir. Arastirma ayrica, yesil
muhasebe uygulamalarinin isletmeler agisindan bir kurumsal mesruiyet araci olarak islev
gordiigiinii ortaya koymustur. Artan ¢evresel diizenlemeler ve toplumsal beklentiler karsisinda
isletmeler, yesil muhasebe uygulamalar1 aracilifiyla faaliyetlerini mesrulagtirmakta ve
toplumsal kabulii sirdiirmeye ¢alismaktadir. Bu durum, yesil muhasebenin teknik bir muhasebe
pratigi olmanin Otesinde, isletmelerin sosyal ve kurumsal ¢evreleriyle kurduklar iligkinin
onemli bir parcasi haline geldigini gostermektedir.

Sonug olarak, bu ¢aligma yesil muhasebenin kurumsal itibarin insasinda yiiksek sembolik
degere sahip, stratejik ve ¢ok boyutlu bir ara¢ oldugunu ortaya koymakta; muhasebenin
yalnizca finansal gercekligi yansitan néotr bir sistem olmadigini, ayn1 zamanda anlam iireten ve
alg1 yoneten bir mekanizma oldugunu vurgulamaktadir.

Arastirma bulgulart dogrultusunda, uygulayicilar, yoneticiler, politika yapicilar ve akademik
cevreler igin gesitli dneriler gelistirilebilir. Isletmeler, yesil muhasebe uygulamalarim yalnizca
yasal diizenlemelere uyum saglamak amaciyla degil, uzun vadeli kurumsal itibar ve giiven
ingasinin temel unsurlarindan biri olarak ele almalidir. Bu uygulamalarin isletmenin gergek
cevresel performansini yansitmasi ve operasyonel siireclerle uyumlu olmast biiyiikk 6nem
tasimaktadir. Aksi halde, sembolik amaglarla yiiriitiilen yesil muhasebe uygulamalari, yesil
aklama algisint giiclendirebilir ve isletmenin itibarina zarar verebilir. Ayrica, g¢evresel
maliyetlerin Olgiilmesi ve raporlanmasi siireclerinde seffaflik ve tutarlilik ilkeleri
benimsenmeli; paydaglara sunulan bilgiler anlagilir, karsilagtirilabilir ve dogrulanabilir
olmalidir. Bu durum, yesil muhasebenin giivenilirligini artiracaktir.

Ust yonetim, yesil muhasebeyi yalnizca muhasebe departmaninin sorumlulugunda bir teknik
faaliyet olarak gérmemeli; bu uygulamalar1 kurumsal strateji ve siirdiiriilebilirlik politikalarinin
ayrilmaz bir parcast olarak ele almalidir. Muhasebe, siirdiiriilebilirlik, kurumsal iletisim ve
stratejik yonetim birimleri arasinda biitiinlesik bir yaklagim benimsenmesi, yesil muhasebenin
sembolik ve stratejik etkisini giiclendirecektir. Politika yapicilar ve diizenleyici kurumlar, yesil
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muhasebe ve c¢evresel raporlamaya iligkin standartlar1 daha agik, kapsamli ve baglayici hale
getirmelidir. Bu standartlarin netlesmesi, isletmeler arasinda uygulama farkliliklarini azaltacak
ve sembolik raporlama ile ger¢ek ¢evresel performans arasindaki farkin kapanmasina katki
saglayacaktir. Ayrica, bagimsiz denetim ve dogrulama mekanizmalarinin gii¢lendirilmesi, yesil
muhasebe uygulamalarinin giivenilirligini artiracaktir.

Gelecek aragtirmalar, yesil muhasebenin sembolik etkisini farkli sektorler, tilkeler veya kiiltiirel
baglamlar ¢ercevesinde karsilastirmali olarak inceleyebilir. Ayrica nicel, nitel ve karma
yontemlerin birlikte kullanildigi ¢alismalar, yesil muhasebenin kurumsal itibar iizerindeki
etkisini daha kapsamli bi¢cimde ortaya koyabilir. Bunun yaninda, paydas gruplarinin
(yatirnmcilar, tiiketiciler, kamu kurumlar1) algilarini merkeze alan ¢aligmalar, yesil
muhasebenin digsal etkilerini daha derinlemesine anlamaya katk1 saglayacaktir.
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Ozet

Dijitallesme stireci, muhasebe mesleginin icra bi¢imini ve bu meslege yonelik egitim
yaklagimlarin1 koklii bir doniisiime ugratmaktadir. Yapay zeka, biiyiik veri analitigi, bulut
bilisim ve otomasyon teknolojileri muhasebe uygulamalarinda hiz, dogruluk ve verimlilik
saglarken, muhasebecilerden beklenen yetkinlik setini de 6nemli dlgiide genisletmektedir. Bu
doniisiim, muhasebe egitiminde yalnizca teknik bilgi ve dijital becerilere odaklanan geleneksel
yaklagimlarin yetersizligini ortaya koymakta; bireyin deneyim, sezgi, muhakeme ve baglamsal
farkindaliga dayanan sessiz yetkinliklerini (tacit skills) 6n plana ¢ikarmaktadir.

Bu caligma, dijitallesme siirecinde muhasebe egitiminde sessiz yetkinliklerin yeterince goriiniir
olmamas1 ve sistematik bigimde kazandirilamamasi sorununu incelemeyi amaglamaktadir.
Arastirmada, mevcut muhasebe miifredatlarinin agirlikli olarak mevzuat bilgisi, yazilim
kullanimi1 ve teknik beceriler lizerine yapilandirildigi; buna karsin elestirel diisiinme, mesleki
etik, profesyonel yargi, problem ¢dzme ve iletisim gibi sessiz yetkinliklerin ortiikk bigimde
birakildig1 tespit edilmektedir. Dijital araglarin yogun kullanimi, bu yetkinliklerin deneyim
yoluyla kazanilmasini zorlastirarak 6grenme siirecinin daha mekanik ve prosediirel bir yapiya
biiriinmesine neden olabilmektedir.

Caligma, muhasebe egitiminde dijital yetkinlikler ile sessiz yetkinlikler arasinda dengeli bir
yaklasim benimsenmesi gerektigini savunmaktadir. Bu dogrultuda, vaka analizleri, proje
temelli 6grenme, mentorluk uygulamalart ve etkilesimli 6gretim ydntemlerinin egitim
programlarina entegre edilmesi 6nerilmektedir. Sonug olarak, dijitallesme caginda nitelikli ve
stirdiiriilebilir muhasebe egitimi, sessiz yetkinliklerin bilingli bigimde gelistirilmesini zorunlu
kilmaktadir.

Anabhtar kelimeler: Dijitallesme, Muhasebe Egitimi, Sessiz Yetkinlikler, Profesyonel Yargi.
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Abstract

The digitalization process is fundamentally transforming both the practice of the accounting
profession and the educational approaches that support it. Technologies such as artificial
intelligence, big data analytics, cloud computing, and automation enhance efficiency, speed,
and accuracy in accounting practices while simultaneously expanding the set of competencies
expected from accounting professionals. This transformation highlights the limitations of
traditional accounting education models that focus primarily on technical knowledge and digital
skills, bringing tacit skills-such as experience-based judgment, intuition, and contextual
awareness-into greater importance.

This study aims to examine the problem of the insufficient visibility and systematic
development of tacit skills in accounting education during the digitalization process. The
findings indicate that current accounting curricula predominantly emphasize regulatory
knowledge, software proficiency, and technical competencies, whereas tacit skills such as
critical thinking, professional ethics, problem-solving, professional judgment, and
communication skills are largely neglected or assumed to be acquired implicitly. The increasing
reliance on digital tools may further hinder the experiential acquisition of these skills, leading
learning processes to become more mechanical and procedure-oriented.

The study argues for the adoption of a balanced educational approach that integrates both digital
competencies and tacit skills in accounting education. In this context, the incorporation of case-
based learning, project-based education, mentoring practices, and interactive teaching methods
into accounting curricula is strongly recommended. Ultimately, sustainable and high-quality
accounting education in the digital era requires the deliberate and conscious development of
tacit skills alongside technological proficiency.

Keywords: Digitalization, Accounting Education, Tacit Skills, Professional Judgment.
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GIRIS

21. yiizy1l bilgi temelli ekonomide dijitallesme, muhasebe mesleginin ve mesleki egitimin
ayrilmaz bir parcasi haline gelmistir. Muhasebe siire¢lerinde bulut bilisim, yapay zeka destekli
araglar ve biylik veri analitigi gibi teknolojilerin kullanimi, muhasebe uygulamalarinin
niteligini ve mesleki yetkinlik gereksinimlerini geleneksel paradigmanin Gtesine tasimaktadir
(Eskin & Sarisoy, 2023). Bu doniisiim, yalnizca teknik bilgi ve dijital beceri taleplerini
artirmakla kalmamis, ayn1 zamanda bireylerin baglamsal muhakeme, problem ¢6zme, elestirel
diisiinme ve profesyonel yargi gibi Olgiilmesi zor ve deneyimle kazanilan Ortiik/sessiz
yetkinliklere olan ihtiyact da giiclendirmistir. Dijitallesme, muhasebe mesleginin hem
uygulama alanin1 hem de mesleki yetkinlik beklentilerini derinden doniistiiren kiiresel bir
dinamik olarak ortaya ¢ikmaktadir (Eskin & Sarisoy, 2023). Muhasebe bilgi sistemlerinin dijital
doniisiimii, bulut tabanli teknolojiler, yapay zeka uygulamalari, biiyiikk veri analitigi ve
otomasyon gibi yenilikler sayesinde geleneksel muhasebe siire¢leri yeniden yapilandirilmakta,
rutin isler dijital araglarla yiirtitilmektedir (Pargmann vd., 2023). Bu doniisiim, yalnizca teknik
becerileri degil ayn1 zamanda muhasebecinin elestirel diisiinme, mesleki etik, problem ¢6zme,
iletisim ve baglamsal muhakeme gibi daha ortiikk ve Olgiilmesi giic yetkinlikleri de
gerektirmektedir (Carvalho & Almeida, 2022).

Dijitallesmenin muhasebe egitimine etkisi yalnizca ders icerikleriyle sinirli kalmayip pedagojik
yaklagimlari, 6gretim ortamlarini ve degerlendirme siireglerini de yeniden sekillendirmektedir.
Ozellikle vaka calismalari, deneyimsel dgrenme ve takim temelli projeler gibi yontemler, drtiik
bilgi aktarimini tesvik eden 6grenme ortamlar1 yaratmada 6nem kazanmaktadir (Mert, 2023).
Ancak mevcut literatiirde, dijitallesmenin muhasebe egitimindeki teknik yeterlilik odakli
giiclenmesine karsin, Ortiik/sessiz yetkinliklerin sistematik sekilde nasil kazanildigi ve
olciildiigiine iliskin yeterli aragtirma bulunmamaktadir. Ortiik bilgi veya tacit knowledge; yazih
ifade edilemeyen, bireyin deneyimleri, sezgileri ve pratik uygulamalariyla olusan bilgi tiiriidiir
ve genellikle uzun siireli uygulama ve sosyal etkilesim i¢inde kazanilir (Oranga, 2023; Nonaka
& Takeuchi, 1995). Muhasebe egitiminde bu tiir yetkinlikler “normalde 6gretim programlarinda
dogrudan yer almayan” ve 6grencilerin sadece teknik derslerle kazanamayacagi becerilerdir.
Buna karsilik modern egitim programlari hald c¢ogunlukla dijital araglarin kullanimina
odaklanmis teknik icerikler barindirmaktadir. Ancak muhasebe egitiminde mevcut miifredatlar
halen biiyiik oranda teknik bilgi ve dijital ara¢ kullanimina odaklanmakta, sessiz yetkinliklerin
sistematik olarak gelistirilmesine yeterli yer vermemektedir (Eskin & Sarisoy, 2023). Bu
durum, mezunlarin is diinyasinda karsilasacaklar1 karmasik ve belirsiz problemlere etkin yanit
verme kapasitesini zayiflatmakta; egitim ile mesleki beklentiler arasinda bir “beklenti-
performans ac181” olusturabilmektedir (Satjawisate vd., 2025). Ozellikle, muhasebe
mezunlarinin dijitallesme siirecindeki rolil, yalnizca yeni teknolojilere uyum saglama yetkinligi
degil, ayn1 zamanda bu teknolojilerin sonuglarini kritik bir bakisla degerlendirebilme becerisi
ile iliskilidir (Carvalho & Almeida, 2022).

Bu calismanin temel amaci, dijitallesme siirecinde muhasebe egitiminde sessiz yetkinliklerin
goriiniirliigii, kazandirilma yontemleri ve mevcut egitim yaklagimlarinin bu yetkinlikleri ne
Olciide ele aldig lizerine kapsamli bir degerlendirme sunmaktir. Boylece muhasebe egitimi ile
mesleki beklentiler arasindaki uyumun arttirilmasina yonelik oneriler gelistirilecektir.

KAVRAMSAL CERCEVE

Bilgi, endiistrilerde deger yaratmaya doniistiigii icin, bilgiyi gelistirmeye yonelik kiiresel
biiytime talebi oldukga yiiksektir. Bilgi teknolojisinin gelismesiyle birlikte, 6grenme stilleri ve
bilgi edinme yontemleri biiyiik 6l¢lide degismistir. Ayrica, edinilen bilginin korunmasini motive
eder ve destekler. Egitim disiplininde oOrtiik bilgiye iligkin gegmis ¢alismalarda kullanilan
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metodolojileri arastirmak onemlidir (Samarasinghe, 2019). Muhasebe, bilgi sistemi olarak
finansal verilerin bilgiye doniistiiriilmesi ve siireglerin yiiriitiilmesi amaciyla insan, siire¢ ve
teknoloji bilesenlerini biitiinlestiren dinamik bir alandir. Dijitallesme bu bilesenleri 6zellikle
bilgi ve iletisim teknolojileri ile dontistiirmiis (Or. e-defter, e-fatura, bulut tabanli uygulamalar)
ve egitim—Ogretim siireclerine ciddi yansimalar yaratmistir (Meric & Karaca, 2023; Bodner &
Hopwood, 1993). Bu nedenle muhasebe egitimi sadece mali tablolar1 6gretmekle kalmayip,
ogrencilerin dijital araclar1 etkin kullanabilmelerini saglamay1 da hedeflemelidir.

Dijitallesme, muhasebe alaninda bilgi iiretim, isleme ve raporlama siireglerini koklii bicimde
dontstiirerek meslegin geleneksel sinirlarini yeniden tanimlamaktadir. Yapay zeka destekli
muhasebe yazilimlari, biiyiik veri analitigi ve otomasyon uygulamalari, muhasebecilerin rutin
islemlerden ziyade analitik ve karar destek siireclerine odaklanmasini zorunlu kilmaktadir
(Eskin & Sarisoy, 2023). Bu durum, muhasebe egitiminde yalnizca teknik bilgi aktariminin
yeterli olmadigini; bireyin karmasik ve belirsiz durumlar karsisinda muhakeme gelistirebilme
kapasitesinin 6nem kazandigin1 gostermektedir (IFAC, 2022). Dijitallesmenin muhasebe
egitimine etkisi, uygulamada daha kolay ve erisilebilir 6grenim materyalleri, fakat aym
zamanda egitimin igeriginin siirekli giincellenmesi gerekliligini ortaya koymaktadir. Bu
doniisiime uyum saglayamayan egitim programlarinda giincel teknoloji bilgisi, problem ¢6zme
yetkinligi gibi beceriler ikinci planda kalabilmektedir.

Mubhasebe egitiminde dijital doniisiim ¢ogunlukla 6l¢iilebilir beceriler lizerinden ele alinmakta;
yazilim kullanim, veri analizi ve dijital raporlama gibi alanlar 6n plana ¢ikarilmaktadir. Ancak
bu yaklasim, mesleki karar alma siireclerinde kritik rol oynayan sezgisel ve deneyime dayali
becerileri arka planda birakmaktadir (Carvalho & Almeida, 2022). Dijital muhasebe egitimi
yalnizca teknik beceri 6gretmekle kalmamali, ayn1 zamanda 6grencilere elestirel diisiinme,
analitik muhakeme, teknolojik 0zgiiven ve yenilik¢i problem ¢ozme yetkinlikleri
kazandirmalidir (Al-Hattami, 2025). Bu, muhasebecilerin dijitallesen is siire¢lerinde rekabetci
ve deger yaratan profesyoneller olarak yer alabilmesini saglamaktadir. Dijitallesme bir yandan
muhasebe slireclerini otomatiklestirirken, diger yandan mesleki yetkinlik tanimini1 genisletir.
Geleneksel muhasebe bilgi ve becerilerinin yaninda dijital okuryazarlik, teknolojik farkindalik,
analitik diisiinme, problem ¢ézme ve 0zgiin karar verme gibi yeterlilikler giderek 6nem
kazanmustir (Giiney, 2022; Eskin & Sarisoy, 2023). Ozellikle iiniversite miifredatlarinda dijital
uygulama derslerinin artirilmasi, 6grencilerin gergek diinya muhasebe uygulamalarina
hazirhigint desteklemektedir. Eskin ve Sarisoy’a gore (2023) mevcut miifredat dijital
uygulamalar1 icermesine ragmen, bunlar yeterli diizeyde kisisel yetkinlik kazandirmada
yetersiz kalmaktadir. Bu durum, dijital beceriler ile mesleki performans arasinda bir uyum agig1
(skill gap) anlamima gelir ve egitim programlarinin bu acgidan revize edilmesini
gerektirmektedir.

Sessiz yetkinlikler, bireyin agikca ifade edemedigi, ancak uygulama sirasinda sergiledigi bilgi,
beceri ve tutumlari ifade etmektedir. Sessiz yetkinlikler; deneyim, gézlem, sosyal etkilesim ve
uzun siireli uygulama sonucunda gelismektedir. Ayrica sessiz yetenekler, bireyin somut
Ogretilere dayanmayip deneyim, sezgi ve baglamsal bilgi ile edindigi bilgi ve davramislardir. Bu
tiir bilgi genellikle dogrudan sozel olarak ifade edilemez, uzmanlik siirecleri ve uygulama ile
kazanilmaktadir. Problem ¢6zme ve sezgisel muhakeme, karmasik muhasebe olaylarinda karar
verme ve i§ diinyast baglaminda stratejik diisiinme bu tip becerilere 6rnek olarak gdsterilir
(Yildiz, 2023). Ayrica bu beceriler egitim kurumlarinin miifredatinda dogrudan 6gretilmesi zor,
fakat mesleki uygulamada kritik olan yetkinlikleri igermektedir. Bu baglamda sessiz
yetkinliklerin muhasebe egitiminde gelistirilmesi, geleneksel bilgi 6gretiminin dtesinde tecriibe
tabanli egitim metodolojileri, saha projeleri, 6l¢me-degerlendirme siireglerine simiilasyon ve
vaka analizi gibi yaklasimlar1 zorunlu kilmaktadir.
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Mubhasebe baglaminda bu yetkinlikler; profesyonel yargi, etik duyarlilik, elestirel diistinme, risk
degerlendirme ve baglamsal analiz becerilerini kapsamaktadir. Nonaka ve Takeuchi’nin SECI
modeli, sessiz bilginin agik bilgiye doniistiiriilmesi siirecini agciklamakta ve orgiitsel 6grenmede
bu doniisiimiin 6nemine vurgu yapmaktadir. Ancak egitim ortamlarinda bu doniisiimiin
gergeklesebilmesi, etkilesimli ve deneyim temelli 6grenme ortamlarmin varligina baghdir
(Nonaka & Takeuchi, 1995). S6z konusu ortiik/sessiz bilgi, egitim ortamlarinda teorik 6gretim
ve pratik uygulama arasinda bir koprii gorevi goriir. Egitim siirecinde bu yetkinliklerin kazanimi
icin yalnizca ders kitab1 bilgisi yeterli olmaz; deneyimsel 6grenme, vaka analizi, rol oyunlar
ve proje tabanli calismalar gibi etkilesimli yontemler gereklidir. Egitimde bu tarz uygulamalar,
Ogrencinin G6grenilen bilgiyi is baglaminda sezgisel olarak benimsemesine imkan tanir
(Samarasinghe, 2019).

Dijitallesme, bir yandan muhasebe egitiminde yeni firsatlar sunarken, diger yandan sessiz
yetkinliklerin kazanimini1 zorlastirabilmektedir. Dijital araclara asir1 bagimlhilik, 6grenme
stirecini prosediirel ve mekanik bir yapiya doniistiirerek Ogrencilerin elestirel muhakeme
gelistirme firsatlarini sinirlayabilmektedir (Mert, 2023). Bu baglamda, muhasebe egitiminde
dijital yeterlilikler ile sessiz yetkinlikler arasinda bir denge kurulmasi gerekmektedir.
Dijitallesme, muhasebe egitimini sadece bilgi ile donatmakla kalmaz; ayni zamanda yeni
yetkinlikler ve 6grenme yollar talep eder. Dijital muhasebe aracglar ile ¢alisabilme becerisi,
ogrencilerin teknolojik bilgi diizeyini artirirken, bu araglarin stratejik kullanimi genellikle
sessiz yetkinlik bilgisi gerektirir. Cilinkii boyle beceriler yazilim ve dijital araglarin sadece
kullanimindan daha fazlasini, veriyi yorumlama ve problem ¢ézme baglaminda bilingli karar
almay1 ve kurumsal siireglerde teknoloji-insan etkilesimini yonetmeyi igermektedir. Bu yiizden,
dijitallesme ile birlikte sessiz yetkinliklerin 6gretimi egitimde stratejik odak haline gelmelidir.
Bir diger caligmada, dijitallesmenin muhasebe meslegindeki aktiviteleri rutin ve rutin dist
olarak doniistiirdiigii, bu doniisiimiin ise sadece teknik bilgi ile degil ayn1 zamanda iliski
yonetimi, baglamsal muhakeme gibi sessiz yetkinlik nitelikli becerilerle basarildig
vurgulanmaktadir (Pargmann vd., 2023).

LITERATUR TARAMASI VE TEMATIK ANALIZ

Literatiirde pek ¢ok calisma yapilmis olmasina ragmen dogrudan sessiz yetkinliklere iliskin bir
calisma goze carpmamaktadir. Calismalar genellikle dolayli olarak bu konu etrafinda
calisilmigtir.

Tablo 1. Dijitallesme ve Muhasebe Egitimi Temali Caligsmalarin Analizi

Yazar(lar) — Yil | Calismanin Odag1 | Yontem Temel Bulgular IY;ean;]?l tik
Dijitallesmenin Dijital muhasebe, analitik diisiinme Diiital

Giiney (2022) muhasebe Kavramsal ve teknoloji okuryazarligini zorunlu .

e . .. dontigiim

egitimine etkisi kilmaktadir

Kurnaz vd. Dijitallesme .Y Anket (Meslek | Egitim ile uygulama arasinda dijital Egitim-
muhasebe egitimi . < uygulama

(2020) mensuplari) beceri uyumsuzlugu vardir >
uyumu ag1g81

Sitak & | Endistri 4.0 ve .. ... ..

Yardimcioglu muhasebe-finans Nicel analiz Miifredatin _ djjitallesmeye uyumu | Mifredat

(2022) egitimi sinirhidir yetersizligi
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Eskin & Sarisoy | Lisans diizeyinde icerik analizi Dijital dersler mevcut ancak yeterli Delilizzﬂlik
(2023) dijital yetkinlikler ¢ beceri kazandirmamaktadir Z(;lgl
Muhasebe . . . .
Mert (2023) egitiminde modern Literatiir Dijital grenme ortamlar1 Egl'gr.nde
taramast desteklenmelidir yenilik
yaklasimlar

Tablo 1°de yer alan ¢aligmalar incelendiginde, dijitallesmenin muhasebe egitimine etkilerinin
literatiirde agirlikli olarak miifredat yapisi, dijital yetkinlikler ve egitim—uygulama uyumu
ekseninde ele alindig1 goriilmektedir. Giiney (2022) dijitallesmenin muhasebe egitiminde
yalnizca teknolojik araclarin kullanimini degil, ayn1 zamanda analitik diisiinme ve problem
cozme gibi daha iist diizey becerilerin kazandirilmasini zorunlu kildigin1 vurgulamaktadir. Bu
yaklasim, dijitallesmenin muhasebe egitiminde niteliksel bir doniisim yarattigim
gostermektedir.

Kurnaz vd. (2020) tarafindan yapilan ampirik calisma, dijitallesme siirecinde muhasebe
egitiminde verilen bilgilerin mesleki uygulamalarla yeterince Ortiismedigini ortaya
koymaktadir. Ozellikle meslek mensuplarinin goriislerine dayanan bulgular, egitimde
kazandinlan dijital becerilerin uygulamada yetersiz kaldigin1 ve egitim—uygulama arasinda
belirgin bir beceri uyumsuzlugu bulundugunu gostermektedir. Bu durum, muhasebe egitiminde
teorik bilginin halen baskin oldugunu ve uygulamaya doniik yetkinliklerin geri planda kaldigin
ortaya koymaktadir. Sitak ve Yardimcioglu (2022) ise muhasebe ve finans egitiminin Endiistri
4.0 ve dijital doniisiim silirecine uyum diizeyini incelemis ve mevcut miifredatin bu doniisiime
sinirli  Ol¢lide yanit verebildigini tespit etmistir. Calismada, dijitallesmenin  egitim
programlarina entegrasyonunun heniiz yeterli diizeye ulasmadigi ve bu durumun &grencilerin
cagdas mesleki beceriler kazanmasini zorlastirdigr belirtilmektedir. Bu bulgu, dijitallesmenin
muhasebe egitiminde yapisal bir miifredat dontisiimiinii gerekli kildigin1 gostermektedir.

Eskin ve Sarisoy’un (2023) lisans diizeyindeki muhasebe programlarina yonelik analizleri,
dijital uygulamaya yonelik derslerin sayisal olarak artmasina ragmen, bu derslerin 6grencilerde
beklenen diizeyde dijital yetkinlik olusturmadigini ortaya koymaktadir. Bu sonug,
dijitallesmenin sadece ders igeriklerine teknoloji eklenmesiyle smirli kalmasmin yeterli
olmadigini, 6grenme ¢iktilarinin ve pedagojik yaklasimlarin da yeniden ele alinmasi gerektigini
gostermektedir. Mert (2023) ise muhasebe egitiminde dijitallesmeyi ¢ok disiplinli ve yenilik¢i
bir perspektiften ele alarak, modern 6gretim yontemlerinin ve dijital 6grenme ortamlarinin
kullanilmasinin gerekliligine dikkat c¢ekmektedir. Bu calisma, dijitallesmenin muhasebe
egitiminde sadece teknik bir doniisiim degil, ayn1 zamanda 6gretim yontemlerinde yenilik¢i bir
degisim gerektirdigini vurgulamaktadir.

Genel olarak Tablo 1’de yer alan caligmalar birlikte degerlendirildiginde, muhasebe egitiminde
dijitallesmenin 6nemli bir doniisiim siireci baslattigi, ancak bu doniisiimiin ¢ogunlukla
Olciilebilir ve teknik beceriler ile smirlandigr goriilmektedir. Literatiirde, dijitallesmenin
gerektirdigi deneyimsel 6grenme, sezgisel muhakeme ve baglamsal karar verme gibi sessiz
yetkinliklerin (tacit skills) muhasebe egitiminde nasil kazandirilacagina iliskin ¢alismalarin
siirli oldugu dikkat gekmektedir. Bu durum, dijitallesme siirecinde muhasebe egitiminde sessiz
yetkinliklerin gelistirilmesine ydnelik yeni arastirmalara duyulan ihtiyact agikca ortaya
koymaktadir.
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Tablo 2. Dijital Yetkinlikler ve Egitimde Beceri Boyutu

Dijital Yetkinlik

Tiivii Literatiirde Tanimi Muhasebe Egitimindeki Karsihigt | Ilgili Kaynaklar
Dijital Dijital araglar1 etkin | Muhasebe yazilimlari, e- | Giliney (2022); Eskin &
okuryazarlik kullanabilme uygulamalar Sarisoy (2023)
Teknolojik . . Giincel muhasebe sistemlerine | Kurnaz vd. (2020)
Dijital geligsmeleri izleme

farkindalik uyum
Analitik Veriyi yorumlama ve karar | Finansal analiz, raporlama Karcioglu &  Binici
diistinme alma (2023)

i Karmasik durumlarda ¢6ziim = Muhasebe hata analizi Giiney (2022)
Problem ¢ozme liretme

Tablo 2, muhasebe egitiminde dijitallesme siireciyle birlikte 6ne ¢ikan dijital yetkinlik tiirlerini
ve bu yetkinliklerin egitimdeki karsiliklarini ortaya koymaktadir. Literatiirde dijital yetkinlik
kavraminin yalnizca teknik aracglari kullanabilme becerisiyle sinirli olmadigi; bunun yaninda
bilissel, analitik ve davranigsal boyutlar1 da kapsadigir gorilmektedir. Bu durum, muhasebe
egitiminin dijitallegsme siirecinde ¢cok boyutlu bir yetkinlik yaklagimini benimsemesini gerekli
kilmaktadir. Tabloda yer alan dijital okuryazarlik, muhasebe yazilimlari, e-uygulamalar (e-
fatura, e-defter) ve veri tabanl sistemlerin etkin kullanimini igermektedir. Giiney (2022) ile
Eskin ve Sarisoy’un (2023) ¢alismalarinda vurgulandig iizere, dijital okuryazarlik muhasebe
egitiminde temel bir 6n kosul haline gelmistir. Ancak literatlirde, 6grencilerin bu araglari
kullanabilmelerine ragmen, s6z konusu sistemleri muhasebe sliregleri baglaminda
anlamlandirma ve yorumlama konusunda sinirliliklar yasadig: ifade edilmektedir. Bu durum,
dijital okuryazarh@in biiyiik olclide ortiik (tacit) nitelik tasiyan Ogrenme siirecleriyle
desteklenmesi gerektigini gostermektedir.

Teknolojik farkindalik, dijital gelismeleri izleme ve bu gelismeleri mesleki siireclere
uyarlayabilme yetenegi olarak ele alinmaktadir. Kurnaz vd. (2020) bu yetkinligin muhasebe
meslek mensuplarn agisindan kritik oldugunu, ancak egitim siirecinde ¢ogunlukla teorik
diizeyde ele alindiginm1 belirtmektedir. Teknolojik farkindalik, dogrudan 6lgiilebilen bir bilgi
olmaktan ziyade, bireyin deneyim ve mesleki sezgisiyle gelisen bir yetkinlik oldugundan, tacit
skills kapsaminda degerlendirilebilmektedir. Tabloda yer alan analitik diislinme ve problem
¢ozme yetkinlikleri ise dijitallesmenin muhasebe egitiminde yarattigi en 6nemli doniisiim
alanlarindan biridir. Dijital sistemler muhasebe iglemlerini otomatiklestirirken, muhasebe
meslek mensuplarindan beklenen rol daha ¢ok veriyi analiz eden, yorumlayan ve karar alan bir
profile doniismektedir. Karcioglu ve Binici’nin (2023) ¢alismasi, bu tiir analitik becerilerin
mesleki performansla dogrudan iligkili oldugunu ortaya koymaktadir. Ancak bu yetkinliklerin
biiylik ol¢iide deneyimsel 0grenme yoluyla gelistigi ve geleneksel ders anlatimiyla sinirh
kaldiginda yeterince kazandirilamadigi goriilmektedir.

Genel olarak Tablo 2 degerlendirildiginde, muhasebe egitiminde 6ne ¢ikan dijital yetkinliklerin
onemli bir boliimiiniin agik bilgi (explicit knowledge) olmaktan ziyade ortiik bilgiye dayal
(tacit) becerilerle i¢ ice oldugu anlasilmaktadir. Bu baglamda, dijital yetkinliklerin sadece
teknik 6gretim yoluyla kazandirilmasinin yeterli olmadigi; vaka analizleri, simiilasyonlar, proje
tabanli 6grenme ve uygulama agirlikli 6gretim yontemleriyle desteklenmesi gerektigi ortaya
cikmaktadir. Dolayisiyla Tablo 2, dijitallesme silirecinde muhasebe egitiminde sessiz
yetkinliklerin gelistirilmesinin neden kritik bir gereklilik oldugunu literatiir temelli olarak
acgiklamaktadr.
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Tablo 3. Sessiz Yetenekler (Tacit Skills) Temastyla Iliskili Calismalar

Yazar(lar) — Y1l Kavramsal Yaklasim Tacit Skills Boyutu Egitimle ligkisi

Yildiz (2023) Tacit knowledge kullanimi | Deneyim, sezgi, baglam | Sif i¢i 6grenmede kritik
Nonaka & Takeuchi

(dolayli) Bilgi doniisiim modeli Acik—ortiik bilgi Uygulamali 6grenme
Pargmann vd., (2023) Dijital doniisiim Rutin dis1 beceriler Uzmanlik gerektirir
Al-Hattami (2025) Dijital egitim & inovasyon | Oz-etkinlik, yaraticilik = Sessiz becerileri giiglendirir

Tablo 3’te yer alan ¢aligmalar incelendiginde, sessiz yetenekler (tacit skills) kavraminin
literatiirde agirlikli olarak genel egitim, bilgi yonetimi ve dijital donilisiim baglamlarinda ele
alindigl, ancak muhasebe egitimi Ozelinde dogrudan ve sistematik bicimde incelenen
calismalarin sinirl oldugu goriilmektedir. Bu durum, sessiz yetkinlik kavraminin muhasebe
egitimi literatiiriinde hentiz yeterince kurumsallagsmadigini gostermektedir.

Yildiz’in (2023) calismasi, tacit knowledge’in egitim siireglerinde nasil kullanildigini ortaya
koymasi agisindan onemli bir referans niteligindedir. Calismada, 6gretmenlerin simif igi
uygulamalarda deneyim, sezgi ve baglamsal muhakemeye dayali bilgiyi yogun bigimde
kullandiklar1 vurgulanmaktadir. Bu bulgu, 6§renme siireclerinde ortiik bilginin merkezi bir rol
oynadigimi gostermekte ve muhasebe egitiminde de benzer bir dinamigin séz konusu
olabilecegini diisiindiirmektedir. Ozellikle karmasik muhasebe problemlerinin ¢dziimiinde
sezgisel muhakemenin 6nemi dikkate alindiginda, bu yaklasim muhasebe egitimi acisindan
giiclii bir teorik dayanak sunmaktadir. Tabloda yer alan ve sessiz yetkinlik literatiiriine dolayl
katki saglayan Nonaka ve Takeuchi’nin bilgi doniisiim yaklagimi, acik ve ortiik bilginin
karsilikli etkilesimine dayanmaktadir. Her ne kadar bu model muhasebe egitimi baglaminda
dogrudan ele alinmamis olsa da, uygulamali 6grenme siireglerinin bilgi iiretimi ve beceri
kazanimi acisindan 6nemini vurgulamasi nedeniyle muhasebe egitimine uyarlanabilir bir
kuramsal c¢erceve sunmaktadir. Bu baglamda, dijital muhasebe uygulamalar araciligiyla
ogrencilerin deneyim kazanmasi, ortiik bilginin aciga ¢ikarilmasina olanak saglayabilir.

Pargmann vd., (2023) calismalarinda, dijitallesmenin muhasebe faaliyetlerini rutin ve rutin dist
isler olarak yeniden yapilandirdigini ortaya koymaktadir. Rutin islerin otomasyonla azalmasi,
muhasebe meslek mensuplarinin roliinii daha ¢ok analiz, yorumlama ve karar verme siireclerine
yoneltmektedir. Bu doniisiim, dogrudan Sl¢iilmesi gii¢ olan, ancak mesleki uzmanligin temelini
olusturan tacit yeteneklerin 6nemini artirmaktadir. Dolayisiyla dijitallesme, sessiz yetkinlik
ithtiyacini azaltmak yerine daha da goriiniir kilmaktadir. Uluslararas: literatiirde yer alan ve Al
Hattami (2025) tarafindan yayimlanan g¢aligmada, dijital muhasebe egitiminin inovasyon
iizerindeki etkisi incelenmis ve teknolojik 6z-etkinlik ile dijital okuryazarligin bu iligkiyi
giiclendirdigi ortaya konmustur. Bu bulgular, 6grencilerin dijital ortamda yalnizca teknik bilgi
degil, ayn1 zamanda yaraticilik, 6zgiiven ve baglamsal problem ¢dzme gibi sessiz yetkinlikler
gelistirdigini gostermektedir. Bu yonilyle ¢aligma, sessiz yetkinligin dijital 6grenme
ortamlarinda dolayli olarak nasil gelistigini ortaya koymaktadir.

Genel olarak Tablo 3 degerlendirildiginde, sessiz yeteneklerin muhasebe egitimi literatiiriinde
cogunlukla dolayli bicimde ele alindigi, kavramin daha ¢ok genel egitim ve bilgi yonetimi
calismalarinda kuramsallastirildigi goriilmektedir. Muhasebe egitimi alaninda ise dijitallesme
ile birlikte artan tacit skills gereksinimine ragmen, bu yetkinliklerin nasil 6gretilecegi, nasil
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Olciilecegi ve miifredatlara nasil entegre edilecegine iliskin ¢alismalar sinirh kalmaktadir. Bu
durum, dijitallesme siirecinde muhasebe egitiminde sessiz yetenekler konusunun énemli bir
arastirma boslugu olusturdugunu ve bu alanda yapilacak ¢alismalarin literatiire 6zgiin katki
saglayacagini ortaya koymaktadir.

Tablo 4. Dijitallesme — Tacit Skills — Muhasebe Egitimi iligkisi

Boyut Dijitallegme Etkisi Tacit Skills Gereksinimi Egitimde Ortaya Cikan Sorun
ZZZL;;;baelam E&ﬁ{;iz?n’ yazihm Yorumlama, muhakeme Teknik bilgiye asir1 odak
Egitim miifredati Dijital dersler ekleniyor | Deneyimsel 6grenme eksik | Sessiz beceriler ihmal ediliyor
Ogrenci yetkinligi Dijital ara¢ hakimiyeti | Problem ¢6zme, sezgi Uygulamada yetersizlik
Mesleki performans Verimlilik artigt Stratejik karar alma Egitim—meslek uyumsuzlugu

Tablo 4, dijitallesme siirecinin muhasebe egitiminde ortaya ¢ikardigr etkileri ve bu siiregte
sessiz yetkinliklerin roliinii kapsamli bir bi¢cimde gdstermektedir. Dijitallesmenin muhasebe
uygulamalarinda rutin islerin otomasyonu yoluyla verimliligi artirdigi, ancak analiz,
yorumlama ve stratejik karar alma gibi rutin dis1 islerde sessiz yetkinligin gerektirdigi acike¢a
ortaya konmaktadir. Bu durum, dijitallesmenin yalnizca teknik becerilere degil, ayn1 zamanda
ogrencilerin ve meslek mensuplarinin deneyim, sezgi ve baglamsal muhakeme becerilerini
gelistirmesini de zorunlu kildigimi gostermektedir. Tablo 4 ayrica egitim miifredatinin
dijitallesmeye uyumunun sinirlt oldugunu ve 6grenme ¢iktilarinin sessiz yetkinlikler boyutunda
yetersiz kaldigimi ortaya koymaktadir. Dijital dersler, Ogrencilere yazilim ve teknoloji
kullaniminda yetkinlik kazandirsa da, problem ¢6zme, yaraticilik ve baglamsal muhakeme gibi
ortiik beceriler halen ihmal edilmektedir. Bu gozlem, Tablo 5°te ortaya konan literatiir
bosluklariyla dogrudan iliskilidir.

Tablo 5. Literatiirde Belirlenen Temel Bosluklar (Research Gaps)

Literatiirdeki Durum Tespit Edilen Bosluk Bu Calismanin Katkist
Dijitallesme yaygin inceleniyor Tacit skills dogrudan ele alinmryor Sessiz yetkinliklere odak
Dijital yetkinlikler ol¢iiliiyor Deneyimsel beceriler dl¢itilmiiyor Kavramsal cergeve gelistirme
Miifredat analizleri mevcut Ogrenme ciktilar1 zay1f Egitim tasarimi Onerisi
Teknik beceri on planda Sezgisel karar alma ihmal Mesleki uzmanlik vurgusu

Tablo 5, literatiirdeki temel bosluklar1 agik¢a ortaya koymaktadir: Dijitallesme ¢ogunlukla
teknik ve Olgiilebilir yetkinlikler ¢cer¢evesinde incelenmis, deneyimsel ve baglamsal 6grenmeye
dayal1 sessiz yetkinlikler cogunlukla goz ardi edilmistir. Miifredat analizleri mevcut olsa da,
ogrenme ciktilariin sessiz yetkinlikler agisindan yeterliligi degerlendirilmemistir. Ayrica
teknik beceriler 6n plana ¢ikarken, sezgisel karar alma, yaraticilik ve stratejik diisiinme gibi
beceriler egitim stire¢lerinde sistematik bigcimde kazandirilmamaktadir.

Tablo 4 ve 5 birlikte degerlendirildiginde su ¢ikarimlar yapilabilir: Dijitallesme ve sessiz
yetkinlik etkilesimi kritik: Dijital araclar ve yazilimlar 6grencilerin ve profesyonellerin is
yiikiinii azaltirken, karar alma ve problem ¢ozme gibi ortiik yetkinlikleri daha goriiniir
kilmaktadir. Bu nedenle dijitallesme, sessiz yetkinlik ihtiyacini artiran bir katalizér olarak
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gorlilebilir. Egitimdeki uyumsuzluk: Mevcut miifredatlar dijitallesmeye teknik olarak uyum
saglasa da, sessiz yetkinlik kazanimini destekleyecek pedagojik stratejiler sinirlidir. Bu durum,
egitim-meslek uyumsuzlugu ve 6grenme ¢iktilarinda eksikliklere yol agmaktadir. Arastirma
boslugu: Literatiir, sessiz yetkinligin dijital muhasebe egitiminde nasil gelistirilecegi,
Olciilecegi ve miifredata entegre edilecegi konularinda siirli bilgi sunmaktadir. Bu bosluk,
ozellikle Endiistri 4.0 ve dijitallesme baglaminda arastirma yapilmasini zorunlu kilmaktadir.
Dijitallesmenin muhasebe egitiminde teknik becerilerle sinirli kalmayip, sessiz yetkinliklerin
gelistirilmesini zorunlu kildig1 ve bu alandaki literatiiriin ciddi bir bosluk igerdigini ortaya
koymaktadir. Bu durum, ¢alismanin arastirma problemini ve sessiz yetkinligin dijital muhasebe
egitiminde dnemini vurgulayan temel dayanagi olusturmaktadir.

SONUC

Dijitallesme, muhasebe mesleginin dogasini koklii bicimde degistirmekte ve bu degisim egitim
siireclerine dogrudan yansimaktadir. Geleneksel muhasebe egitimi, uzun yillar boyunca teknik
bilgi ve uygulama odakli beceriler iizerine kurulmusken, dijital doniisiim artik 6grencilerden
yalnizca teknolojik araclar1 kullanabilme yetkinligi degil, ayn1 zamanda analitik diislinme,
problem ¢6zme, yaratict yaklagimlar ve baglamsal muhakeme gibi oOrtiikk becerileri de
gelistirmelerini talep etmektedir. Bu baglamda, dijitallesme siireci, egitimde Ogrenme
ciktilarinin yalnizca Olgiilebilir bilgi ve becerilerle sinirli kalamayacagini, ayn1 zamanda
ogrencilerin mesleki sezgilerini ve deneyim temelli yetkinliklerini de gii¢clendirmesi gerektigini
gostermektedir.

Arastirma bulgulari, muhasebe egitiminde sessiz yetkinliklerin 6neminin giderek arttigini
ortaya koymaktadir. Rutin iglemlerin otomasyonu, meslek mensuplarinin rollerini daha ¢ok
stratejik diisiinme, karar alma ve karmasik problem ¢ozme siireglerine kaydirmaktadir. Bu
degisim, egitim programlarinin sadece teknik i¢erik sunmasi ile sinirli kaldiginda 6grencilerin
mesleki yeterliliklerini tam olarak kazanamayacaklarini géstermektedir. Dolayisiyla, modern
muhasebe egitimi, 6grencilerin hem dijital araclarla etkin ¢alisabilmelerini hem de deneyim,
sezgi ve baglamsal muhakeme gibi Ortiik becerilerini gelistirmelerini saglayacak pedagojik
yaklagimlar1 benimsemelidir.

Bununla birlikte, mevcut literatiir ve uygulamalar, sessiz yetkinliklerin gelistirilmesine yonelik
yontemlerin simirli oldugunu ve ¢ogunlukla teorik bilgi ile teknik uygulamalar {izerinde
yogunlastigini1 gostermektedir. Bu durum, egitim ve mesleki uygulama arasinda bir uyumsuzluk
yaratmakta ve dijitallesmenin getirdigi yeni beceri gereksinimlerini karsilamada yetersizlikler
dogurmaktadir. Bu baglamda, sessiz yetkinliklerin egitimde sistematik olarak kazandirilmasi,
deneyim temelli 6grenme, vaka caligmalari, simiilasyonlar, proje tabanli ve mentorluk gibi
pedagojik yaklagimlarla desteklenmelidir. Buna ek olarak, dijitallesme ve tacit skills arasindaki
iligki, Ogrencilerin yaraticilik, 6z-etkinlik, inovatif diislinme ve baglamsal muhakeme
yetkinliklerini gelistirmeleri acisindan kritik dneme sahiptir. Egitim programlarinin bu yonde
tasarlanmasi, 0grencilerin mezuniyet sonrast mesleki uygulamalarda daha etkili, yenilik¢i ve
problem ¢ézme odakli olmalarini saglayacaktir. Boylece dijitallesme, yalnizca teknolojik bir
gereklilik degil, mesleki yetkinliklerin ve profesyonel bilginin biitliinciil bigimde
giiclendirilmesi i¢in bir firsat olarak degerlendirilebilir.

Sonug olarak, dijitallesme yalnizca teknolojiye uyum saglamayi1 degil, ayn1 zamanda sessiz
yetkinlikleri goriiniir kilmay1 ve gelistirmeyi zorunlu kilmaktadir. Gelecegin muhasebe meslek
insanlari, teknik bilgi ile dijital becerilerin Gtesinde, yaratici diisiinme, analitik muhakeme ve
baglamsal karar alma yetkinliklerini biitiinciil bigimde kazanmak zorundadir. Bu agidan,
muhasebe egitiminde sessiz yetkinliklerin gelistirilmesi, dijital donilisiim siirecinin
stirdiiriilebilirligini ve mesleki yeterliligin gelecekteki basarisini dogrudan etkileyen kritik bir
unsur olarak 6ne ¢ikmaktadir. Ayrica bu calisma, dijitallesme siirecinde muhasebe egitiminde
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sessiz yetkinliklerin 6nemini ortaya koyarak literatiirdeki bosluklar1 vurgulamaktadir. Gelecek
arastirmalarin, sessiz yetkinliklerin kazandirilmasina yonelik 6lgme araclarini gelistirmesi,
pedagojik stratejilerin etkinligini test etmesi ve dijital muhasebe egitiminde uygulanabilir
yontemler 6nermesi biiylik 6nem tasimaktadir. Bu ¢ergevede, dijitallesme ve sessiz yetkinlikler
entegrasyonu, muhasebe egitiminde siirdiiriilebilir mesleki yeterlilik ve inovasyon kapasitesi
olusturmanin anahtari olarak 6ne ¢ikmaktadir.
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Ozet

Bu aragtirmanin amaci, ebeveynlerin kendi ¢ocukluk donemlerindeki oyun deneyimleri ile
giliniimiizde ¢ocuklarinin oyun alanlari, oyuncaklari ve oyun tercihleri arasindaki farkliliklar
kusaklar aras1 bir bakis acistyla incelemektir. Arastirmada, oyunun ¢ocuk gelisimindeki rolii ve
kiiltiirel aktarim siirecindeki 0nemi temel alinarak ge¢misten giliniimiize oyun anlayisinda
meydana gelen degisimler ortaya konulmaya c¢alisilmistir. Bu dogrultuda oyun oynanan alanlar,
tercih edilen oyuncak tiirleri ve oyun bi¢imlerindeki doniisiim ele alinmistir. Aragtirma temel
nitel arastirma deseninde yiiriitiilmiistiir. Calisma grubunu bir il merkezinde yasayan, 413 yas
araliginda ¢ocugu bulunan ve goniilliiliik esasina gore aragtirmaya katilan 10 ebeveyn (8 anne,
2 baba) olusturmaktadir. Katilimcilar amagli 6rnekleme yontemi ile belirlenmistir. Veriler yar1
yapilandirilmig goriisme formu araciligiyla toplanmis ve igerik analizi kullanilarak temalar
halinde incelenmistir. Arastirma bulgulari, ebeveynlerin ¢ocukluk donemlerinde cogunlukla
sokak ve mahalle gibi agik alanlarda, akranlariyla birlikte geleneksel oyunlar oynadiklarini
gostermektedir. Bu donemde kullanilan oyuncaklarin genellikle dogal malzemelerden yapilmis,
simirli sayida ve ¢ogu zaman el yapimi oldugu belirlenmistir. Buna karsilik giliniimiiz
cocuklarinin daha ¢ok kapali alanlarda oyun oynadiklari, bireysel etkinliklere yoneldikleri ve
hazir ya da dijital oyuncaklari tercih ettikleri goriilmiistiir. Dijital medya kullanimindaki artis,
kentlesme, degisen yasam kosullar1 ve ebeveynlerin giivenlik kaygilarinin ¢ocuklarin oyun
deneyimlerini 6nemli dlgiide etkiledigi sonucuna ulasilmistir. Sonug olarak, oyunun kiiltiirel
stirekliliginin zayifladig1 ve geleneksel oyunlarin yerini giderek dijital temelli oyunlarin aldig:
sOylenebilir. Bu doniisiimiin ¢ocuklarin sosyal etkilesimleri ve oyun kiiltiirii {izerindeki
etkilerinin gelecekte yapilacak ¢alismalarla daha ayrintili bigimde incelenmesi 6nerilmektedir.

Anahtar kelimeler: Kusaklar aras1 oyun, ebeveyn, geleneksel oyunlar, dijital oyun, oyun
kiltiirii, nitel arastirma
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Abstract

The aim of this study is to examine the differences between parents’ childhood play experiences
and the play environments, toys, and play preferences of their children from an intergenerational
perspective. Grounded in the developmental significance of play and its role in cultural
transmission, the study seeks to reveal how understandings of play have changed from past to
present. In this context, transformations in play spaces, types of toys, and forms of play were
explored. The research was conducted using a basic qualitative research design. The study
group consisted of ten parents (eight mothers and two fathers) living in a provincial city center
who have children between the ages of 4 and 13 and volunteered to participate in the study.
Participants were selected through purposive sampling. Data were collected using a semi-
structured interview form and analyzed thematically through content analysis. Findings indicate
that during their own childhoods, parents predominantly engaged in traditional plays with peers
in outdoor settings such as streets and neighborhood spaces. The toys they used were typically
made from natural materials, limited in number, and often handmade. In contrast, today’s
children tend to play mostly indoors, gravitate toward more individualized activities, and prefer
ready-made or digital toys. The increase in digital media use, rapid urbanization, changing
living conditions, and parental safety concerns appear to have significantly reshaped children’s
play experiences. Overall, the findings suggest a weakening in the cultural continuity of play,
with traditional games increasingly being replaced by digitally mediated forms of play. Further
research is recommended to better understand the implications of this transformation for
children’s social interactions and play culture.

Keywords: Intergenerational play, parent, traditional plays, digital play, play culture,
qualitative research
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1. Giris

Oyun, cocukluk doneminin temel gelisimsel baglami olarak biligsel, fiziksel, sosyal ve
duygusal gelisimin es zamanl bi¢cimde desteklendigi biitlinciil bir deneyim alani olarak ele
alimmaktadir. Gelisim kuramlart oyunu, ¢ocugun problem ¢dzme, sembolik diisiinme, 6z
diizenleme ve sosyal becerilerini dogal siirecler i¢cinde gelistirdigi bir 6grenme ortami olarak
tanimlamaktadir (Berk, 2020; Pellegrini & Smith, 1998). Bununla birlikte oyun, yalnizca
bireysel gelisimi destekleyen bir etkinlik degil; ayn1 zamanda kiiltiirel aktarimin, toplumsal
normlarin ve kusaklar arasi deneyimlerin tasindigi Onemli bir sosyal pratik olarak
degerlendirilmektedir (Lester & Russell, 2010). Bu yoniiyle oyun, hem bireysel gelisimin hem
de toplumsal stirekliligin kesistigi bir alan olarak goriilmektedir.

Oyunun gergeklestigi mekan, oyun deneyiminin niteligini dogrudan etkilemektedir. Geleneksel
mabhalle kiiltiirlinde sokaklar, bahgeler ve agik alanlar cocuklarin serbest, yapilandirilmamis ve
akran temelli oyun alanlar1 olarak iglev goriirken; kentlesme, apartmanlasma ve artan giivenlik
kaygilar ¢ocuklarin bagimsiz hareket alanlarini daraltmis ve oyunu daha kontrolli, yetiskin
gozetimi altinda gerceklesen mekanlara tagimistir (Gill, 2007; Onur ve Giiney, 2020). Bu
durum, modern c¢ocukluk literatiiriinde ebeveyn giivenlik kaygilarinin ¢ocuklarin oyun
deneyimlerini yeniden yapilandirdigi bir siire¢ olarak ele alinmakta ve “g6zetimli ¢ocukluk™
kavrami ile agiklanmaktadir. A¢ik alan oyunlarinin azalmasi, ¢ocuklarin serbest hareket etme,
kesfetme ve risk alma olanaklarini sinirlayarak oyun deneyiminin niteligini doniistiirmektedir
(Little & Eager, 2010).

Oyuncak kiiltiirii de kusaklar aras1 oyun deneyimlerinin 6nemli bir bileseni olarak bu doniisiim
stirecinden etkilenmistir. Gegmiste cocuklar, dogal materyaller ve giindelik nesneleri oyun araci
olarak kullanarak kendi oyunlarmi {iretirken; giiniimiizde kiiresel oyuncak endiistrisinin
gelisimi ve ticarilesme siirecleri ¢ocuklarin oyun materyallerini belirgin bicimde degistirmistir
(Cross, 1997; Tugrul, 2015). Dogal materyallerle oynanan oyunlar, ¢ocuklarin cevreyle
kurdugu iligkiyi giiclendirirken, kiiltiirel degerlerin kusaktan kusaga aktarilmasina da katki
saglamistir (Oyuncaklarin Gelisimi ve Degisimi, 2020). Giiniimiizde ise plastik, hazir ve dijital
oyuncaklarin yayginlagsmasiyla birlikte ¢cocuklarin oyun deneyimleri daha yapilandirilmis ve
yonlendirilmis bir hal almistir.

Dijitallesme, bu doniisiim siirecini hizlandiran temel etkenlerden biri olarak 6ne ¢ikmaktadir.
Video oyunlari, mobil uygulamalar ve ¢evrim igi platformlar cocuklarin oyunlarinda merkezi
bir yer edinmistir. Dijital oyunlarin gorsel dikkat, problem ¢6zme ve biligsel esneklik gibi
alanlarda katkilar saglayabildigi belirtilmekle birlikte (Granic, Lobel & Engels, 2014), uzun
stireli ekran kullaniminin fiziksel hareketliligin azalmasina, dikkat siirelerinin kisalmasina ve
yliz ylize sosyal etkilesimin sinirlanmasina yol acabilecegi de vurgulanmaktadir (Torres vd.,
2021). Bu baglamda giiniimiiz cocukluk deneyimleri, fiziksel ve dijital oyun pratiklerinin i¢ ice
gectigi hibrit bir yap1 sergilemektedir (Marsh, 2010).

Tiim bu doniigiimler birlikte degerlendirildiginde, oyun kiiltiiriinlin kusaklar arasinda hem
siireklilik hem de kirilma noktalar1 barindiran dinamik bir alan oldugu goriilmektedir.
Ebeveynlerin kendi ¢ocukluk donemlerindeki oyun deneyimleri ile ¢ocuklarinin giincel oyun
pratikleri arasindaki farkliliklar; mekéansal doniisiim, ebeveyn gozetimi, oyuncak kiiltiirii ve
dijitallesme ekseninde yeniden sekillenmektedir. Dolayisiyla oyun, yalnizca gelisimsel bir
etkinlik olarak degil; toplumsal degisimin, kiiltiirel aktarimin ve kusaklar arasi doniisiimiin
somutlastig1 cok katmanli bir olgu olarak ele alinmalidur.
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1.2. Arastirma Sorulari

Bu arastirma ile “Ebeveynlerin kendi cocukluk donemlerindeki oyun deneyimleri ile
cocuklarinin giiniimiizdeki oyun pratikleri (oyun alanlari, oyuncaklar ve oyun tiirleri) arasinda
kusaklar arasi baglamda ne tiir degisimler bulunmaktadir?”” sorusuna yanit aranmistir. Bu genel
ama¢ dogrultusunda asagida alt sorular olusturulmustur:

1. Ebeveynlerin ¢ocukluk donemlerinde oyun oynadiklart oyun alanlar (agik/kapali alan)
nelerdir? Cocuklarinin gliniimiizde tercih ettigi oyun alanlar1 nelerdir?

2. Ebeveynlerin ¢ocukluk doneminde kullandiklar1 oyuncak tiirleri nelerdir? Cocuklarinin
giinlimiizde tercih ettigi oyuncaklar nelerdir?

3. Ebeveynler ¢ocukluk donemlerinde oyuncaklarina nasil ulagsmislardir (satin alma, el
yapimi vb.)? Cocuklarinin oyuncaklarina giiniimiizde nasil ulasildigina iliskin
deneyimleri nelerdir?

4. Ebeveynlerin c¢ocukluk donemlerinde en sik oynadiklari oyun tiirleri nelerdir?
Cocuklarmin giinlimiizde oynadig1 oyunlar nelerdir (agik alan, kapali alan, dijital)?

5. Ebeveynlere gore kusaklar arasi doniisiimde belirleyici olan etkenler nelerdir (6rn.
kentlesme, giivenlik kaygisi, dijitallesme, yasam kosullart)?

6. Ebeveynler, bu doniisiimiin ¢ocuklarin sosyal etkilesimleri ve oyun kiiltiirii tizerindeki
olas1 etkilerini nasil degerlendirmektedir?

2. Yontem
2.1. Arastirma Modeli

Bu arastirma, temel nitel aragtirma deseninde tasarlanmistir. Nitel arastirma, bireylerin belirli
bir olguya iliskin deneyimlerini ve bu deneyimlere yiikledikleri anlamlart dogal baglami icinde
ortaya koymayr amaglayan bir yaklasimdir (Merriam, 2018; Creswell, 2013). Temel nitel
aragtirma ise belirli bir kuramsal desenle sinirlandirilmadan, katilimeilarin algi ve yorumlarini
anlamaya odaklanir. Bu kapsamda aragtirmada, ebeveynlerin kendi ¢ocukluk oyun deneyimleri
ile ¢ocuklarmin giincel oyun pratiklerine iligkin algilar1 tizerinden kusaklar arasi doniistim
incelenmistir.

2.2. Calisma Grubu

Arastirmanin ¢alisma grubunu, Burdur ilinde yasayan ve 4-13 yas araliginda ¢ocugu bulunan
10 ebeveyn (8 anne, 2 baba) olusturmaktadir. Katilimcilar amagli 6rnekleme yontemi ile
belirlenmistir. Ebeveynlerin ¢ocukluklarini 1980-2000 yillar1 arasinda yasamis olmalar1 ve
cocuklarinin farkli egitim kademelerinde bulunmasi 6l¢iit olarak alinmistir. Calisma grubu,
nitel aragtirmalarda derinlemesine veri elde etmeye olanak saglayacak sekilde olusturulmustur.

Tablo 1. Demografik Bilgi Tablosu

Katilimeilar n Yasg Kodlar

Anne 8 25-45 Al, A2, A3, A4, A5, A6,
A7, A8

Baba 2 30-40 B1, B2

Kiz Cocuk 5 4,5,7,10, 12 -

Erkek Cocuk 7 5,6,7,8,10, 11, 12 -
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2.3.Veri Toplama Araclan

Veriler, arastirmacilar tarafindan literatiir taramas1 sonucunda olusturulan ve uzman goriisii
alindiktan sonra pilot uygulamasi yapilan yari yapilandirilmig goriigme formu ile elde
edilmistir. Nitel arastirmalarda genellikle kullanilan bu yontem, katilimeilarin deneyimlerini,
gorlis ve diisiincelerini ayrintili inceleme olanagi sunmaktadir (Yildirim ve Simsek, 2018).

2.4.Verilerin Toplanmasi ve Coziimlenmesi

Bu aragtirmada veriler Kasim 2025 tarihinde goniilliiliik esasina dayali olarak toplanmistir.
Gortismeler katilime1 onayi1 alinarak ses kaydi ile gergeklestirilmis ve es zamanli olarak
arastirmaci notlar1 tutulmustur. Elde edilen kayitlar yaziya aktarilmis, katilimcilarin kimlik
bilgileri gizli tutularak “Al, A2...” seklinde kodlanmistir. Goriisme siirecinde katilimcilarin
deneyimlerini rahatlikla ifade edebilecekleri bir iletisim ortami1 olugturulmustur.

Verilerin analizinde temel nitel arastirma yaklasimina uygun olarak tematik analiz yontemi
kullanilmistir (Merriam, 2018). Analiz siirecinde;

e Oncelikle goriisme metinleri biitiinciil olarak okunmustur.
e Ardindan anlamli ifadeler belirlenerek kodlanmustir.

e Benzer kodlar bir araya getirilerek temalar olusturulmus ve bu temalar dogrultusunda
ebeveynlerin kusaklar aras1 oyun deneyimlerine iligskin algi ve yorumlari yorumlayici
bir bakis acistyla degerlendirilmistir.

Analiz stireci, katilimci ifadelerinden hareketle oyun kiiltiiriindeki doniisiimiin ortaya
konulmasina odaklanmaistir.

3. Bulgular
3.1. Kusaklar Arasi1 Baglamda Ebeveynlerin ve Cocuklarinin Oyun Alanlar

Arastirma sonucunda kategori ve alt kategoriler arastirmanin basinda belirlenen 4 tema
cer¢evesinde belirlenmistir.

Tablo 2. Ebeveyn ve Cocuk Oyun Alanlari

Anne-Baba Cocuk
Kapali Alan Acik Alan Kapali Alan Acik Alan Dijital Ortam
Kodlar

Sokak (Al, A2, A3, A4, Ev(Al,A2,A2,AS,Bl) Sokak (Al, A2, Ev (Al, A2, A6, (Al, A3, A4,

A5, A7,Bl) B1, B2) A8, Bl) A5)
Park (A1, A6) Park (A1, A3,
A4, A6)
Ev Bahgesi (A6, A8, B2) Ev Bahgesi (A6,
B2)
Okul Bahgesi (A8) Okul  Bahgesi

(A4, A8)
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Ebeveynlere yoneltilen “Cocukken oynadiginiz oyun alanlari nelerdi?” ve “Cocugunuz en ¢ok
nerede oyun oynamayi tercih ediyor?” sorularina iliskin veriler analiz edilerek Tablo 2’de
sunulmustur. Tablo 2 incelendiginde ebeveynlerin ¢ocukluk donemlerinde agik alan olarak en
cok sokakta (7), kapali alanda ev de (5) oynadiklar goriilmektedir. Cocuklarin da agik ve kapali
alanlarda oyun oynadiklari; agik alan olarak en ¢ok sokakta (4) ve park da (4) kapal1 alan olarak
ise ev (5) ortaminda oyun oynadiklar1 belirlenmistir. Bununla birlikte ebeveyn kusagindan
farklt olarak gilinlimiiz c¢ocuklarinin dijital ortamlarda (4) da oyun oynadiklar1 dikkat
¢ekmektedir. Bu durumu bir katilimei su sekilde ifade etmistir:

“Cocuklugumuzda sokakta daha ¢ok oyun oynardik. Binalar yoktu, her yer oyun alaniydi. Ama
simdi ¢ocuklarimizin a¢ik alanda oyun oynayabilecegi yerler yok denecek kadar az, bu yiizden
dijital ortamda oyun oynamaya yoneliyorlar” (A4).

3.2. Kusaklar Arasi1 Baglamda Ebeveynlerin ve Cocuklarin Oyuncaklar

Tablo 3. Ebeveynlerin ve Cocuklarinin Oyuncaklari

Kategoriler

Anne-Baba Cocuk

Bez Bebek (A1, A4, A7, A8) Yapboz (A1, A8)

Bebek (A2, AS, A6) Bebek (A1, A2, A3, A7)
Peliis Ay1 (A2, AS) Cocuk Arabasi (A2)
Mutfak Egsyalar1 (A3) Mutfak Egyalar1 (A3, A4, A7, B2)
Araba (A3) Araba (Al, A4, A6)

Top (AS, A7, B1, B2) Top (A1, AS, A7, B1)
Misket (B1, B2) Zeka Oyunlar1 (A1)

ip (A5, B1) Tablet (AS, B1)

Tetris (A1) Telefon (A8)

Oyun Kartlar1 (A1) -

Ebeveynlere yoneltilen “Cocukken sahip oldugunuz oyuncaklar nelerdir?” ve “Cocugunuzun
en sevdigi oyuncaklar nelerdir?” sorularina iligkin veriler analiz edilerek Tablo 3’de
sunulmustur. Tablo 3 incelendiginde ebeveynlerin ¢cocukluk donemlerinde en sik bez bebek (4)
ve topla (4) oynadiklart goriilmektedir. Gliniimiiz ¢ocuklarinin oyuncak tercihlerinde ise top
(4), bebek (4) ve mutfak esyalarinin (4) 6ne ¢iktig1; ayrica tablet ve telefon gibi dijital medya
araglarinin oyun araci olarak kullanildig1 belirlenmistir. Bir katilimcr bu durumu su sekilde
ifade etmistir:

“Bize annelerimiz bezlerden bebekler dikerdi, onlarla oynardik. Evde ne bulursak ondan oyun
kurardik. Simdi ¢ocuklarimiza istediklerini aliyoruz. Kizim en ¢ok mutfak esyalariyla ve
bebekleriyle evcilik oynamay seviyor; oglumun ise futbola ilgisi var, top oynuyor” (AT).
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Tablo 4. Ebeveynlerin ve Cocuklarimin Oyuncaklara Ulasma Yollari

Kategoriler

Anne-Baba

Cocuk

Satin Alma (A1, A2, A3, AS, A6)

El Yapimi (A1, Ad, AS, A6, A7, A8, B1, B2)

Hediye (0)

Satin Alma (A1, A2, A3, A4, A5, A6, A7, A8, B1, B2)

El Yapimi (0)

Hediye (A1, A3, A4)

Ebeveynlere yoneltilen “Oyuncaklariniza genellikle nasil ulasirdiniz?” ve “Cocuklarinizin
oyuncaklarina nasil ulastyorsunuz?” sorularina iligkin veriler analiz edilerek Tablo 3’te
sunulmustur. Bulgular, ebeveynlerin ¢ocukluk ddénemlerinde oyuncaklarini hem satin
aldiklarin1 hem de aileleriyle birlikte el yapimi olarak tirettiklerini gdstermektedir. Glinlimiiz
cocuklarinin oyuncaklarinin ise ¢ogunlukla satin alma veya hediye yoluyla temin edildigi
belirlenmistir. El yapimi oyuncak deneyiminin giiniimiiz ¢ocuklarinda oldukca sinirli oldugu
goriilmektedir. Bir katilimci bu durumu su sekilde ifade etmistir:

“Biz ¢ocukken oyuncaklarimizi dal par¢alarindan, kapaklardan ve sokakta buldugumuz
malzemelerden ebeveynlerimizle yapardik. Ama simdi ¢ocuklarimiza oyuncaklarini satin
alwyoruz, hi¢ el yapimi oyuncaklar: yok™” (Al).

3.4. Kusaklar Aras1 Baglamda Ebeveynler ve Cocuklarin Oyunlar:
Tablo 4. Ebeveyn ve Cocuklarin Oynadiklar1 Oyunlar

Kategoriler
Anne-Baba Cocuk
Acgik Alan Kapal1 Alan Agik Alan Kapal1 Alan Dijital Ortam
Kodlar
Evcilik (A1, A2, AS) Evcilik (A1, A2, AS) Saklambag Evcilik (Al, (Al, A5, A6,
(A2, A6) AT) A8, B1, B2)
Saklambag (Al, A2, A4, A6, Saklamba¢ (Al, A2, A4, A6, Yakar Top Masa
A7, A8, Bl) A7, A8, Bl) (A3, A4) Oyunlari
(A1, B1)
Misket (A1) Futbol (A3, Bogusma
B1) (A5, B1)

Yakar Top (Al, A2, A6, A7,
B1, B2)

Sek Sek (A2, AS)
Ip Atlama (A2, AS)

Ebelemece (A3, AS8)
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Tas Yikma (A4)

Celik Comak (A4)

Yedi Kiremit (A7)

Korebe (A1, A2, A4, A6, A8)

Ortada Sican (B1, B2)

Ebeveynlere yoneltilen “Cocukken en sik oynadiginiz oyunlar hangileriydi?” ve
“Cocugunuzun oynadigi oyunlar nelerdir?” sorularina iligkin veriler analiz edilerek Tablo 4’te
sunulmustur. Bulgular, ebeveynlerin ¢ocukluk donemlerinde saklambag, yakar top ve korebe
gibi a¢ik alan oyunlarini siklikla oynadiklarini gostermektedir. Glinlimiiz ¢ocuklarinin ise agik
ve kapali alan oyunlarinmi oynamakla birlikte dijital oyunlara daha fazla yoneldikleri
belirlenmistir. Bir katilimc1 bu durumu su sekilde ifade etmistir:

“Biz ¢ocuklugumuzda siirekli disarida arkadaglarimizla saklambag, korebe ve yakar top
oynardik. Ama simdi digariya giivenemiyoruz,; ¢ocuklarimizi yanimizdan ayirmak istemiyoruz.
Bu yiizden disarida oyun oynama imkdanlart kisitlaniyor. Evde oyuncaklariyla oynuyorlar,
cogunlukla da tabletten oyun oynuyorlar.” (A2).

4. Sonuc, Tartisma ve Oneriler
Tartisma

Bu arastirmada elde edilen bulgular, ¢cocukluk oyunlarinin kusaklar arasi siirecte mekansal,
iceriksel ve kiiltiirel agidan doniisiim gegirdigini gostermektedir. Ebeveynlerin ¢ocukluk
donemlerinde oyunlarin ¢cogunlukla acik alanlarda; akranlartyla ve hareketli sekilde oynandigi,
buna karsilik giinlimiiz ¢ocuklarinin oyunlarinin daha ¢ok kapali mekanlarda ve dijital araglar
aracilifiyla gerceklestigi belirlenmistir. Bu bulgu, ¢ocukluk oyunlarinin kamusal alandan 6zel
alana dogru kaydigini gostermektedir.

Arastirma sonuglari, Mihladiz ve Pepe (2025)’nin g¢alismasiyla benzer sekilde gecmis
kusaklarda sokak oyunlarinin baskin oldugunu ortaya koymaktadir. Bununla birlikte bu
calisma, s6z konusu doniisiimiin sadece mekansal bir degisim olmadigini; ebeveyn giivenlik
kaygilari, kentlesme ve yasam bicimlerindeki degisimlerle iliskili ¢ok boyutlu bir siire¢
oldugunu gostermesi bakimindan ilgili calismadan ayrismaktadir. Bu durum, Gill’in (2007)
“riskten kacinan toplum” yaklasimiyla paralellik gostermekte; modern ebeveynligin artan
giivenlik hassasiyeti sebebiyle c¢ocuklarin bagimsiz hareket alanlarmin sinirlandigini
diistindiirmektedir.

Kentlesme ve yapilagsmanin ¢ocuklarin oyun alanlarini daralttigi yoniindeki bulgular, Onur ve
Giliney (2020)’nin kent baglaminda cocukluk deneyimlerine yonelik degerlendirmeleriyle
ortiismektedir. Benzer sekilde Karsten (2005), modern sehir yasaminda ¢ocuklarin kamusal
alan kullaniminin azaldigin1 ve oyunlarinin kontrollii ortamlara tasindigini belirtmektedir.
Ancak bu arastirmada ebeveynlerin soz konusu daralmayi sadece fiziksel ¢evreyle degil, ayni
zamanda sosyal giivenlik algisiyla iligkilendirmeleri, doniisiimiin algisal boyutunu da ortaya
koymaktadir.

Calismada dijital oyunlarin giintimiiz ¢ocuklarinin yasaminda merkezde oldugu bulgusu, Giilay
Ogelman ve arkadaslar1 (2019) ile Ozyiirek ve arkadaslarinin (2018) teknolojik araclarin
cocuklarin oyun tercihleri lizerindeki etkisine iliskin sonuclariyla paralellik gostermektedir.
Bununla birlikte bu arastirma, dijital oyunlari sadece bir tercih olarak degil; mekansal daralma
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ve gozetimli ¢ocukluk olgusuyla baglantili doniisiimiin pargasi olarak degerlendirmektedir. Bu
bulgu, dijital oyunlarin biligsel ve sosyal etkilerini tartisan Granic, Lobel ve Engels (2014)’{in
calismalarim1 genisleten bir perspektif sunmaktadir. Nitekim ebeveynler dijital oyunlarin
kaginilmazligini kabul etmekte, fiziksel ve sosyal etkilesimin azalmasindan duyduklar1 endiseyi
de dile getirmistir.

Arastirma bulgular1 ayrica oyun kiiltiiriiniin kusaklar arast aktariminda zayiflama yasandigini
gostermektedir. Geleneksel sokak oyunlarinin gilinlimiiz ¢ocuklart tarafindan siirli Slgiide
bilinmesi, kiiltlirel siireklilik agisindan bir kirilmaya isaret etmektedir. Bu durum, oyunun
kiiltiirel aktarimini vurgulayan Lester ve Russell (2010)’un degerlendirmeleriyle birlikte
diisiiniildiigiinde, oyun alanindaki doniisiimiin sadece fiziksel degil kiiltiirel bir degisim
anlamima geldigini ortaya koymaktadir. Ancak bulgular, bir kopusu degil hibrit bir yap1
olustugunu da gostermektedir. Marsh (2010)’un belirttigi gibi, dijital ve geleneksel unsurlarin
i¢ ice gectigi yeni oyun pratikleri ortaya ¢ikmaktadir.

Sonu¢ olarak tartisma bulgular, cocukluk oyunlarindaki doniisiimiin tek bir nedene
indirgenemeyecegini; kentlesme, ebeveynlik anlayisi, giivenlik algisi, dijitallesme ve kiiltiirel
degisim siireclerinin birlikte etkili oldugunu gostermektedir. Bu yoniiyle ¢alisma, literatiirde
cogunlukla tek boyutlu ele alinan oyun degisimini, ebeveyn deneyimleri iizerinden ¢ok
katmanl1 ve iligkisel bir ¢cer¢evede degerlendirmesi bakimindan alana katki sunmaktadir.

Sonuc¢

Bu arastirma, ¢ocukluk oyunlarmin kusaklar arasi siirecte sadece oynanma sekliyle degil;
mekansal, kiiltliirel ve ebeveynlik pratikleri baglaminda da 6nemli bir doniisiim gegirdigini
ortaya koymustur. Bulgular, ge¢mis kusaklarin ¢ogunlukla ac¢ik alanlarda, akranlariyla ve
hareketli oyun oynadiklarini; glinlimiiz ¢ocuklarinin ise kapali mekanlarda, gézetimli ve dijital
araclarin yer aldig1 oyun pratiklerine yoneldigini gostermektedir. Ancak bu degisim basit bir
“gelenekselden dijitale gecis” olarak degerlendirilemeyecek kadar ¢ok katmanlidir.

Arastirma, oyun Kkiiltiiriindeki doniisiimiin kentlesme, mekan daralmasi, artan giivenlik
kaygilar ve degisen ebeveynlik anlayisi ile iligkili oldugunu ortaya koymaktadir. Ebeveynler,
oyunun ¢ocuk gelisimi {izerindeki dneminin farkinda olmakla birlikte, mevcut yasam kosullar
ve giivenlik endiseleri nedeniyle ¢ocuklarinin agik alan oyunlarini sinirlamak durumunda
kaldiklarim1 ifade etmiglerdir. Bu durum, oyun alanindaki degisimin sadece teknolojik
gelismelerden kaynaklanmadigini; toplumsal ve yapisal doniistimlerle i¢ ige ilerleyen bir siireg
oldugunu gostermektedir. Calisma ayrica, geleneksel oyun kiiltiiriinde kismi bir zayiflama
yasandigini; ancak bunun tam bir kopusa olmadigini ortaya koymustur. Giiniimiiz ¢ocuklarinin
oyun deneyimleri, fiziksel ve dijital unsurlarin i¢ ige gectigi hibrit bir yap1 sergilemektedir. Bu
durum, oyun kiiltiiriiniin degisen kosullar i¢cinde yeniden iiretildigini ve kugsaklar arasi siireklilik
ile doniisiimiin birlikte var olabildigini gostermektedir.

Sonug olarak bu arastirma, ¢ocukluk oyunlarinin déniisiimiinii ebeveyn deneyimleri lizerinden
ele alarak, oyun alanindaki degisimi ¢ok boyutlu bir perspektifle ortaya koymustur. Calisma,
oyun kiiltliriiniin sadece bireysel tercihlerin degil; toplumsal yapi, mekansal diizenlemeler ve
ebeveynlik pratiklerinin etkisiyle sekillendigini gdstermesi bakimindan alana katki
sunmaktadir. Kusaklar arasi karsilastirma, cocukluk deneyimlerinin toplumsal degisimle nasil
yeniden yapilandigini anlamada 6nemli bir aciklayici cergeve saglamaktadir.
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Oneriler
Uygulamaya Yénelik Oneriler

* Arastirma bulgular1 dogrultusunda cocuklarin agik alan oyun deneyimlerinin azaldigi
gorlilmektedir. Bu nedenle yerel yonetimler ve ilgili kurumlar tarafindan ¢ocuklarin giivenli
sekilde oyun oynayabilecekleri erisilebilir oyun alanlarinin artirilmasi 6nerilmektedir.

* Ebeveynlerin giivenlik kaygilarinin ¢ocuklarin oyun alanlarini sinirlandirdig belirlenmistir.
Bu baglamda ebeveynlere yonelik bilinglendirme caligsmalar1 ve seminerler diizenlenerek agik
alan oyunlarinin gelisimsel 6nemi konusunda farkindalik artirilabilir.

» Kusaklar arasi oyun kiiltiiriiniin aktarimin1 desteklemek amaciyla okul 6ncesi ve ilkokul
diizeyinde geleneksel ¢ocuk oyunlarina yer verilmesi Onerilmektedir. Boylece kiiltiirel
stireklilik giiclendirilebilir.

» Ebeveynlerin ¢ocuklariyla birlikte oyun oynamalarin1 yonlendiren aile temelli etkinlikler

planlanarak hem ebeveyn—¢ocuk etkilesimi hem de oyun kiiltiiriiniin kusaklar arasi aktarimi
desteklenebilir.

Gelecek Arastirmalara Yonelik Oneriler

* Bu caligma belirli bir 6rneklem grubu ile yiiriitilmiistiir. Gelecek arastirmalarda farkli sosyo-
ekonomik ve kiltiirel c¢evrelerden katilimcilarla genis Orneklem gruplariyla g¢alismalar
ylriitiilmesi, oyun doniisiimiiniin daha kapsamli bigimde anlasilmasina katki saglayabilir.

 Arastirma ebeveyn deneyimlerine odaklanmistir. Ilerleyen calismalarda cocuklarin,
ogretmenlerin de dahil edildigi ¢cok paydasl ¢alismalar nerilebilir.

* Nitel bulgularin nicel verilerle desteklendigi karma yontem arastirmalar yliriitiilerek oyun
alanindaki doniisiim ¢ok boyutlu bi¢imde incelenebilir.

* Dijital ve hibrit oyun pratiklerinin uzun vadeli gelisimsel etkilerini inceleyen boylamsal
arastirmalar alana 6nemli katkilar sunabilir.
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Ozet

Giliniimiizde dijital medya kullaniminin hizla artmasi, okul 6ncesi donem g¢ocuklarinin giinliik
yasam aligkanliklar1 ve beslenme davraniglar {izerinde onemli etkiler yaratmaktadir. Okul
oncesi donem, ¢ocuklarin gelisimsel temellerinin sekillendigi ve beslenme aligkanliklarinin
olugsmaya bagladig1 kritik bir siirectir. Bu baglamda arastirmada, dijital medya kullaniminin
okul 6ncesi donem cocuklarinin beslenme aligkanliklarina yansimalarinin annelerin algi ve
deneyimleri dogrultusunda incelenmesi amaclanmistir. Arastirma fenomenolojik nitel aragtirma
deseninde yliriitiilmistiir. Calisma grubunu Burdur ilinin bir ilge merkezinde yasayan, 3—6 yas
araliginda ¢cocuga sahip ve goniilliiliik esasina gore arastirmaya katilan 12 anne olusturmaktadir.
Katilimcilar amagh 6rnekleme yontemiyle belirlenmistir. Veriler demografik bilgi formu ve yar1
yapilandirilmig goriisme formu kullanilarak ¢evrim i¢i goriismeler araciligiyla toplanmis; elde
edilen veriler igerik analizi yontemiyle temalar halinde ¢6ziimlenmistir. Arastirma bulgulari,
annelerin ¢ocuk beslenmesine iliskin bilgi edinme siirecinde dijital medyadan siklikla
yararlandiklarini; ancak ¢evrim i¢i kaynaklarin giivenilirligini genellikle orta ya da diistik
diizeyde degerlendirdiklerini gostermektedir. Yemek sirasinda ekran kullaniminin yaygin
oldugu, artan ekran siiresinin diizensiz 6giin aligkanliklarina ve sagliksiz gida tiiketiminin
artmasina zemin hazirladig1 belirlenmistir. Ayrica sosyal medya igerikleri ve dijital reklamlarin
cocuklarin gida tercihlerinde etkili oldugu ve c¢ocuklara aile i¢i besin se¢imlerinde daha
belirleyici bir rol kazandirdig: ifade edilmistir. Bulgular, annelerin dijital medya okuryazarlik
diizeylerinin ¢ocuklarin beslenme aliskanliklarini dolayli olarak etkileyen 6nemli bir unsur
oldugunu ortaya koymaktadir. Sonu¢ olarak dijital medya kullaniminin okul 6ncesi donem
cocuklarinin beslenme aliskanliklarinin sekillenmesinde 6nemli bir rol oynadigi sdylenebilir.
Annelerin dijital medya okuryazarliklarinin desteklenmesi, cocuklarin ekran siiresinin
sinirlandirilmasi ve bilimsel temelli beslenme bilgilerinin yayginlastirilmasi, saglikli beslenme
davraniglarinin gelistirilmesine katki saglayabilir.

Anahtar kelimeler: Okul oOncesi donem, dijital medya, beslenme aligkanliklari, dijital
okuryazarlik, anne goriisleri
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Abstract

he rapid increase in digital media use has significantly influenced the daily routines and eating
behaviors of preschool children. The preschool period represents a critical developmental stage
during which foundational habits are formed, including those related to nutrition. From this
perspective, the present study aims to explore how digital media use is reflected in preschool
children’s eating habits based on mothers’ perceptions and experiences. The study was
conducted using a phenomenological qualitative research design. The study group consisted of
twelve mothers residing in a district center of Burdur Province, Tiirkiye, who have children
between the ages of 3 and 6 and volunteered to participate in the research. Participants were
selected through purposive sampling. Data were collected via online interviews using a
demographic information form and a semi-structured interview protocol, and the data were
analyzed thematically through content analysis. The findings indicate that mothers frequently
utilize digital media as a source of information about child nutrition; however, they generally
perceive the reliability of online resources as moderate or low. Screen use during mealtimes
was reported to be common, with increased screen exposure contributing to irregular eating
patterns and a higher consumption of unhealthy foods. Additionally, mothers emphasized that
social media content and digital advertisements influence children’s food preferences, granting
children a more active role in family food choices. The results further reveal that mothers’ levels
of digital media literacy indirectly shape children’s eating habits and function as an important
influencing factor in this process. Overall, the findings suggest that digital media plays a
significant role in shaping preschool children’s eating habits. Supporting mothers’ digital media
literacy, monitoring children’s screen time, and promoting access to evidence-based nutritional
information may contribute to the development of healthier eating behaviors.

Keywords: Preschool period, digital media, eating habits, digital literacy, mothers’ perspectives
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1.GIRIS

Internet, giiniimiizde bireylerin en yaygin kullandig1 iletisim araglarindan biri haline gelmistir.
Diinya niifusunun yarisindan fazlasinin internet kullandigi; milyarlarca kisinin mobil cihazlar
aracilifiyla cevrim i¢i ortamlara erisim sagladigi bildirilmektedir (Yengin, 2019). Bireylerin
haberlesme, aligveris, eglenme, oyun, bilgiye erisim gibi pek ¢ok alanda kolaylik sunmaktadir
(Baslar, 2013). Ancak kontrolsiiz ve bilingsiz kullanim, 6zellikle ¢cocuklar agisindan gesitli
riskler dogurmaktadir. Siddet ve cinsel iceriklere maruz kalma, ¢evrim igi tehlikeler ve dijital
oyun bagimlilig1 bu riskler arasinda yer almaktadir (iscibasi, 2011).

Okul 6ncesi donem, gocugun yasam boyu siirdiirecegi davranis kaliplarinin temellerinin atildig:
kritik bir gelisim evresidir. Bu siirecte gelisim alanlar1 birbiriyle etkilesim igindedir (Sarisoy,
2025). Beslenme aliskanliklar1 da bu donemde sekillenmekte ve ileri yaslara tagimmaktadir
(Sanlier ve Koksal, 2015). Bu nedenle ailelerin bilingli ydnlendirmesi biiyiikk 6nem
tasimaktadir. Ebeveynlerin ¢ocuklarinin beslenme davranislarini gézlemlemesi ve saglikli
secimler konusunda rehberlik etmesi, olumlu aligkanliklarin kazanilmasinda belirleyicidir. Aile
tarafindan dogru ve yeterli yonlendirme saglanmadiginda ise okul dncesi donem beslenme
bozukluklar agisindan riski en yiiksek gruplar arasinda yer almaktadir. (Edmunds et al., 2001,
Hassink 2014, Rylatt & Cartwright 2016).

Modern ebeveynlik anlayisi yalnizca fiziksel bakim ve giivenligi degil, saglikli beslenme
aligkanliklar1 kazandirilmasini da igermektedir (Livingstone & Blum-Ross, 2020). Cocuklarin
yemek saatlerinde dikkatlerini yemege vermeleri ve ekran gibi dikkat dagitici uyaranlardan
uzak durmalar1 onerilmektedir (Koksal ve Ozel, 2012). Ancak giiniimiizde dijital medya,
cocuklarin giinliik yasaminin dogal bir parcasi hline gelmistir.

Cocuklarin beslenme davranislarinin olusumunda yalnizca aile i¢i yonlendirme degil, gézlem
ve model alma yoluyla da sekillenmektedir. Bandura’nin (1977) Sosyal Ogrenme Kuramina
gore bireyler davramiglart bagkalarini gozlemleyerek O6grenebilmektedir. Cocuklar da
cevrelerindeki kisilerin yeme davranislarint model alarak tercih gelistirmektedir (Birch, 1999;
Cooke, 2007; Savage, 2007). Giiniimiizde medya, sembolik modelleme yoluyla giiclii bir
ogrenme kaynagidir (Bandura, 2001). Gida reklamlari, sosyal medya igerikleri ve influencer
onerileri ¢gocuklarin ve ailelerin beslenme tercihlerinde etkili olabilmektedir (Tepe, 2019).

Bronfenbrenner’in (1979) Ekolojik Sistemler Kurami da ¢ocugun gelisimini ¢ok katmanli bir
yap1 i¢inde ele almaktadir. Mikrosistem i¢inde yer alan aile, beslenme aligkanliklarinin
kazanilmasinda temel rol oynar. Dijital medya, ev i¢i ekran kullanimi1 ve ebeveyn tutumlari
araciligiyla mikrosistemi etkilemekte; sosyal medya ve dijital reklamlar yoluyla da ¢ocugun
gelisimini dolayli bi¢imde sekillendirmektedir (Bronfenbrenner & Ceci, 1994). Bu baglamda
ebeveynlerin dijital medya kullannmi ve igerikleri degerlendirme bigimleri Onem
kazanmaktadir. Ebeveynler, ¢ocuk beslenmesine iliskin bilgi edinmede siklikla internet
kaynakli web siteleri, sosyal medya, bloglar ve dijital saglik uygulamalarina basvurmaktadir
(Hernandez et al., 2019). Ancak dijital ortamlardaki bilgilerin her zaman bilimsel temellere
dayanmamasi, dogru karar verme siirecini zorlastirabilmektedir (Tanis, 2021). Ote yandan
hareketsiz yasam tarzi, islenmis gidalara kolay erisim ve diizensiz 6glin aliskanliklar sagliksiz
beslenmeyi desteklemektedir (Fuhrman & Philips, 2018; Wang & Begho, 2024). Bu nedenle
beslenme davraniglarin1 yalnizca internet kullanimina indirgemek yeterli degildir; aile
tutumlari, sosyoekonomik ve kiiltiirel faktorler de belirleyicidir. Bu noktada dijital okuryazarlik
kavrami1 onem kazanmaktadir. Dijital okuryazarlik, bireyin ¢evrim i¢i bilgiyi analiz etme ve
giivenilirligini degerlendirme becerisidir (European Commission, 2022). Ebeveynlerin dijital
bilgiyi nasil kullandiklar1 ve uyguladiklari, ¢cocuklarin beslenme aligkanliklari {izerinde etkili
olmaktadir (Leung & Lee, 2012). Siirece yeterince dahil olunmamasi durumunda c¢ocuklar
sagliksiz beslenme davraniglar1 gelistirebilmektedir (Sabbagh et al., 2020)
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Bu aragtirmanin amaci, “dijital medya igeriklerinin okul 6ncesi donem ¢ocuklarinin beslenme
aligkanliklarina yansimalarini annelerin alg1 ve deneyimleri dogrultusunda incelemektir”

Arastirmada su sorulara yanit aranmistir:

1) Dyjital medya kullanimi ¢ocuklarin beslenme aligkanliklarini nasil etkilemektedir?
2)Anneler, interneti gocugun beslenmesiyle ilgili bilgi edinmede hangi yollarla kullanmaktadir?
3) Anneler, internetten edindikleri bilgileri ¢ocuklarina uyguluyor mu?

4) Cevre ve dijital reklamlar, ¢ocugun beslenme davranislarini nasil etkilemektedir?

2. YONTEM
2.1 Arastirma Modeli

Aragtirmada nitel aragtirma yontemlerinden fenomenoloji (olgubilim) deseni tercih edilmistir.
Fenomenolojik arastirmalar, bireylerin belirli bir olguya iliskin yasantilarin1 ve algilarini
derinlemesine anlamay1 amaglamaktadir (Patton, 2002; Creswell, 2016).

2.2. Calisma Grubu

Arastirmanin ¢alisma grubu, Burdur ilinin merkez ilgesinde yasayan ve 3-6 yas araliginda
cocuga sahip 12 anneden olusmaktadir. Amacgli 6rnekleme yontemi kullanilmistir. Amach
ornekleme, aragtirmanin amacina en uygun, konuyla ilgili bilgi saglayabilecek bireylerin veya
durumlarin bilingli olarak secilmesiyle olusturulan 6rnekleme yontemidir (Yildirim ve Simsek,
2018). Katilimcilarin ¢ocugunun dijital medya kullanimina izin vermesi ve arastirmaya goniillii
katilmas1 Olgiit olarak belirlenmistir. Annelerin demografik bilgilerine Tablo 1°de yer
verilmistir.

Tablo 1. Annelerin Demografik Ozellikleri

Demografik Degisken f
Anne yas1 20-29 2
30-39 8
40-49 2
Annenin Meslegi Kamu ¢alisan1 5
Ozel sektor 3
Ev hanimi 3
Diger 1
Egitim Durumu flkokul 1
Lise 1
Universite 7

Lisansiisti 3
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Cocugun Cinsiyeti Kiz 6
Erkek 6
Yas 4 yas 2
5 yas 7
6 yas 3

Tablo 1 de goriildiigii lizere annelerin ¢ogu 30-39 yas araliginda yer almakta ve meslek olarak
genellikle kamu calisan1 olduklar1 goériilmiistiir. Egitim diizeyleri lise ile lisansiistii arasinda
degismektedir. Cocuklarin cinsiyet dagilimi dengelidir. Yas dagilimina bakildiginda ise
cocuklarin énemli bir kisminin 5 yas grubunda bulundugu anlasilmaktadir.

2.3. Veri Toplama Araci

Bu aragtirmada veri toplama aract olarak Kisisel Bilgi Formu ve Yar1 Yapilandirilmig Goriisme
Formu kullanilmistr.

Kisisel Bilgi Formu, arastirmacilar tarafindan gelistirilmis olup ¢alismaya katilan annelerin yas,
egitim durumu ile ¢ocuklarin cinsiyeti ve yasina iliskin demografik bilgileri belirlemeyi
amaclamaktadir.

Yar1 Yapilandirilmis Goriisme Formu ise uzman goriisleri dogrultusunda hazirlanmistir. Form,
annelerin ¢ocuk beslenmesine iligkin bilgi edinme siireclerinde dijital medyay1 kullanim
bi¢imlerini, dijital medya igeriklerinin ¢ocuklarin besin tercihleri lizerindeki etkilerini, ekran
kullaniminin yemek diizeni ve beslenme davranislartyla iligkisini ve annelerin dijital medya
kullanimina iligkin biling diizeylerinin ¢ocuklarin beslenme aliskanliklar tizerindeki roliinii
ortaya koymay1 amaglayan toplam 8 sorudan olugsmaktadir.

2.4. Veri Toplama Siireci

Gorlismeler cevrim i¢i ortamda gerceklestirilmis, annelere sorular yoneltilmeden once
arastirmanin amacina iliskin bilgiler verilerek bilgilendirilmis onamlar1 alinmistir.

3. BULGULAR

Arastirma bulgular1 4 tema altinda toplanmustir: Internet Kullanim ve Bilgi Giivenilirligi,
Ekran Kullammi ve Beslenme Aliskanliklari, Dijital igerik ve Gida Tercihi, Yeme
Aliskanliklarin1 Yonlendirme. Bulgular tematik ve icerik analiziyle degerlendirilmis, katilimc1
goriisleri dogrultusunda yorumlanmistir

3.1. internet Kullanim ve Bilgi Giivenilirligi Tema Analizi

Katilimcilara internet kullanim sikliklart ve bilgi giivenilirliklerinin nasil oldugu hakkinda
“Interneti ¢ocuk beslenmesi hakkinda bilgi almak i¢gin ne siklikla kullantyorsunuz? Internetten
edindiginiz beslenme bilgilerine giiven diizeyiz nedir?” sorulari sorulmustur. Elde edilen
cevaplarin tematik ve igerik analizi yapilmistir. Yapilan analize gore internet kullanimi ve bilgi
giivenirligi konusunda Aktif Dijital Bilgi Arayisi ve Dijital Bilgiye Giiven alt temalarina
ulasiimustir.

Dijital Bilgi Arayis1 ve Dijital Bilgiye Gliven alt temalarina ulasilmistir.
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Tablo 2. Internet Kullanim ve Bilgi Giivenilirligi

Tema Alt Tema Kodlar f

Aktif Dijital Bilgi Arayist Bilingli arastirma 4
Internet Kullanim ve Bilgi Uzman igerik arama 3
Gitvenilirligi Sinurh dijital bagvuru 3

Dijital kaynak kullanmama 2

Dijital Bilgiye Giiven Temkinli giiven 6
Dijital siiphecilik 2
Yiiksek giiven 4

Tablo 2 incelendiginde katilimcilarin 6nemli bir boliimii, cocuk beslenme konusunda interneti

bilingli ve amagh sekilde aragtirma istegi duyduklar1 goriilmektedir. Katilimcilarin bir kismi
yeni bir besin denemden Once arastirma yaptiklarini (f=4), bir kism1 uzman goriislerine dayali
icerikleri tercih ettiklerini (f=3), bazilar ise ihtiya¢ duyulmasi halinde dijital kaynaklara sinirl
olacak sekilde bagvurduklarini ifade etmistir (f=3). Bununla birlikte dijital kaynak
kullanmadigini beliren katilimcilar da bulunmaktadir (f=2).

Katilimcilarin ifadeleri incelendiginde bilingli aragtirma davranisi su sekilde yansitilmistir:

“Cocugum yeni bir besin deneyecegi zaman once internetten arastiririm.” (K3)

Katilimcilarin dijital ortamdaki bilgilere duyduklarn gliven diizeylerini gostermektedir.
Bulgular, katilimcilarin ¢ogunlukla temkinli gliven gelistirdigini gostermektedir (f=6). Bunun
yan1 sira dijital stiphecilik davranisi gosteren (f=2) ve yiiksek diizeyde giiven duydugunu
belirten katilimcilar (f=4) da bulunmaktadir. Katilimcilarin ifadelerine baktigimizda ise;

“Her yazilan dogru degildir diye diigiiniiyorum, birka¢ kaynaga bakarim.” (K6)
“Instagram’daki anne sayfalarindan sik sik fikir alryyorum.” (K1)

Bu bulgular sayesinde katilimcilarin o6nemli bir bdliimiiniin internet bilgilerine
giivenmediklerini, farkli kaynaklar arasinda karsilagtirma yaptiklarini ve segici davrandiklarini
ifade etmislerdir. Bu durum dijital ortamda elestirel degerlendirme siirecinin var olduguna isaret
etmektedir.

3.2. Ekran Kullanimi ve Beslenme Aliskanlhiklar: Tema Analizi

Katilimcilara ¢ocuklarinin ekran kullanimi ve beslenme aligkanliklarinin nasil oldugu hakkinda
“Cocugunuz yemek yerken ekran (TV, tablet, telefon, internet) kullantyor mu? Cocugunuzun
internet {izerinden oyun veya video izleme siiresi? Cocugunuz internet ve dijital oyunlar
nedeniyle 6giinlerini aksatryor mu?” sorular1 sorulmustur, elde edilen cevaplarin tematik ve
icerik analizi yapilmistir. Yapilan analiz sonucunda Yemek Sirasinda Ekran Kullanimi, Giinliik
Ekran Siiresi, Ogiin Aksatma olmak iizere 3 alt temaya ulasilmstir.
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Tablo 3. Ekran Kullanimi1 ve Beslenme Aliskanliklar

Tema Alt Tema Kodlar f

Yemek Sirasinda Ekran  Ekran esliginde beslenme 4

Kullanim: Durumsal ekran kullanimi1
Kontrollii ekran kullanimi 4
Ekran Kullanim1 ve Ekransiz beslenme 3
Beslenme Aliskanhklar:
1
0-1 saat 4
Guinlik Ekran Siiresi 1-2 saat 3
2-3 3
3 saat ve tizeri 2
Diizenli beslenme 8
Ogiin Aksatma Sik aralikli beslenme
Ogiin atlama egilimi 1

Tablo 3’ de katilimcilarin ifadeleri incelendiginde, c¢ocuklarin yemek sirasinda ekran
kullaniminin yaygin oldugu goriilmektedir. Ekran esliginde beslenme (f=4) ve durumsal ekran
kullanim1 (f=4) benzer diizeyde oldugu goriilmiistiir. Durumsal kullanim genellikle ¢ocugun
oyalandigi, misafirlik ya da 6zel durumlarda gerceklesen kullanim oldugunu tanimlamislardr.
Kontrollii ekran kullanimini ifade eden katilimcilar (f=3), ekran siiresini ebeveyn kontroliiyle
sinirladiklarini belirtmistir. Yalnizca bir katilimer (f=1) ¢ocugunun yemek sirasinda ekran
kullanmadigini ifade etmistir.

“Cocugum, yemek yerken ¢izgi film acinca daha kolay yiyor.” (K2)
“Telefonu tamamen yasaklamiyorum ama kontrollii veriyorum.” (K6)

“Tablet olmadan yemek yemiyor diyebilirim.” (K4)

Katilimcilarin biiyiik boliimii cocuklarinin giinliik ekran siiresinin 0-1 saat araliginda oldugunu
belirtmistir (f=4). Bunun yaninda 1-2 saat araliginda (f=3) ve 2-3 saat aralifinda (f=3) ekran
siiresi benzer diizeyde oldugu goriilmiistiir. Baz1 katilimcilarin (f=2), cocuklarinin giinliik ekran
siiresinin 3 saat ve iizeri oldugunu ifade etmislerdir. Bu durum, ekran kullaniminin tamamen
sinirsiz olmadig1 ancak giinliik rutin igerisine yerlestigini gostermektedir.

Bazi katilimci yanitlart;
“Cocugumu kontrol etmekte zorlantyorum, giiniin yarisini ekrana bakarak gegiriyor” (K2)

“Stire koyuyorum ama her zaman siireye uydugunu soyleyemem” (K1)

Ogiin aksatma ile ilgili bulgular incelendiginde, katilimcilarin biiyiik gogunlugu gocuklarinin
diizenli beslenme aliskanliklarini siirdiirdiiglinii belirtmistir (f=8). Bunun yani sira bazi
katilimcilar ¢ocuklarmin sik araliklt beslendigini (f=3), bir katilimci ise ekran veya oyun
nedeniyle zaman zaman 6gilin atlama egilimi gosterdigini ifade etmistir (f=1).
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Bazi katilimcilarin ifadeleri;
“Hatirlatmazsam oyundan kalkip yemege gelmeyi unutuyor” (K10)

“Bazen geg yedigi oluyor ama tamamen ogiin atladigi séylenemez” (K4)

3.3. Dijital Ierik ve Gida Tercihi Tema Analizi

Katilimcilara ¢ocuklarinin dijital icerik ve gida tercihlerinin nasil oldugu hakkinda Sosyal
medya ve internet reklamlarinin ¢ocugunuzun gida tercihini etkiledigini diisiiniiyor musunuz?
sorular1 sorulmustur, elde edilen cevaplarin tematik ve igerik analizi yapilmistir. Yapilan analiz
sonucunda Reklam ve Sosyal Medya Etkisi alt temasi altinda ¢esitli kodlara ulagilmistir.

Tablo 4. Dijital I¢erik ve Gida Tercihi

Tema Alt Tema Kodlar f
Dijital icerik ve Gida Tercihi Reklam ve Sosyal Medya Reklam kaynakli yonelim 6
Etkisi Yiiksek reklam etkisi algist 1

Smurh etki algist 2

Reklam etkisini reddetme 3

Tablo 4’e bakildiginda katilimcilarin biiyiik bir boliimii (f=6), cocuklarinin dijital igeriklerde
karsilagtiklar1 reklam ve sosyal medya paylasimlarindan etkilenerek belirli iiriinlere
yonelimlerin yliksek oldugunu ifade etmistir. Bu yonelimlerin ¢ogunlugu reklamlarda goriilen
yiyecek ve icecek tercihlerinde 1srarci olma ya da sosyal medyada goriilen {iriinleri deneme
istegi seklinde ortaya ¢ikmaktadir.

Katilimcilarin ifadeleri bu durumu agikca ortaya koymaktadir:
“Reklamda gordiigii seyi israrla markette istiyor.” (K5)

“Youtube'da gordiigii yiyecekleri ve icecekleri markette ariyor, onlari markette bulana kadar
aramaya devam ediyor.” (K10)

Bunun yani sira bazi katilimcilar, ¢ocuklarinin reklamlardan sinirh diizeyde etkilendigini (f=2)
ya da reklamlarin besin tercihleri iizerinde belirleyici olmadigini diisiindiiklerini dile
getirmisglerdir (f=3).

Arkadagslarindan goriip istiyor ancak ben ¢ok izin vermedigim i¢in fazla etkilenmiyor.” (K1)

Ayrica az sayida katilimei (f=1), reklamlarin cocuklarin gida tercihleri iizerinde yiiksek diizeyde
etkili oldugunu belirtmistir.

Bu bulgular, dijital medya igeriklerinin ¢ocuklarin gida tercihleri iizerindeki etkisine iliskin
algilarin katilimcilar arasinda farklilastigini géstermektedir.

3.4. Yeme Aliskanliklarint Yonlendirme Tema Analizi

Katilimcilara ¢ocuklarimin yeme aliskanliklarini yonlendirmede nasil davrandiklar hakkinda
“Cocugunuzun yeme aligkanliklarin1 gézlemleme ve yonlendirme sikliginiz? ve “Cocugunuzun
sagliksiz gida tiikketim siklig1 (hazir gida, sekerli atistirmalik vs.)?” sorular1 sorulmustur, elde
edilen cevaplarin tematik ve igerik analizi yapilmistir. Yapilan analiz sonucunda Beslenmeye
Yonelik Ebeveyn Kontrolii ve Sagliksiz Gida Tiiketimi olmak {izere 2 alt temaya ulagilmistir.
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Tablo 5. Yeme Aliskanliklarini Yonlendirme

Tema Alt Tema Kodlar f
Beslenmeye Yonelik  Aktif Ebeveyn Kontrolii 3

Yeme Alskanhiklarini Ebeveyn Kontroli Stirekli Gozlem 6
Yonlendirme Durumsal yonlendirme 1
Sinirlt Miidahale 2

Sagliks1z Gida Tiiketimi Ara sira sagliksiz tiikketim 7

Kontrollii tiiketim 3

Yiiksek riskli tiiketim 2

Tablo 5’ e gore annelerin ¢ocuklarinin beslenme siireclerine yonelik miidahale ve kontrol etme
diizeyleri incelenmistir. Katilimcilarin biiyiik cogunlugu cocuklarini siirekli gézlemlediklerini
(f=6) ifade etmistir. Bunun yani sira aktif ebeveyn kontrolii uyguladigini belirten katilimcilar
(f=3), cocuklarinin ne tiiketecegini dogrudan miidahale ettiklerini dile getirmistir.

Yalnizca bir katilimc1 durumsal yonlendirme yaptigini (f=1), yani gerekli gordiigii durumda
miidahale ettigini belirtmistir. Sinirli miidahale yaklasimini benimseyen katilimcilar (f=2) ise
cocuklarinin tercih alanina daha fazla 6zgiirliikk tanidiklarini ifade etmistir.

Katilimcilarin bazi yanitlar ise su sekildedir:
Abur cubur yerine ev yapimi alternatifler sunuyorum.” (K1)
“Ne yedigini mutlaka takip ederim.” (K3)

“Sebze konusunda anlagmaziiklarimiz ¢ok oluyor baya miicadele ettigimiz zamanlarda oluyor.”
(K10)

Bu bulgular, annelerin ¢ogunlukla denetleyici ve yonlendirici rol tstlendiklerini
gostermektedir.

4. TARTISMA

Bu arastirma kapsaminda elde edilen bulgular, okul 6ncesi donem c¢ocuklarinin beslenme
aligkanliklarimin dijital medya ve aile tutumlar1 baglaminda degerlendirilmesine olanak
saglamistir. Bulgular, ¢ocuklarin cinsiyetinin internet kullanimi ve beslenme aligkanliklari
tizerinde anlamli bir farklilik olusturmadigi gostermektedir. Bu durum, beslenme
davranislarinin cinsiyetten ziyade cevresel etkenler, ebeveyn tutumlar1 ve dijital medya
icerikleri dogrultusunda sekillendigini diislindiirmektedir. Annelerin ¢ocuklarina yemek
yedirebilmek amaciyla televizyon ve tablet gibi dijital araglara siklikla bagvurmalari, 6zellikle
reklamlarda yer alan sagliksiz gidalarin ¢ocuklar lizerindeki etkisini artirmaktadir. Nitekim
Derin ve Ginli (2013), c¢ocuklarin sagliksiz gida reklamlarina yogun ilgi
gosterdigini; Stiglic ve Viner (2019) ise artan ekran siiresinin sagliksiz beslenme ile iligkili
oldugunu belirtmektedir. Benzer bigimde Uzsen ve Basbakkal (2019) medya araglarimin
beslenme tercihleri iizerinde etkili oldugunu vurgulamaktadir. Ozgen ve Demiriz (2022),
medya ve reklam igeriklerinin ¢ocuklarin beslenme tercihleri iizerindeki olumsuz etkileri, soz
konusu egilimin giliclenmesine katki saglamaktadir. Ayrica annelerin interneti bilgi kaynagi
olarak yaygin bi¢cimde kullanmalarina ragmen igeriklerin giivenilirligine dair tereddiit
yasamalari, dijital okuryazarlik diizeyinin artirilmasi gerekliligini ortaya koymaktadir. Bu
bulgular, ebeveynlerin bilinglendirilmesine yonelik egitim ¢alismalarinin onemini agikga
gostermektedir.
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5. Sonuc ve Oneriler

Arastirma bulgular, internet tabanh dijital teknolojilerin aile yasamindaki yaygiliginin okul
oncesi ¢ocuklarin beslenme aliskanliklarini anlamli bi¢imde etkiledigini gostermektedir. Yemek
sirasinda ekran kullaniminin diizensiz ve sagliksiz beslenmeye yol actigi, 6giin diizenini
bozdugu; artan ekran siiresiyle birlikte fast food, paketli ve sekerli gida tiiketiminin yiikseldigi
belirlenmistir. Dijital icerik ve reklamlarin cocuklarin besin tercihlerini ydnlendirdigi
saptanmistir. Annelerin beslenme bilgisi i¢in siklikla internete bagvurdugu, ancak bu bilgilerin
her zaman bilimsel ve giivenilir olmadig1 goriilmiistiir. Bu durum, annelerin dijital medya
okuryazarlik diizeyinin ¢ocuklarin beslenme aliskanliklarinin sekillenmesinde 6énemli bir rol
oynadigini ortaya koymaktadir.

Uygulamaya Yonelik

Dijital medya ile saglikli beslenme arasindaki iliskiyi gliclendirmek amaciyla ebeveynlere
yonelik farkindalik ve egitim programlar1 yayginlastirilmali, dijital iceriklerin giivenilirligini
degerlendirme becerileri desteklenmelidir. Aile i¢inde yemek saatlerinde ekran kullaniminin
sinirlandirilmast ve birlikte yemek yeme rutinlerinin olusturulmasi tesvik edilmelidir. Okul
oncesi egitim kurumlarinda dijital medya okuryazarligi ve saglikli beslenme temali seminerler
diizenlenerek okul-aile is birligi giiclendirilmelidir. Ayrica ¢ocuklara yonelik dijital
ortamlardaki gida reklamlarinin denetimi artirilmalidir.

Arastirmacilara Yonelik
Daha genis ve farkli sosyo-kiiltiirel 6rneklemlerle ¢aligmalar yiiriitiilmeli, farkli yas gruplari
arasinda karsilastirmali aragtirmalar yapilmalidir. Gelecek ¢alismalarda babalar da 6rnekleme
dahil edilmeli ve anne—baba algilar1 ayr1 ayri incelenerek karsilastirilmalidir. Ayrica nitel ve
nicel yontemlerin birlikte kullanildig1 karma desen arastirmalarla dijital medya ile beslenme
arasindaki iliski daha kapsamli bicimde ele alinmalidur.
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OPINIONS OF PRIMARY SCHOOL FIRST-GRADE TEACHERS REGARDING
MEASUREMENT AND EVALUATION PRACTICES WITHIN THE SCOPE OF THE
TURKEY CENTURY EDUCATION MODEL

”l:I"JRKiYE YUZYILI MAARIF MODEI:i KAPSAMINDA iLKOKUL 1. SINIF
OGRETMENLERININ OLCME VE DEgEl}LENDiRME UYGULAMALARINA
ILISKIN GORUSLERI
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2 Eskisehir 11 Milli Egitim Maarif izleme Komisyonu, 0009-0005-5295-5313
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Ozet

Tiirkiye Yiizyili Maarif Modeli, bireyin ¢ok yonlii gelisimini odagina alan, 6grenen merkezli
ve deger temelli bir yapiya sahiptir (MEB, 2023). Modelin temel amaci, bireysel farkliliklart
gozeterek her 6grencinin potansiyelini gergeklestirmesine imkan taniyan bir 6grenme ortami
olusturmak ve egitim siireglerini bu dogrultuda yeniden yapilandirmaktir. Yapilandirmaci
ogrenme yaklasimi dogrultusunda gelistirilen bu model, O6grencilerin yalnizca biligsel
gelisimlerini degil; sosyal, duygusal ve etik yonlerini de desteklemeyi hedeflemektedir. Bu
arastirmanin amaci, Tiirkiye Yilizyili Maarif Modeli kapsaminda ilkokul 1. sinif diizeyinde
gorev yapan Ogretmenlerin Slgme ve degerlendirme uygulamalarina iliskin goriiglerini
belirlemektir. Elde edilen nitel verilerle, modelin sinifi¢i uygulamalardaki yansimalarini ortaya
koyarak, 6gretmenlerin karsilastigi giicliikler ve islevsel bulduklar1 uygulamalar belirleyerek,
modelin gelisimine katki saglamak amaclanmaktadir. Arastirmaya 2024-2025 6gretim yili
bahar doneminde Eskisehir ili Tepebasi il¢esinin ii¢ devlet ilkokulu ve bir 6zel ilkokulunda
calisan 10 tane sinif 6gretmeni katilmistir. Nitel arastirma yontemlerinden birisi olan olgubilim
(fenomenoloji) yaklasimi ile desenlenmistir. Kolay ulasilabilir 6rneklem yoluyla katilimeilar
belirlenmistir. Veriler yar1 yapilandirilmig goriisme formu ile toplanmuis, igerik analizi ile analiz
edilmistir. Arastirma sonuglarina gore, Arastirmanin birinci alt amaci olan “Tiirkiye Maarif
Modeli'nde kullanilan o6lgme-degerlendirme araglarinin (rubrikler, performans gorevleri,
gozlem formlari, 0z degerlendirme, akran degerlendirme vb.) uygulamisini nasil
degerlendiriyorsunuz?” sorusuna verilen yanitlar, bes ana tema etrafinda toplanmistir. Bu
temalar, Ol¢me-degerlendirme araclarinin islevselligi, Ogrenciye ve Ogretmene katkisi,
uygulamada karsilasilan sorunlar, Tiirkiye Maarif Modeli ile uyum, objektiflik ve giivenirlik
seklindedir. Ikinci alt amag olan “Tiirkiye Maarif Modeli'nde kullanilan 6l¢gme-degerlendirme
araclarinin size gore olumlu ydnleri nelerdir?” sorusuna verilen yanitlar ise dort ana tema
altinda toplanmistir. Bunlar; kapsayici yaklasim, siire¢ odaklilik, kullanici dostu yap1 ve
ogretmen rehberligini destekleme olarak belirlenmistir. Ugiincii alt amag olan “Tiirkiye Maarif
Modeli'nde kullanilan 6l¢me-degerlendirme araglarinin  uygulanmasinda karsilastiginiz
zorluklar nelerdir?”” sorusuna verilen yanitlar alt1 ana temada toplanmistir. Bu temalar; zaman
yoOnetimi, ara¢ uygunlugu, bireysel farkliliklar, veli miidahalesi, sistemsel sorunlar ve olumlu
gorlislerdir. Dordiincii alt amag¢ olan “Tiirkiye Maarif Modeli'nde kullanilan 6lgme-
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degerlendirme araglarinin sinif i¢i 6gretim siireglerine katkisi nasil oldu?” sorusuna verilen
yanitlar dort ana tema etrafinda toplanmistir. Bu temalar; siirece katki, 6grenci gelisimi, 6gretim
uygulamalarina destek ve zorluklar ile sinirliliklardir. Besinci alt amag olan “Tiirkiye Maarif
Modeli'nde kullanilan 6l¢gme-degerlendirme uygulamalarinin daha etkili olmasi igin
Onerileriniz nelerdir?” sorusuna verilen yanitlar ise bes ana tema altinda toplanmistir. Bu

-----

tutarhiligidir. Aragtirmanin sonug ve Onerilerine bildiride yer verilecektir.

Anahtar kelimeler: Tiirkiye Yiizyili Maarif modeli, 6l¢me, degerlendirme
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Abstract

The Turkey Century Education Model is a learner-centered and value-based framework that
focuses on the multi-faceted development of the individual (MEB, 2023). The primary objective
of the model is to create a learning environment that allows every student to realize their
potential by considering individual differences and to restructure educational processes
accordingly. Developed in line with the constructivist learning approach, this model aims to
support not only the cognitive development of students but also their social, emotional, and
ethical dimensions. The purpose of this research is to determine the opinions of primary school
first-grade teachers regarding measurement and evaluation practices within the scope of the
Turkey Century Education Model. By revealing the reflections of the model on classroom
practices through qualitative data, the study aims to contribute to the development of the model
by identifying the difficulties teachers encounter and the practices they find functional. Ten
primary school teachers working in three state primary schools and one private primary school
in the Tepebasi district of Eskisehir province participated in the study during the spring semester
of the 2024-2025 academic year. The research was designed using the phenomenology
approach, which is one of the qualitative research methods. Participants were determined
through convenience sampling. Data were collected using a semi-structured interview form and
analyzed through content analysis.

According to the research results, the responses to the first sub-objective, "How do you evaluate
the implementation of measurement and evaluation tools (rubrics, performance tasks,
observation forms, self-assessment, peer assessment, etc.) used in the Turkey Education
Model?", were gathered around five main themes: functionality of measurement and evaluation
tools, contribution to the student and teacher, problems encountered in practice, alignment with
the Turkey Education Model, and objectivity and reliability. The responses to the second sub-
objective, "What are the positive aspects of the measurement and evaluation tools used in the
Turkey Education Model according to you?", were collected under four main themes: inclusive
approach, process-orientedness, user-friendly structure, and supporting teacher guidance. The
responses to the third sub-objective, "What are the difficulties you encounter in the
implementation of measurement and evaluation tools used in the Turkey Education Model?",
were gathered in six main themes: time management, tool suitability, individual differences,
parent intervention, systemic problems, and positive opinions. The responses to the fourth sub-
objective, "How did the measurement and evaluation tools used in the Turkey Education Model
contribute to classroom teaching processes?", were collected around four main themes:
contribution to the process, student development, support for teaching practices, and difficulties
and limitations. Finally, the responses to the fifth sub-objective, "What are your suggestions for
making the measurement and evaluation practices used in the Turkey Education Model more
effective?", were gathered under five main themes: quality of tools, student-centeredness,
teacher competence, digital systems, and implementation consistency. The results and
recommendations of the research will be included in the full paper.

Keywords: Turkey Century Education Model, measurement, evaluation
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EVOLUTION FROM CONVENTIONAL METHODS TO IDENTITY-BASED
ENCRYPTION

GELENEKSEL YONTEMLERDEN KiMLiGE DAYALI SiIFRELEMEYE EVRIiM

Sermin KOCAMAN !

'Dr., FAME Crypt, 0000-0001-8334-8587

Ozet

Verilerin gizliligini saglayan sifreleme algoritmalar1 simetrik ve asimetrik anahtarli sifreleme
olarak iki altyapida incelenmektedir. Simetrik anahtarli sifrelemelerde sifreleme ve sifre ¢cozme
stireglerinde ayni1 gizli anahtar kullanilmaktadir. Bu durum, anahtarin taraflar arasinda giivenli
bir sekilde paylasilmasini ve saklanmasini zorunlu kilarak; anahtar yonetimini kritik bir unsur
haline getirmektedir. Asimetrik anahtarli sifrelemede ise sifreleme islemi i¢in agik anahtar, sifre
¢ozme islemi igin gizli anahtar kullanilmaktadir. Bu iki anahtar arasindaki iliski, tek yonlii
fonksiyonlar gibi karmasik matematiksel problemlere dayanmaktadir. Gondericinin sifreli
iletisimi gerceklestirebilmesi i¢in alicinin agik anahtarina erisebilmesi esastir; bu nedenle agik
anahtar herkes tarafindan bilinmektedir. Ancak, a¢ik anahtarlarin herkes tarafindan erisilebilir
olmasi, saldirganlarin sahte kimlikler iizerinden anahtar iiretip dagitmasina ve fark edilene
kadar iddia ettigi kisi gibi davranmasina zemin hazirlamaktadir. A¢ik anahtarlarin giivenli bir
sekilde iliskilendirilmesi i¢in sertifika kullanimi bir ¢6ziim sunsa da bu yapi, sertifika tiretimi,
dagitimi ve iptal islemleri nedeniyle sistem iizerinde yonetimsel yiikler olusturmaktadir. Bu
noktada kimlige dayali sifreleme algoritmalari, anahtar yOnetiminde alternatif bir ¢oziim
olmaktadir.

Kimlige dayal sifreleme, geleneksel asimetrik anahtarh sifreleme yapisinda setifikaya dayali
altyapt gereksinimini ortadan kaldirmak amaciyla gelistirilmis yenilik¢i bir yaklagimdir. Bu
sifrelemelerde alic1 ve gonderici arasinda anahtar dagitimi gerekmemektedir ¢iinkii ayirt edici
olan kullanici kimlikleri, acik anahtar olarak tanimlanmaktadir. Gonderici, mesaji alicinin
kimligine bagl bir acik anahtara gore sifrelerken, alic1 ise kimlik dogrulama siirecinin ardindan
sifre ¢ozmede kullanacag: gizli anahtarimi gilivenilir bir anahtar yonetim merkezinden temin
etmektedir. Literatiirde merkezi iiclincii taraf anahtar yonetim merkezinin yarattig1 tek nokta
hata riskini azaltmak amaciyla, glivenin birden fazla otoriteye paylastirildigi dagitik giiven
modeli de sunulmustur. Kimlik tabanli bu mimari, sadece anahtar yOnetimi siire¢lerini
kolaylastirmakla kalmayip, sifreleme protokollerine gelismis fonksiyonel yeteneklerin entegre
edilmesine de imkan tamimaktadir. Zaman kilitli kriptografi destegi sayesinde, sifrelenmis
verilerin yalnizca gonderici tarafindan Onceden belirlenen bir zaman diliminde desifre
edilmesine imkan tanimaktadir. Bu baglamda verinin erisilebilirligi belirli bir zaman
parametresine endekslenerek; gondericinin veri iizerindeki kontrolii zamansal bir ¢ergeveye
yayilmaktadir.

Anahtar kelimeler: Anahtar yonetimi, sifreleme, kimlige dayali sifreleme
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Abstract

Encryption algorithms that ensure data confidentiality are analyzed under two infrastructures:
symmetric and asymmetric key encryption. In symmetric-key encryption, the same secret key
is used for both encryption and decryption processes. This necessitates the secure sharing and
storage of the key between parties, making key management a critical element. In asymmetric-
key encryption, the public key is used for encryption, while the private key is used for
decryption. The relationship between these two keys is based on complex mathematical
problems, such as one-way functions. For the sender to conduct encrypted communication,
access to the receiver's public key is essential; therefore, the public key is known by everyone.
However, the accessibility of public keys allows attackers to generate and distribute keys using
fake identities and act as the person they claim to be until detected. Although the use of
certificates offers a solution for securely associating public keys, this structure creates
administrative overhead due to certificate generation, distribution, and revocation processes. At
this point, identity-based encryption algorithms become an alternative solution in key
management.

Identity-based encryption is an innovative approach developed to eliminate the requirement for
certificate-based infrastructure in the traditional asymmetric-key encryption. In these
encryptions, key distribution between the sender and the receiver is not required because the
unique user identities are defined as the public keys. The sender encrypts the message based on
a public key tied to the receiver's identity, while the receiver obtains its private key to be used
for decryption from a trusted key management center following an authentication process. The
literature also presents a distributed trust model where trust is shared among multiple authorities
to mitigate the single point of failure risk created by a centralized third-party key management
center. This identity-based architecture not only simplifies key management processes but also
enables the integration of advanced functional capabilities into encryption protocols. Through
time-lock cryptography support, encrypted data can only be decrypted within a time frame
predetermined by the sender. In this context, data accessibility is indexed to a specific time
parameter, extending the sender's control over the data over a temporal framework.

Keywords: Key management, encryption, identity-based encryption
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SEPARATION ANXIETY AND VIOLENCE: CLINICAL PATHWAYS LEADING TO
FEMICIDE

AYRISMA KAYGISI VE SIDDET: KADIN CINAYETLERINE GIDEN KLIiNiK
SURECLER

Zeynep TEKKUS SET!

Dog. Dr., Arel Universitesi Fen Edebiyat Fakiiltesi Psikoloji Boliimii, Klinik Psikoloji
ORCID 0009-0002-0856-7813

Ozet

Kadina yonelik siddet ve kadin cinayetleri siklikla ani ve dngoriilemez olaylar olarak ele alinsa
da, klinik ve psikodinamik literatiir bu eylemlerin ¢cogunlukla belirgin psikolojik siire¢lerin
sonunda ortaya ¢iktigin1 gostermektedir. Bu calisma, kadin cinayetlerine giden yolda failin
yasadig1 ayrisma kaygisini ve bu kayginin siddetin tirmanmasindaki roliinii klinik psikoloji ve
psikanalitik kuram g¢er¢evesinde incelemeyi amaglamaktadir.

Ampirik arastirmalar, kadin cinayetlerinin biiyiik bir boliimiiniin fail ile magdur arasindaki
yakin iliskiler baglaminda gerceklestigini ve 6zellikle ayrilik, terk edilme ya da iliskinin sona
erdirilmesi girisimlerinin 6ldiirticti siddet i¢in kritik bir tetikleyici oldugunu ortaya koymaktadir
(Dobash & Dobash, 2015; Stark, 2007). Bu baglamda siddet, yalnizca kontrol davranislarinin
sonucu degil, ayn1 zamanda failin benlik biitiinliigiinii tehdit eden yogun bir ayrisma kaygisina
verilen patolojik bir tepki olarak degerlendirilebilir.

Klinik agidan bakildiginda, bu faillerde siklikla narsisistik ve borderline kisilik 6rgiitlenmeleri,
diisiik diirtii kontrolii, empati yoksunlugu ve paranoid diisiince oriintiileri gézlenmektedir
(Dutton, 2007). Psikanalitik kuram, bu 6zellikleri erken donem nesne iligkilerindeki kirilmalar
ve ayrisma-bireylesme siireclerindeki yetersizlikler iizerinden agiklamaktadir (Kernberg,
2004). Kadin, bu kisiler icin ¢ogu zaman bagimsiz bir 6zne olarak degil, benligin siirekliligini
saglayan bir “kendilik nesnesi” olarak konumlanmaktadir. Bu nesnenin kaybi ya da 6zerkligi,
yogun yok olma ve dagilma kaygilarim tetikleyerek siddet eylemine zemin
hazirlayabilmektedir.

Bu calisma, kadin cinayetlerinin 6nlenmesine yonelik miidahalelerde ayrisma kaygisinin klinik
bir risk gostergesi olarak ele alinmasi gerektigini savunmaktadir. Failin eylem oncesi psikolojik
stireglerini goriiniir kilmak, yalnizca cezai degil, ayn1 zamanda erken klinik degerlendirme ve
psikoterapotik miidahaleleri igeren biitiinciil Onleme stratejilerinin gelistirilmesine katki
sunabilir.

Anahtar kelimeler: Kadin cinayetleri, ayrisma kaygisi, fail psikolojisi, psikanalitik kuram,
klinik risk gostergeleri
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Abstract

Violence against women and femicide are often approached as sudden and unpredictable
phenomena. However, clinical and psychodynamic literature indicates that these acts typically
emerge at the end of identifiable psychological processes. This study aims to examine
separation anxiety experienced by perpetrators on the pathway to femicide and to explore its
role in the escalation of violence within the framework of clinical psychology and
psychoanalytic theory.

Empirical research demonstrates that a substantial proportion of femicides occur within the
context of intimate relationships and that attempts at separation, abandonment, or relationship
termination constitute critical triggering factors for lethal violence (Dobash & Dobash, 2015;
Stark, 2007). In this context, violence can be understood not merely as an expression of control
but also as a pathological response to intense separation anxiety that threatens the perpetrator’s
sense of self-cohesion.

From a clinical perspective, perpetrators frequently exhibit narcissistic and borderline
personality organizations, impaired impulse control, lack of empathy, and paranoid cognitive
patterns (Dutton, 2007). Psychoanalytic theory conceptualizes these characteristics as
stemming from early disruptions in object relations and failures in separation—individuation
processes (Kernberg, 2004). For such individuals, the woman is often positioned not as an
autonomous subject but as a self-object that sustains psychic continuity. Her autonomy or
potential loss may evoke overwhelming fears of annihilation and disintegration, thereby
facilitating violent action.

This study argues that separation anxiety should be recognized as a central clinical risk indicator
in efforts to prevent femicide. Making the perpetrator’s pre-act psychological processes visible
is essential for moving beyond purely punitive responses toward comprehensive prevention
strategies that include early clinical assessment and psychotherapeutic intervention. Addressing
these underlying dynamics may contribute to more effective, clinically informed approaches to
preventing violence against women.

Keywords: Femicide, separation anxiety, perpetrator psychology, psychoanalytic theory,
clinical risk indicators
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RISK MANAGEMENT IN CHRONIC DISEASES AND PUBLIC HEALTH NURSING:
A HOLISTIC ASSESSMENT

KRONIK HASTALIKLARDA RiSK YONETIMi VE HALK SAGLIGI
HEMSIRELIGi: BUTUNCUL BiR DEGERLENDIRME
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Ozet

Bu makale, kiiresel 6liimlerin % 74'iinden sorumlu olan kronik hastaliklarin yarattigi saglik ve
ekonomik yiikii ele alarak, ¢ozlimiin "tedavi odakli" modelden "risk yonetimi odakli" modele
geciste yattigini savunmaktadir. Bu paradigma degisiminde en stratejik rolii ise, biitlinciil ve
toplum temelli yaklagimlariyla halk sagligi hemsireleri iistlenmektedir.

Calismada one ¢ikan temel noktalardan biri sorun ve ¢6ziim yaklasimidir. Kronik hastaliklar
sadece bireysel sagligi degil, ulusal ekonomileri ve sosyal giivenlik sistemlerini de tehdit
etmektedir. Hastalik ortaya ¢iktiktan sonra miidahale etmek yerine, risk faktorlerini yoneterek
hastalig1 olusmadan 6nlemek esas alinmalidir.

Bir diger temel nokta halk sagligi hemsireliginin stratejik rolleridir. Hemsireler, risk
yonetiminin her asamasinda aktif gorev alarak siirecin omurgasini olusturmaktadir. Birey, aile
ve toplum diizeyinde risk faktorlerini belirler ve demografik analizler yapmaktadir. Egitim ve
danmismanlik yoluyla saglikli yasam davranislarini tesvik etmektedir. Tarama programlarini
yiriitlir ve riskli bireyleri erken evrede saglik sistemine yonlendirmektedir. Ayrica tani almis
bireylerde komplikasyonlar1 onlemek i¢in 6z-yonetim destegi, bakim koordinasyonu ve
rehabilitasyon saglamaktadir.

Sonug olarak, kronik hastaliklarla basarili bir miicadele i¢in halk sagligi hemsirelerinin sistem
icindeki yetkinliklerinin artirllmasi gerekmektedir. Hemsirelik miifredatinin risk yonetimi ve
dijital saglik teknolojileri ile giiclendirilmesi, hemsirelerin saglik politikalarinin
belirlenmesinde karar mekanizmalarinda yer almasi ve disiplinlerarast ekipler kurularak
hemsirelik siire¢lerine entegre edilmesi gerekmektedir.

Anahtar kelimeler: Kronik Hastaliklar, Risk Yonetimi, Halk Sagligi Hemsireligi
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Abstract

This article addresses the health and economic burden created by chronic diseases, which are
responsible for 74% of global deaths, and argues that the solution lies in shifting from a
"treatment-focused" model to a "risk management-focused" model. Public health nurses, with
their holistic and community-based approaches, are playing the most strategic role in this
paradigm shift.

One of the key points highlighted in the study is the problem and solution approach. Chronic
diseases threaten not only individual health but also national economies and social security
systems. Instead of intervening after the disease has appeared, the focus should be on preventing
the disease before it occurs by managing risk factors.

Another key point is the strategic roles of public health nursing. Nurses form the backbone of
the process by actively participating in every stage of risk management. It identifies risk factors
at the individual, family, and community levels and conducts demographic analyses. It
promotes healthy lifestyle behaviors through education and counseling. It conducts screening
programs and refers at-risk individuals to the health system at an early stage. It also provides
self-management support, care coordination, and rehabilitation to prevent complications in
diagnosed individuals.

In conclusion, enhancing the competencies of public health nurses within the system is
necessary for a successful fight against chronic diseases. Nursing curricula need to be
strengthened with risk management and digital health technologies, nurses need to be involved
in decision-making processes regarding health policies, and interdisciplinary teams need to be
established and integrated into nursing processes.

Keywords: Chronic Diseases, Risk Management, Public Health Nursing
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GIRIS

21. yiizyilin kiiresel saglik giindemini sekillendiren en temel zorluklarin basinda, bulasici
olmayan hastaliklar (BOH) olarak da bilinen kronik hastaliklarin durdurulamayan yiikselisi
gelmektedir (Bauer vd., 2014). Epidemiyolojik doniisiimle birlikte, diinya genelinde enfeksiyon
hastaliklarinin yerini biiyiik 6l¢iide kalp-damar hastaliklari, kanser, diyabet ve kronik solunum
yolu hastaliklar1 gibi uzun siireli, karmasik ve ¢ok faktorlii saglik sorunlar1 almistir (Anderson
& Horvath, 2004). Diinya Saglik Orgiitii (DSO) verileri, bu hastalik grubunun kiiresel diizeyde
her y1l 41 milyondan fazla insanin, bir baska deyisle tim o&liimlerin %74'liniin sorumlusu
oldugunu ortaya koyarak durumun ciddiyetini gozler oniine sermektedir (WHO, 2022). Bu
oliimlerin 6nemli bir kismi, 70 yas alt1 bireylerde meydana gelen "erken" 6liimler olup, hem
insani hem de toplumsal kayiplarin boyutunu derinlestirmektedir (WHO, 2013). Tiirkiye
0zelinde de durum farkli degildir; Saglik Bakanligi tarafindan yiriitiilen ¢alismalar, kronik
hastaliklarin ve bunlara yol acan tiitiin kullanimi, obezite, sagliksiz beslenme ve fiziksel
hareketsizlik gibi risk faktorlerinin toplumda yiiksek bir yayginliga sahip oldugunu ve saglik
sisteminin en biiyiik yiikiinii olusturdugunu gostermektedir (T.C. Saglik Bakanligi, 2019).

Kronik hastaliklarin yarattigi tehdit, yalnizca mortalite ve morbidite oranlarindaki artigla sinirlt
degildir (Anderson & Horvath, 2004). Bu hastaliklar, ayn1 zamanda saglik sistemleri, ulusal
ekonomiler ve toplumsal refah iizerinde devasa bir sosyoekonomik yiik olusturmaktadir (WHO,
2022). Hastaliklarin uzun siireli dogasi, siirekli tibbi bakim, ila¢ tedavisi, teknoloji kullanim1 ve
rehabilitasyon hizmetleri gerektirmekte; bu durum, saglik harcamalarinin siirdiiriilemez bir
sekilde artmasina neden olmaktadir (Hamaéldinen & Rantanen, 2010). Ekonomik boyutun
otesinde, kronik hastaliklar is giicli kayiplarina, tiretkenligin azalmasina ve engellilige bagl
sosyal giivenlik maliyetlerinin yiikselmesine yol agmaktadir (Bauer vd., 2014). Birey ve aile
diizeyinde ise hastalarin ve bakim verenlerin yasam kalitesinde belirgin bir diisiise, finansal
zorluklara ve psikososyal strese neden olmaktadir (Beser vd., 2007). Bu ¢ok boyutlu tablo,
sadece hastane temelli ve tedavi odakli (reaktif) saglik hizmeti modellerinin bu kiiresel krizle
basa ¢ikmada yetersiz kaldigini agik¢a ortaya koymaktadir (Wagner vd., 1996).

Bu noktada, saglik paradigmasinda koklii bir degisim zorunlu hale gelmektedir: Hastaliklar
ortaya ¢iktiktan sonra tedavi edilmesine odaklanan yaklasimdan, hastaliklarin olusumunu en
basta engellemeyi hedefleyen proaktif bir modele gegis (Glasgow vd., 2001). Iste bu paradigma
degisiminin merkezinde "risk yonetimi" kavrami yer almaktadir (Ak¢in & Terakye, 2003).
Kronik hastaliklar baglaminda risk yonetimi; bireysel, cevresel ve davranigsal risk faktorlerini
sistematik olarak tanimlama, degerlendirme ve bu riskleri azaltmaya yonelik kanita dayali
stratejiler gelistirip uygulama siirecini ifade eder (Hdmaildinen & Rantanen, 2010). Bu siireg,
"nehirde bogulanlar kurtarmak" yerine, "insanlarin nehre diismesini engellemek" metaforuyla
Ozetlenebilecek sekilde, sorunun kdkenine inmeyi hedefler (Emiroglu, 2000).

Bu proaktif ve toplum temelli risk yonetimi modelinin sahadaki en kilit uygulayicisi ise halk
saglhigi hemsiresidir (Stellefson vd., 2020). Birey, aile ve toplumla dogrudan ve siirekli temas
halinde olan, saglig1 koruma ve gelistirme felsefesini temel alan halk sagligi hemsireleri, risk
gruplarini belirleme, saglik egitimi ve danigmanligi yoluyla davranis degisikligini tesvik etme,
tarama programlarini organize etme ve bakim siire¢lerini koordine etme gibi yetkinlikleriyle
sistemin vazgecilmez bir pargasidir (Grembowski vd., 2016). Hemsirelerin bu holistik ve
onleyici rolii, kronik hastaliklarla miicadelenin basarisi i¢in kritik bir dneme sahiptir (Nahcivan
& Esin, 2016). Bu makale, kronik hastaliklar gibi karmasik bir saglik sorununa karsi risk
yonetimi yaklasiminin temel bilesenlerini ve bu siirecin her asamasinda halk saglig
hemsireliginin tistlendigi stratejik rolleri akademik ve kapsamli bir bakis agisiyla detayli olarak
incelemeyi amaglamaktadir (Keller vd., 2004).
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HALK SAGLIGI HEMSIRELIGININ KRONIK HASTALIK RiSK YONETIMINDEKI
ROLU

Halk saglig1 hemsireligi, saglig1 koruma, gelistirme ve hastaliklar1 6nleme odakli bir disiplindir
(Bahar & Beser, 2009). Bireyden topluma uzanan genis bir yelpazede hizmet sunan halk sagligi
hemsireleri, kronik hastalik risk yonetiminin her asamasinda merkezi bir rol oynar (Sendir &
Acaroglu, 2011). Bu rol, holistik ve multidisipliner bir yaklagimi benimseyerek, saglik
hizmetlerinin etkinligini artirir (Karadag, 2010).

1. Risk Degerlendirmesi ve Tarama

Halk saglig1 hemsireleri, toplumdaki risk gruplarini belirlemede 6n saflarda yer alir (Ardahan
& Zengin, 2011). Bu siirecte hemsirelerin temel gorevleri sunlardir:

Bireysel ve Ailevi Risk Degerlendirmesi: Aile hekimligi birimleri, okullar, is yerleri ve ev
ziyaretleri aracihfiyla bireylerin ve ailelerin saglik Oykisiinii almak, yasam tarzi
aligkanliklarini sorgulamak ve genetik yatkinliklar1 degerlendirmek (Kavuran & Ozer, 2018).

Toplum Tanilamasi: Gorev yaptig1 bolgenin demografik yapisini, sosyoekonomik diizeyini ve
kiiltiirel 6zelliklerini analiz ederek topluma 6zgii risk profillerini ¢ikarmak (Keller vd., 2004).

Kanita Dayali Tarama Programlari: Ulusal kanser tarama programlari, hipertansiyon ve diyabet
taramalar1 gibi programlar1 aktif olarak yiirlitmek ve toplumu bu taramalara katilmalar icin
tesvik etmek (Pinar & Celik, 2006).

2. Saghg Gelistirme ve Birincil Koruma

Risk faktorleri belirlendikten sonra, hastaliklarin ortaya ¢ikmasini Onlemeye yoOnelik
miidahaleler olan birincil koruma stratejileri devreye girer (Ergiil & Bayik, 2005). Halk sagligi
hemsireleri bu alanda "egitimci" ve "damigman" rolleriyle 6ne ¢ikar (Whitehead, 2006).

Saglik Egitimi: Toplumun genelinde saglikli yasam bilincini artirmak amaciyla okullarda,
belediyelerde ve sivil toplum kuruluslarinda saglikli beslenme, fiziksel aktivite, tiitiin ve
alkoliin zararlar1 gibi konularda egitimler diizenlemek (Bahar & Beser, 2009).

Davranis Degisikligi Danigsmanligi: Risk altindaki bireylere yonelik motivasyonel goriisme
tekniklerini kullanarak saglikli davraniglart benimsemeleri i¢in destek saglamak (Miller &
Rollnick, 2012). Bu siirecte bireylerin davranis degistirme asamalarini anlamak esastir
(Prochaska & DiClemente, 1983). Bireyin saglik inanglar1 da davranislarini etkileyen 6nemli
bir faktordiir (Goziim, 2014).

Disiplinleraras1 s Birligi: Okul kantinlerinde saglikli gida segeneklerinin artirilmasi gibi
toplumun saglik davraniglarini etkileyen c¢evresel faktorlerin 1iyilestirilmesine yonelik
politikalara katki saglamak (T.C. Saglik Bakanligi, 2014).

3. Erken Tam ve ikincil Koruma

Hastaliklarin belirti vermedigi erken evrede saptanarak ilerlemesinin onlenmesi ikincil
korumanin temel amacidir (Clark vd., 2015).

Tarama Sonuglarinin Takibi: Yapilan taramalar sonucunda riskli veya anormal bulgusu olan
bireylerin ileri tetkik ve tedavi i¢in ilgili saglik kuruluslarina yonlendirilmesini saglamak ve bu
siirecin takipgisi olmak (Yardimci & Basalan, 2017).

Kendi Kendine Muayene Egitimleri: Bireylere kendi kendine meme muayenesi gibi yontemleri
ogreterek, viicutlarindaki degisiklikleri erken fark etmelerini saglamak (Pinar & Celik, 2006).
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4. Hastahik Yonetimi ve Uciinciil Koruma

Kronik bir hastalik tanisi almis bireylerde amag, hastaligin ilerlemesini yavagslatmak,
komplikasyonlar1 dnlemek ve yasam kalitesini en {ist diizeyde tutmaktir (Epping-Jordan vd.,
2004).

Hasta ve Aile Egitimi: Diyabetli bir hastaya kan sekeri takibi, insiilin uygulamasi1 ve ayak
bakimi gibi konularda egitim vermek (G6z & Arikan, 2006). Benzer sekilde, hipertansiyonlu
bir hastaya tuz kisitlamasi ve ila¢ uyumu hakkinda danismanlik yapmak onemlidir (Ast1 &
Kivang, 2018).

Oz-Yo6netim Destegi: Hastalarin kendi durumlarinin yonetiminde aktif rol almalarmi tesvik
etmek (Lorig & Holman, 2003). Hastalarin 6z-yonetim becerilerini gelistirmek, kronik hastalik
yOnetiminin temel taglarindan biridir (Bodenheimer vd., 2002). Hemsireler, hastalarin 6z-
yoOnetim giiclinii artirmada kilit role sahiptir (Ovayolu & Ovayolu, 2013).

Bakim Koordinasyonu: Hastanin tedavisini yiiriiten farkli disiplinlerden saglik profesyonelleri
arasinda iletisimi saglayarak bakimin biitiinliiglinli glivence altina almak (Wagner vd., 1996).

Rehabilitasyon ve Palyatif Bakim: Hastaligin ilerleyen evrelerinde, bireyin fonksiyonel
kapasitesini korumasina yardimci olmak ve yasam sonu bakim ihtiyaclarin1 karsilamak
(Fadiloglu & Yilmaz, 2015).

SONUC VE ONERILER

Kronik hastaliklarin 6nlenmesi ve etkin yonetimi, 21. ylizyil saglik sistemlerinin kars1 karsiya
oldugu en karmasik sinavlardan biridir (Stellefson vd., 2020). Bu sinav1 basariyla ge¢cmek,
hastaliklar ortaya ¢iktiktan sonra miidahale eden reaktif ve hastane merkezli bir saglik
anlayisindan, riskleri ongorerek proaktif bir sekilde yoneten, toplum temelli ve koruyucu
hekimligi merkeze alan bir paradigmaya gecisi zorunlu kilmaktadir (Glasgow vd., 2001). Bu
akademik degerlendirme boyunca ortaya konuldugu iizere, bu paradigma degisiminin teoriden
pratige dokiilmesinde en hayati rolii halk sagligi hemsireleri listlenmektedir (Grembowski vd.,
2016). Halk saglig1 hemsiresi, salt bir saglik hizmeti sunucusu olmanin 6tesinde; birey, aile ve
toplum diizeyinde riskleri degerlendiren bir "analist", saglig1 gelistirici davranislari tesvik eden
bir "egitimci" ve "damigman", farkli disiplinler ve sektdrler arasinda koprii kuran bir
"koordinator" ve risk altindaki savunmasiz gruplarin haklarini gozeten bir "savunucu" olarak
cok katmanli bir misyon yiirtitmektedir (Keller vd., 2004).

Halk sagligi hemsiresinin bu merkezi rolii, bireyin biyolojik yapisindan sosyal c¢evresine,
kiiltiirel aliskanliklarindan saglik okuryazarligi diizeyine kadar uzanan genis bir yelpazeyi
kapsayan biitiinciil (holistik) yaklagimindan kaynaklanmaktadir (Karadag, 2010). Birincil,
ikincil ve tligiinciil korumanin her asamasinda aktif gérev alarak saglik hizmetlerinde siirekliligi
saglarlar (Nahcivan & Esin, 2016). Sonug¢ olarak, kronik hastalik risk yonetimi modelinin
basarisi, halk sagligi hemsirelerinin yetkinliklerinin tam olarak taninmasi, rollerinin
giiclendirilmesi ve sistem iginde etkin bir sekilde konumlandirilmasina dogrudan baghdir
(IOM, 2011). Bu nedenle, bu vazgegilmez insan kaynaginin potansiyelinden azami diizeyde
faydalanmak, daha saglikli ve siirdiirtilebilir bir gelecek insa etmenin 6n kosuludur (ICN, 2020).

Bu veriler 1s181nda, Tiirkiye'de ve diinya genelinde kronik hastaliklarla miicadelede halk sagligi
hemsireliginin roliinii optimize etmeye yonelik asagidaki stratejik oneriler gelistirilmistir:

Lisans Egitimi: Hemsirelik lisans miifredatlari, kronik hastaliklarin epidemiyolojisi, kanita
dayali risk degerlendirme araclari, motivasyonel goriisme teknikleri ve dijital saglik
teknolojileri gibi konular1 daha agirlikli olarak igerecek sekilde giincellenmelidir (ICN, 2020).
Teorik bilginin yan sira, 6grencilerin toplum sagligi merkezleri gibi alanlarda uygulamalara
aktif katildiklar staj imkanlari artirilmalidir (Tezel & Goztim, 2006).
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Mezuniyet Sonrasi ve Siirekli Egitim: Mezuniyet sonras1 donemde, halk saglig1 hemsirelerine

yonelik sertifika programlar yayginlastirilmahidir (Yardimer & Basalan, 2017). Saghk
Bakanlig1 ve iiniversiteler is birligi ile diizenli hizmet i¢i egitimler planlanmali, bu egitimlerde
giincel kilavuzlar ve basarili toplum miidahaleleri gibi konulara odaklanilmahidir (T.C. Saglik
Bakanligi, 2014).

Politika Gelistirme Siireglerine Aktif Katilim: Halk sagligi hemsireleri ve meslek orgiitleri,
bulasict olmayan hastaliklarla ilgili ulusal eylem planlarinin hazirlandigr komisyonlarda yer
almalidir (IOM, 2011). Sahadaki deneyimleri, politikalarin uygulanabilirligi agisindan kritik bir
girdi saglayacaktir (WHO, 2013).

Rol ve Sorumluluklarin Netlestirilmesi ve Giiclendirilmesi: Halk sagligi hemsirelerinin kronik
hastalik risk yonetimindeki rolleri, gérev tanimlarinda net bir sekilde belirtilmelidir (Sendir &
Acaroglu, 2011). Performans degerlendirme sistemleri, yapilan saglik egitimi, danigsmanlik ve
tarama gibi koruyucu hizmetleri de ddiillendirecek sekilde yeniden tasarlanmalidir (Ardahan &
Zengin, 2011).

Hemsirelik arastirmalart i¢in ayrilan fonlar artirilmali ve 6zellikle halk sagligi hemsireleri
tarafindan yiiriitiilen, toplum temelli miidahalelerin etkinligini Olcen ¢alismalara oncelik
verilmelidir (Erci, 2008). Hemsirelerin kendi uygulamalarini sorgulamalari, kanita dayali
veriler toplamalari ve bu verileri bilimsel platformlarda paylasmalari tesvik edilmelidir (Coulter
& Ellins, 2007).

Genisletilmis Ekip Yaklasimi: Kronik hastalik yonetimi, farkli disiplinleri ve sektorleri igeren
genis bir paydas agin1 gerektirir (Wagner vd., 1996). Halk sagligi hemsiresi, bu ag icinde
"bakim koordinatorii" olarak konumlandirilarak, hizmetlerin entegre ve hasta odakli bir sekilde
sunulmasini saglamalidir (Grembowski vd., 2016).

Dijital Saghigin Kullanimi: Teletip ve mobil saglik uygulamalari, risk altindaki bireylerin
uzaktan takibi ve 0z-yonetim becerilerinin desteklenmesi i¢in 6nemli firsatlar sunmaktadir
(Stellefson vd., 2020). Halk sagligt hemsireleri, bu teknolojileri etkin bir sekilde
kullanabilmeleri i¢in gerekli egitim ve altyap1 ile donatilmalidir (IOM, 2011).

61



CONFERENCE BOOK

KAYNAKCA

L. Akgin, E., & Terakye, G. (2003). Saglik hizmetlerinde risk yonetimi. Hacettepe Saglik
Idaresi Dergisi, 6(1), 1-15.

2. Akyol, A., & Yildirim, Y. (2012). Koroner kalp hastaliklarinda risk faktorleri ve
hemsirenin sorumluluklari. Anadolu Hemsirelik ve Saglik Bilimleri Dergisi, 15(1), 60-65.

3. Anderson, G., & Horvath, J. (2004). The growing burden of chronic disease in
America. Public Health Reports, 119(3), 263-270.

4. Ardahan, M., & Zengin, N. (2011). Aile saglig1 merkezlerinde ¢alisan hemsirelerin
saglhig1 koruma ve gelistirme konusundaki uygulamalari. Anadolu Hemsirelik ve Saglik
Bilimleri Dergisi, 14(4), 1-8.

5. Asti, T. A., & Kivang, M. M. (2018). Hipertansiyon yonetiminde hemsirenin rolii.
Kocaeli Universitesi Saglik Bilimleri Dergisi, 4(2), 52-58.

6. Bahar, Z., & Beser, A. (2009). Saghg gelistirme ve saglik egitimi. Hemsirelikte
Egitim ve Arastirma Dergisi, 6(1), 2-8.

7. Bauer, U. E., Briss, P. A., Goodman, R. A., & Bowman, B. A. (2014). Prevention of

chronic disease in the 21st century: elimination of the leading preventable causes of premature
death and disability in the USA. The Lancet, 384(9937), 45-52.

8. Beser, A., Calikusu, T., & Arlk%n, D. (2007). Kronik hastalig1 olan bireylerde yasam
kalitesi. Anadolu Kardiyoloji Dergisi, 7(Ozel Say1 1), 60-64.

9. Bodenheimer, T., Lorig, K., Holman, H., & Grumbach, K. (2002). Patient self-
management of chronic disease in primary care. JAMA, 288(19), 2469-2475.

10. Clark, A. M., Hartling, L., Vandermeer, B., & McAlister, F. A. (2015). Meta-analysis:
secondary prevention programs for patients with coronary artery disease. Annals of Internal
Medicine, 143(9), 659-672.

11. Coulter, A., & Ellins, J. (2007). Effectiveness of strategies for informing, educating,
and involving patients. BMJ, 335(7609), 24-27.

12. Emiroglu, O. N. (2000). Saghg gelistirme: kavramsal cer¢eve. Cumbhuriyet
Universitesi Hemsirelik Yiiksekokulu Dergisi, 4(1), 19-25.
13. Epping-Jordan, J. E., Pruitt, S. D., Bengoa, R., & Wagner, E. H. (2004). Improving

the quality of health care for chronic conditions. Quality and Safety in Health Care, 13(4), 299-
305.

14. Erci, B. (2008). Halk sagligi hemsireliginde kanita dayali uygulamalar. Hacettepe
Universitesi Hemsirelik Fakiiltesi Dergisi, 15(1), 70-77.

15. Ergiil, S., & Bayik, A. (2005). Saghig1 gelistirme modeli. Atatiirk Universitesi
Hemgirelik Yiiksekokulu Dergisi, 8(2), 82-89.

16. Fadiloglu, C., & Yilmaz, H. (2015). Palyatif bakim ve hemsirelik. Ege Universitesi
Hemsirelik Fakiiltesi Dergisi, 31(3), 81-90.

17. Glasgow, R. E., Orleans, C. T., & Wagner, E. H. (2001). Does the chronic care model
serve also as a template for improving prevention? The Milbank Quarterly, 79(4), 579-612.

18. Goz, F., & Arikan, D. (2006). Tip 2 diyabetli hastalarin 6z-bakim giiciiniin

degerlendirilmesi. Anadolu Hemsirelik ve Saglik Bilimleri Dergisi, 9(3), 1-9.

62



CONFERENCE BOOK

19. Grembowski, D., Cook, A., Patrick, D., & Beaudet, M. (2016). The role of community
health nurses in facilitating chronic illness care. Journal of Advanced Nursing, 72(11), 2736-
2747.

20. Hamadldinen, P., & Rantanen, J. (2010). Risk management in health care. Annals of
the New York Academy of Sciences, 1188(1), 1-10.

21. Institute of Medicine (IOM). (2011). The Future of Nursing: Leading Change,
Advancing Health. Washington, DC: The National Academies Press.

22. International Council of Nurses (ICN). (2020). Guidelines on Advanced Practice
Nursing. Geneva: ICN.

23. Karadag, A. (2010). Kronik hastalig1 olan bireye yaklasim ve hemsirelik bakimu.
Giilhane Tip Dergisi, 52, 69-72.

24. Kavuran, E., & Ozer, Z. C. (2018). Halk sagligi hemsireligi uygulamalarinda ev
ziyaretlerinin 6nemi. Saglik Bilimleri ve Meslekleri Dergisi, 5(2), 263-268.

25. Keller, L. O., Strohschein, S., Lia-Hoagberg, B., & Schaffer, M. A. (2004).
Population-based public health nursing interventions: a model from practice. Public Health
Nursing, 21(5), 453-468.

26. Gozim, S., & Capik, C. (2014). Saghk davramslarnin gelistirilmesinde bir rehber:
Saglik inang modeli. Dokuz Eyliil Universitesi Hemsirelik Yiiksekokulu Elektronik Dergisi, 7(3),
230-237. http://www.deuhyoedergi.org

217. Lorig, K. R., & Holman, H. R. (2003). Self-management education: History,
definition, outcomes, and mechanisms. Annals of Behavioral Medicine, 26(1), 1-7.

28. Miller, W. R., & Rollnick, S. (2012). Motivational interviewing: Helping people
change. Guilford press.

29. Nahcivan, N. O., & Esin, M. N. (2016). Kronik hastaliklarin yonetiminde hemsirenin
rolii. Icinde Z. Bahar (Ed.), I¢ Hastaliklar1 Hemsireligi (ss. 55-65). Istanbul Tip Kitabevi.

30. Ovayolu, N., & Ovayolu, O. (2013). Kronik hastaliklarda 6z ydnetim ve hemsirenin
rolii. Anadolu Hemsirelik ve Saglik Bilimleri Dergisi, 16(3), 213-219.

31. Pmar, R., & Celik, S. (2006). Kanser taramalarinda hemsirenin rolii. Hemsirelikte
Egitim ve Arastirma Dergisi, 3(1), 9-16.

32. Prochaska, J. O., & DiClemente, C. C. (1983). Stages and processes of self-change of

smoking: Toward an integrative model of change. Journal of Consulting and Clinical
Psychology, 51(3), 390-395.

33, Stellefson, M., Paige, S. R., Chaney, B. H., & Chaney, J. D. (2020). Evolving role of
the public health nurse in a landscape of rising chronic disease. Public Health Nursing, 37(6),
931-939.

34, Sendir, M., & Acaroglu, R. (2011). Birinci basamak saglik hizmetlerinde hemsirelerin
sagligi koruma ve gelistirme uygulamalari. Florence Nightingale Hemsirelik Dergisi, 19(2), 81-
90.

35. T.C. Saglik Bakanligi. (2014). Tiirkiye Bulasici Olmayan Hastaliklar Cok Paydaslh
Eylem Plan1 (2014-2017). Tiirkiye Halk Sagligi Kurumu, Ankara.
36. T.C. Saglik Bakanligi. (2019). Tiirkiye Kronik Hastaliklar ve Risk Faktorleri Sikligi

Calismas1 (STEPS) 2017-2018. Halk Sagligi Genel Miidiirliigii, Ankara.

63


http://www.deuhyoedergi.org/

ARCENG V. INTERNATIONAL ANKARA SCIENTIFIC STUDIES CONFERENCE
CONFERENCE BOOK

37. Tezel, A., & Goziim, S. (2006). Okul saglig1 hemsiresinin rol ve sorumluluklari.
Cumhuriyet Universitesi Hemsirelik Yiiksekokulu Dergisi, 10(1), 41-47.

38. Wagner, E. H., Austin, B. T., & Von Korft, M. (1996). Organizing care for patients
with chronic illness. The Milbank Quarterly, 74(4), 511-544.

39. Whitehead, D. (2006). The nurse's role in health promotion: an exploration of the
issues. Health Education Journal, 65(3), 269-281.

40. World Health Organization (WHO). (2013). Global action plan for the prevention and
control of noncommunicable diseases 2013-2020. Geneva: WHO.

41. World Health Organization (WHO). (2022). Invisible numbers: The true extent of
noncommunicable diseases and what to do about them. Geneva: WHO.

42. Yardimct, F., & Basalan, G. F. (2017). Aile hekimliginde ¢alisan hemsirelerin kronik

hastalik yénetimine iliskin bilgi diizeyleri. Giimiishane Universitesi Saglik Bilimleri
Dergisi, 6(2), 94-104.

64



CONFERENCE BOOK

DEVELOPING CULTURAL COMPETENCE IN NURSING: THE ROLE OF THE
CULTURAL COMPETENCE PROCESS MODEL

HEMSIRELIK ALANINDA KULTUREL YETERLILIGIN GELiSTiRiLMESi:
KULTUREL YETERLILIK SURECIi MODELI'NIN ROLU

Merve TOPCU', Semra KOCATAS?

Doktora (")grencisi, Sivas Numune Hastanesi, Ameliyathane, 0000-0002-7022-3870
2Doc. Dr, Sivas Cumhuriyet Universitesi, Halk Saghgi Hemsireligi, 0000-0001-7566-0060

Ozet

Gilinlimiiz saglik hizmetleri ortami, kiiresellesme, go¢ ve demografik doniisiimler neticesinde
giderek artan bir kiiltiirel ¢esitlilikle karakterize olmaktadir. Bu durum, 6n saflarda hizmet veren
hemsireleri, farkli diller, inanglar, saglik-hastalik algilar1 ve yasam pratiklerine sahip hasta ve
aileleriyle her zamankinden daha sik kars1 karsiya getirmektedir. Bu karmasik etkilesim ortama,
standart bakim yaklagimlarinin yetersiz kaldig, iletisim bariyerleri, tedaviye uyumda zorluklar,
hasta memnuniyetinde diisiis ve en 6nemlisi saglik hizmetlerindeki esitsizlikler gibi ciddi
zorluklar1 beraberinde getirmektedir. Bu baglamda kiiltiirel yeterlilik, hemsirelik meslegi i¢in
bir segenek olmaktan cikip, etik, giivenli ve hasta merkezli bakimin temel bir bileseni haline
gelmistir.

Bu bildirinin temel amaci, Dr. Josepha Campinha-Bacote tarafindan gelistirilen ‘Kiiltiirel
Yeterlilik Stireci Modeli’ni, bu karmagik ortamda hemsirelere yol gosterecek kapsamli bir
teorik cerceve ve pratik bir yol haritas1 olarak sunmaktir. Bu bildiride, kiiltiirel yeterliligin statik
bir bilgi birikimi veya bir dizi kurali ezberlemek degil, yasam boyu siiren dinamik bir yolculuk
oldugu fikri temel alinmaktadir. Bu baglamda modelin bes temel bileseni hemsirelik
uygulamalartyla iliskilendirilerek detaylandirilmaktadir. Bunlar; Kiiltiirel Arzu (hemsirenin bu
siirece girme konusundaki igsel motivasyonu ve samimi istegi), Kiiltiirel Farkindalik (kendi
kiiltiirel varsayimlarini, degerlerini ve potansiyel onyargilarini diiriistce sorgulama siireci),
Kiiltiirel Bilgi (farkli diinya goriisleri, saglik inanglar1 ve pratikleri hakkinda aktif bilgi edinme),
Kiiltiirel Beceri (edinilen bu bilgiyi, kiiltiirel olarak hassas bir klinik degerlendirme ve etkili
iletisime doniistiirme yetenegi) ve Kiiltiirel Etkilesim (teorik bilgiyi rafine etmek ve kalip
yargilart agsmak i¢in farkli kiiltiirlerden bireylerle dogrudan etkilesimde bulunma pratigi)
seklinde ele alinabilmektedir.

Sonug olarak, bu modelin hemsirelik egitim miifredatlarina, hizmet i¢i egitim programlarina ve
klinik liderlik yaklagimlarina entegre edilmesinin yalnizca bir tercih degil, ayn1 zamanda bakim
kalitesini somut bir sekilde artirmak, saglikta hakkaniyeti saglamak ve en temelde her hastanin
biricikligine saygi duyan terapotik hemsire-hasta iligkisini giiclendirmek ic¢in etik ve
profesyonel bir zorunluluk oldugu savunulmaktadir. Bu ¢alisma, modelin hemsirelere kiiltiirel
farkliliklar bir engel olarak degil, biitiinciil bakimi zenginlestiren birer firsat olarak gérmeleri
icin gerekli analitik araglari sundugunu ortaya koymaktadir.

Anahtar Kkelimeler: Transkiiltiirel Hemsirelik, Kiiltiirel Yeterlilik Siireci modeli, Hemsirelikte
Kiiltiirel Yeterlilik
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Abstract

Today's healthcare environment is characterized by increasing cultural diversity as a result of
globalization, migration, and demographic shifts. This situation brings frontline nurses into
contact with patients and families who have diverse languages, beliefs, perceptions of health
and illness, and life practices more frequently than ever before. This complex interactive
environment brings with it serious challenges, such as the inadequacy of standard care
approaches, communication barriers, difficulties in treatment adherence, decreased patient
satisfaction, and, most importantly, inequalities in healthcare access. In this context, cultural
competence has ceased to be an option for the nursing profession and has become a fundamental
component of ethical, safe, and patient-centered care.

The main objective of this paper is to present the ‘Cultural Competence Process Model’,
developed by Dr. Josepha Campinha-Bacote, as a comprehensive theoretical framework and
practical roadmap to guide nurses in this complex environment. This statement is based on the
idea that cultural competence is not a static accumulation of knowledge or the memorization of
a set of rules, but a dynamic, lifelong journey. In this context, the five core components of the
model are detailed by relating them to nursing practices. These can be categorized as: Cultural
Desire (the nurse's intrinsic motivation and genuine desire to engage in this process), Cultural
Awareness (the process of honestly questioning one's own cultural assumptions, values, and
potential biases), Cultural Knowledge (actively acquiring knowledge about different
worldviews, health beliefs, and practices), Cultural Skills (the ability to translate this acquired
knowledge into culturally sensitive clinical assessment and effective communication), and
Cultural Interaction (the practice of directly interacting with individuals from different cultures
to refine theoretical knowledge and overcome stereotypes).

In conclusion, it is argued that integrating this model into nursing education curricula, in-service
training programs, and clinical leadership approaches is not merely a preference but also an
ethical and professional imperative to tangibly improve the quality of care, ensure equity in
healthcare, and fundamentally strengthen the therapeutic nurse-patient relationship that respects
the uniqueness of each patient. This study demonstrates that the model provides nurses with the
necessary analytical tools to view cultural differences not as obstacles, but as opportunities that
enrich holistic care.

Keywords:Transcultural Nursing, Cultural Competence Process Model, Cultural Competence
in Nursing
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GIRIS

Yirmi birinci yilizyilin kiiresel dinamikleri; savaslar, ekonomik zorluklar, iklim degisikligi ve
ulasim imkanlarinin artmasi gibi etkenlerle tetiklenen yogun insan hareketliligi, toplumlarin
demografik yapisini kokten degistirmektedir [3]. Bu doniisiim, en somut haliyle saglik
hizmetleri ortaminda kendini gostermektedir [32]. Artik saglik kurumlarinin kapisini ¢alan her
birey, beraberinde kendine 6zgii bir dil, inan¢ sistemi, beslenme aliskanligi, aile yapisi,
mahremiyet algis1 ve saglik-hastalik kavramlarina dair benzersiz bir Kkiiltiirel birikim
getirmektedir [2, 6]. Hemsirelik meslegi, bu ¢ok katmanli kiiltiirel mozaigin tam merkezinde

yer almakta ve bu durum, geleneksel bakim paradigmalarinin Gtesine ge¢cmeyi zorunlu
kilmaktadir [21, 32].

Hastanin kiiltiirel arka planin1 g6z ardi eden "kiiltiirel korliik" yaklagimi, iyi niyetli olsa dahi,
ciddi iletisim kopukluklarina, yanlis teshislere, tedaviye uyumsuzluga ve en dnemlisi hastanin
kendini degersiz ve yabancilagsmis hissetmesine yol agmaktadir [7, 8]. Benzer sekilde, bireyleri
ait olduklart kiiltiirin basmakalip 6zelliklerine hapsetmeye calisan "kiiltiirel tarif kitab1"
yaklasimi da tehlikelidir ve bireyin biricikligini yok sayar [16]. Iste bu iki asir1 ucun arasinda,
hemsirelik i¢in etik bir zorunluluk ve profesyonel bir yetkinlik olarak kiiltiirel yeterlilik kavrami
yukselmektedir [12, 15]. Kiiltiirel yeterlilik; hemsirenin, dncelikle kendi kiiltiirel 6nyargilarini
ve varsayimlarini sorguladigi, ardindan hastanin kiiltiirel perspektifini anlama ve bu anlayisi
bakim silirecinin her asamasina saygiyla entegre etme becerisidir [7, 10, 15]. Bu, sadece
farkliliklan tolere etmek degil, bu farkliliklar1 hasta bakimini zenginlestiren birer unsur olarak
aktif bir sekilde kucaklamaktir [11].

Bu karmasik ve dinamik siireci yonetebilmek i¢in hemsirelerin teorik bir ¢ergeveye ve pratik
bir yol haritasina ihtiyaci vardir [18]. Alanyazinda Leininger, Purnell gibi pek ¢ok degerli model
bulunmakla birlikte [2, 4], Dr. Josepha Campinha-Bacote'nin gelistirdigi "Kiiltiirel Yeterlilik
Siireci Modeli", 6zellikle uygulanabilirligi ve siirece odaklanan yapisiyla 6ne ¢ikmaktadir [1,
18]. Bu model, kiiltiirel yeterliligin bir kez 6grenilip ulasilacak statik bir hedef olmadigini,
aksine meslek yasam1 boyunca devam eden, bilingli bir ¢aba gerektiren dinamik bir yolculuk
oldugunu vurgular [1]. Bu bildiri, Campinha-Bacote modelinin bes temel bilesenini (Arzu,
Farkindalik, Bilgi, Beceri ve Etkilesim) hemsirelik uygulamalari odaginda derinlemesine analiz
etmeyi amaclamaktadir. Bu analiz aracilifiyla, modelin giinlimiiz hemsirelik egitimi ve klinik
pratigi icin neden vazge¢ilmez bir ara¢ oldugu savunulacak ve bakim kalitesini doniistiirmedeki
potansiyeli ortaya konulacaktir [1, 9, 13].

KULTUREL YETERLILIK SURECi MODELI VE HEMSIRELIK UYGULAMALARI

Campinha-Bacote'nin modeli, kiiltiirel yeterliligi birbirini besleyen bes dinamik bilesen
iizerinden agiklar [1].

Kiiltiirel Arzu: Bu, modelin kalbidir [1]. Hemsirenin kiiltiirel olarak yetkin olma konusundaki
icsel motivasyonunu ifade eder [1]. Bu, bir kurum zorunlulugu veya gorev tanimindan ote,
hastay1 bir birey olarak anlama ve ona en iyi bakimi sunma konusundaki samimi istektir [1, 11].

Hemsirelik Uygulamasindan Ornek: Bir hemsirenin, dil engeli nedeniyle iletisim kurmakta
zorlandig1 bir miilteci hastanin ailesinin siirekli hasta basinda beklemesinden rahatsiz olmak
yerine, bu durumu hastanin kiiltiiriinde ailenin iyilesme siirecindeki roliinii 6grenmek i¢in bir
firsat olarak gormesi [17, 29]. Bu hemsire, "6grenmek ve anlamak" icin igten bir arzu
duymaktadir [1].

Kiiltiirel Farkindalik: Bu siire¢, hemsirenin kendi kiiltiirel degerlerini, Onyargilarini,
stereotiplerini ve inanglarimi diiriistce sorgulamasiyla baslar [1]. Baskasinmin Kkiiltiirtinii
anlamadan 6nce kendi kiiltiirel merceginin farkina varmasidir [1, 10].
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Hemsirelik Uygulamasindan Ornek: Agri ifadesini cok yogun yasayan bir hastaya "abartiyor”
diye diislinen bir hemsirenin, bir an durup kendi kiiltlirinde "dayanikli olmanin" bir erdem
olarak goriildiigiinii fark etmesi [10]. Bu farkindalik, hemsirenin hastanin agri ifadesinin
kiiltiirel bir farklilik olabilecegini anlamasini ve hastanin beyanini ciddiye almasini saglar [6,
11].

Kiiltiirel Bilgi: Hemsirenin, hizmet verdigi hasta popiilasyonlarinin saglik inanglari, hastalik
nedenlerine iliskin goriisleri, beslenme aliskanliklari, dini ritiielleri ve iletisim bigimleri
hakkinda aktif olarak bilgi edinmesidir [1, 6]. Ancak bu, insanlar1 kategorize etmek anlamina
gelmez [16].

Hemsirelik Uygulamasindan Ornek: Ramazan ayinda diyabetli bir Miisliiman hastanin
bakimini istlenen bir hemsirenin, oru¢ tutmanin kan sekeri tizerindeki etkilerini, sahur ve
iftarda beslenme diizenini ve ilag¢ saatlerinin nasil ayarlanabilecegini aragtirmasi [6, 27]. Bu
bilgi, hastanin hem dini inanglarina saygi gosteren hem de sagligin1 koruyan bir bakim plam
olusturulmasina yardimei olur [4, 6].

Kiiltiirel Beceri: Bu, edinilen farkindalik ve bilginin hemsirelik uygulamalarina etkin bir sekilde
entegre edilmesidir [1]. Temel beceri, hastadan kiiltiirel verileri hassas ve saygili bir sekilde
toplayabilmektir [1, 5].

Hemsirelik Uygulamasindan Ornek: Fiziksel muayene yapmadan oénce, mahremiyetin ¢ok
onemli oldugu bir kiiltiirden gelen kadin hastadan izin istemek [5, 6]. Sadece "Agriniz var m1?"
demek yerine, "Bu hastaligin sizin ve aileniz i¢in ne anlama geldigini anlatir misiniz?" gibi agik
uclu sorular sormak [7]. Gerekli durumlarda aile iiyeleri yerine profesyonel tibbi terciiman
kullanilmasini saglamak, kritik bir kiiltiirel beceridir [7].

Kiiltiirel Etkilesim: Modelin bu bileseni, hemsirenin farkl: kiiltiirel gegmise sahip hastalarla
dogrudan etkilesime girmesini tesvik eder [1]. Teorik bilginin Otesine gecerek, birebir
deneyimlerle 6grenmeyi ve kalip yargilar1 yikmay1 hedefler [1, 17].

Hemsirelik Uygulamasindan Ornek: Bir hemsirenin, sadece klinik ortaminda degil, gorev aldig1
bolgedeki farkl kiiltiirlere ait sivil toplum kuruluslarinin etkinliklerine katilarak veya kiiltiirel
saglik giinlerinde gorev alarak toplumla dogrudan bag kurmasi [17]. Bu etkilesimler, kitaplarda
yazilandan ¢ok daha derin bir anlayis ve empati gelistirir [1].

MODELIN HEMSIRELIK ALANINDAKI ONEMI VE KATKILARI

Bu modelin hemsirelik uygulamalarina entegrasyonu, somut ve olumlu sonuclar dogurur [9,
13].

Hasta Giivenligini Artirir: Dil ve kiiltiir bariyerlerinden kaynaklanan tibbi hatalar1 (6rn: yanlis
anlasilan ilag dozajlari) azaltir [7, 40].

Bakim Kalitesini Yiikseltir: Hastalarin tedaviye uyumunu ve memnuniyetini artirir [9]. Kendi
inang¢ ve degerlerine saygt duyuldugunu hisseden hasta, bakim siirecine daha aktif katilir [7].

Saglik Esitsizliklerini Azaltir: Azinlik ve dezavantajli gruplarin saglik hizmetlerine erigimini
ve bu hizmetlerden adil bir sekilde yararlanmasini destekler [7, 8].

Mesleki Tatmini Giiglendirir: Hemsirelerin daha empatik ve etkili iletisim kurmasini
saglayarak tilkenmigligi azaltir ve mesleki tatmini artirir [29].

Hemsirelik Etigini Pekistirir: Adalet, yararlilik ve 6zerklige saygi gibi temel hemsirelik etik
ilkelerinin hayata gecirilmesini saglar [2, 3].

68



CONFERENCE BOOK

SONUC VE ONERILER

Sonug olarak, Campinha-Bacote'nin Kiiltiirel Yeterlilik Stireci Modeli, modern hemsireligin
kars1 karsiya oldugu en temel zorluklardan birine, yani artan kiiltiirel ¢esitlilige nasil yanit
verilecegine dair kapsamli ve insancil bir ¢erceve sunmaktadir [1, 18]. Bu ¢alisma boyunca
detaylandirildig: gibi model, kiiltiirel yeterliligi teknik bir beceriler setinin 6tesinde, temelinde
"arzu" ve "farkindalik" yatan ahlaki bir durus ve profesyonel bir taahhiit olarak
konumlandirmaktadir [1, 11]. Hemsirenin, kendi kiiltiirel merceginin farkina varmadan bagka
bir kiiltiiri anlamasinin miimkiin olmadigin1t ve bu yolculuga c¢ikmak icin icsel bir
motivasyonun sart oldugunu vurgulamasi, modelin en gii¢lii yoniidiir [1, 10]. Bu, hemsireligi
bir dizi mekanik gérevden ayirip, onu 6ziindeki terapotik iliski kurma sanatina geri dondiiriir
[2].

Modelin sundugu ¢ergeve, sadece bireysel hemsire-hasta etkilesimlerini iyilestirmekle kalmaz,
ayn1 zamanda saglik kurumlarinin kiiltiiriinii doniistiirme potansiyeli tasir [8]. Kiiltlirel olarak
yetkin hemsireler, saglik hizmetlerindeki sistemik esitsizlikleri fark edebilir, azinlik gruplarinin
yasadig1 bariyerlere karsi savunuculuk yapabilir ve kurumlarinda daha adil ve kapsayici
politikalarin gelistirilmesine Onciiliik edebilirler [7, 8]. Dolayisiyla, kiiltiirel yeterlilik, bir
bakim kalitesi parametresi olmanin yani sira, bir sosyal adalet ve saglikta hakkaniyet
meselesidir [7, 12].

Egitimin Dontistiiriilmesi: Hemsirelik miifredatlari, kiiltiir konusunu ayr1 bir ders olarak
islemekten ziyade, bu modeli tiim derslere yayan bir "sarmal program" anlayisini
benimsemelidir [13, 14, 42]. Yiiksek teknolojili simiilasyon merkezlerinde farkli kiiltiirel
senaryolarla 6grencilerin pratik yapmasi saglanmali [14], klinik uygulamalarda "kiiltiirel
degerlendirme" bir zorunluluk haline getirilmeli ve 6grencilerin bu siirecteki deneyimlerini
yazdiklar "reflektif (yansitict) glinliikler" degerlendirme stirecine dahil edilmelidir [10, 22, 33,
35].

Klinik Liderlik ve Kurumsal Kiiltiir: Hemsire yoneticileri, kiiltiirel yeterliligi bir performans
beklentisi olarak benimsemeli ve bu konuda personeline rol model olmalidir [8, 13]. Kurumlar,
24 saat erisilebilir profesyonel terciimanlik hizmetlerini bir liiks degil, temel bir hasta hakki
olarak gormelidir [7]. Hemsirelerin kiiltiirel ikilemlerini ve Onyargilari1 korkmadan
tartigabilecekleri, yargilayici olmayan, psikolojik olarak giivenli vaka tartigma ortamlari
yaratilmalidir [11].

Arastirmanin Derinlestirilmesi: Tiirkiye baglaminda, bu modelin uygulanmasiin hasta
memnuniyeti, tedaviye uyum ve hastanede kalis siiresi gibi somut ¢iktilar tizerindeki etkisini
olgen nicel arastirmalara acil ihtiya¢ vardir [9, 20, 23]. Ayrica, farkli hasta gruplarinin saglik
hizmeti deneyimlerini ve hemsirelerden kiiltiirel beklentilerini anlamaya yonelik nitel
aragtirmalar, bakim pratigini sekillendirecek paha bigilmez veriler sunacaktir [21, 29]. Kiiltiirel
yeterlilik Olgeklerinin Tiirk¢e'ye uyarlanmasi ve gecerlilik-giivenilirlik ¢alismalarinin
artirllmasi, bu alandaki bilimsel gelisimin temelini olusturacaktir [18, 25].

Nihayetinde, bir hemsirenin elindeki en gii¢lii arag, en son teknoloji bir cihaz ya da en yeni ilag
degil, hastastyla kurdugu giivene dayali, empatik ve saygili iliskidir [2, 36]. Kiiltiirel Yeterlilik
Siireci Modeli, bu iliskinin nasil daha anlamli ve iyilestirici kilinacagina dair paha bi¢ilmez bir
rehber sunarak, hemsireligin en temel ilkesini onurlandirir: her bireye, kim olursa olsun, onurlu
ve biitiinciil bir bakim sunmak [1, 2, 37].
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THEORETICAL ANALYSIS OF EPiC POETRY iN ARISTOTLE'S "POETICS"

ARISTOTELIN “POETIKA” OSORINDO EPiK POEZIiYANIN NOZORI TOHLILI

Ulduz Forhad Qshromanova,

filologiya iizra folsafo doktoru, Azarbaycan Dovlat Pedaqoji Universiteti,
“ddabiyyat” kafedrasinda dosent avazi
Orcid iD: 0009-0003-4418-9319

Abstrakt:

Aristotel “Poetika” osorindo dastanin da qurulus mosslosine 6z miinasibatini bildirmisdir.
Aristotel deyirdi ki, dastanin da tortib hissolori ilo facioyonin tortib hissolori eyniyyot togkil
edir. Belo ki, dastanin da peripetiya vo tanimalara, xarakterlors, iztirablara ehtiyaci vardur.
Dastanda biitlin bunlardan ilk dofo Homer istifado etmisdir.

Aristotelo goro, Homer dovriiniin sairlorinin hamisindan {istiin mortobodo dayanir. Homerin
dastanlariin ikisi bu cohotdon 6rnokdir.

1. “iliada” dastani sado vo patetikdir.
2. “Odisseya” dastan1 dolasiq vo oxlaqi qaydalara tabe tutularaq islonmisdir.

“Poetika” asori ilo tanig olanda molum olur ki, dastanlardaki gohromani vozn dastan tocriibasi
osasinda formalasan vozn olmusdur. Qohromani vaozn biitiin voznlordon on sakiti vo on
layagotlisidir. Qlossa vo metaforalar1 gohromani vazn 6z torkibina qobul edir. Tetrametr vo
yamb iso miitohorrik voznlordir. Qohromani vozndon basqa ayri1 bir vozndo heg kim iri poema
yazmamigdir. Dastanda sairin soxsiyyoti gorok lap az goriino, oks halda o, toqlid¢i sair deyildir.
Dastan sairlarindon miikommal biloni Homerdir.

Aristotelo goro, epik poeziya, epos nocib adamlar, facio sonati iso qara camaat iclindiir.
Epopeyada olalarin hamis1 faciodo do vardir, facionin miioyyon hissosi musiqi vo sohno
soraitidon ibarotdir. Horoketin inkisafinda faciodo homiso bir hoyatilik vo canliliq vardir.
Istonilon hor hans1 poemadan bir nego facio ¢ixarmaq olar.

Acar sozlor: Aristotelin “Poetika” asori, epik poeziya, gohramani vozn, Homer
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Abstract:

Aristotle expressed his attitude to the issue of the structure of the epic in his work "Poetics".
Aristotle said that the compositional parts of the epic are identical to the compositional parts of
the tragedy. Thus, the epic also needs peripeteia and recognition, characters, suffering. Homer
used all of these for the first time in the epic.

According to Aristotle, Homer stands above all the poets of his time. Two of Homer's epics are
examples in this respect.

1. The epic "Iliad" is simple and pathetic.
2. The epic "Odyssey" was written in accordance with complex and moral rules.

When we get acquainted with the work "Poetics", it becomes clear that the heroic meter in epics
was a meter formed on the basis of epic experience. Heroic meter is the calmest and most
dignified of all meters. Heroic meter accepts glosses and metaphors as its composition.
Tetrameter and iambic are dynamic meters. No one has written a large poem in a meter other
than heroic meter. The personality of the poet should be very little visible in the epic, otherwise
he is not an imitative poet. The one who knows the epic perfectly is Homer.

According to Aristotle, epic poetry, epic is for noble people, and the art of tragedy is for the
common people. Everything that happens in epic is also present in tragedy, a certain part of
tragedy consists of music and stage conditions. In the development of action, tragedy always
has a vitality and liveliness. Several tragedies can be derived from any poem.

Keywords: Aristotle's Poetics, epic poetry, heroic verse, Homer

Sairin vazifosi haqiqoton olub-kegonlordon deyil, ola bilon seylordon, miimkiin ola bilon
hadisolordon bohs etmokdir. Mohz tarix¢ini vo sairi bir-birindon forqlondiron o deyil ki, biri
voznlordon istifado edir, o biri iso etmir. Onlart forqladiron budur ki, tarix hagigaton olub-
keconlordon, sair miimkiin ola bilon hadisoalordon bohs edir. Buna goro do poeziya tarixdon daha
folsofi vo daha ciddidir. Poeziya daha ¢ox {imumidon, tarix-xiisusidon bohs edir. Bu fikir
“Poetika” oasorindo belo deyilir: “Tarix¢ini vo sairi (bir-birindon) forqlondiron o deyil ki, biri
vaznlordan istifads edir, o birisi etmir. Herodotun asarlarini nozma ¢okmak olardi, bununla bels,
onlar voznlo do, voznsiz do yeno tarix osori olaraq qalardilar, onlar1 forqlondiron budur ki,
birincisi hogigaton olub-keganlorden, ikincisi iso miimkiin ola bilon hadisalorden bohs edir.
Buna gors do poeziya tarixdon daha falsofi vo ciddidir. Poeziya daha ¢ox limumidon, tarix iso
xiisusidon bohs edir”.

Aristotel bu osordo dastanin da qurulus mosolosino 6z miinasibatini bildirmisdir. Aristotel
deyirdi ki, dastanin da tortib hissalari ilo facioyanin tortib hissolori eyniyyat togkil edir. Belo ki,
dastanin da peripetiya vo tanimalara, xarakterlors, iztirablara ehtiyaci vardir. Dastanda biitiin
bunlardan ilk dofo Homer istifads etmisdir.
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Aristotelo goro, Homer dovriiniin sairlorinin hamisindan {istiin moartobods dayanir. Homerin
dastanlariin ikisi bu cohotdon 6rnokdir.

3. “Iliada” dastan1 sado vo patetikdir.

4. “Odisseya” dastani dolasiq vo oxlaqi gaydalara tabe tutularaq islonmisdir.
Aristotel dastan ilo epopeyanin da forqini vermisdir:

1. Torkib hissalorinin uzunlugu ilo

2. Vozni ila

“Poetika” osori ilo tanis olanda molum olur ki, dastanlardaki gohromani vozn dastan tocriibasi
osasinda formalasan vozn olmusdur. Qahromani vozn biitiin voznlordon on sakiti vo oan
loyaqgotlisidir. Qlossa vo metaforalar1 gohromani vozn 6z torkibino gobul edir. Tetrametr vo
yamb iso miitoharrik voznlardir. Qahramani vozndan basqa ayr1 bir voznds heg¢ kim iri poema
yazmamisdir. Dastanda sairin soxsiyyati gorok lap az goriine, oks halda o, toqlidg¢i sair deyildir.
Dastan sairlorindon miikommal biloni Homerdir.

Aristotelo gors, epik poeziya, epos nacib adamlar, facio sonoti iso gara camaat iiglindiir.
Epopeyada olalarin hamisi faciodo do vardir, facionin miioyyon hissosi musiqi vo sohno
soraitidon ibarotdir. Horokotin inkisafinda faciodo homiso bir hoyatilik vo canliliq vardir.
Istonilon hor hans1 poemadan bir neca facio ¢ixarmagq olar.

Idabiyyat:
1.Xalid Olimirzayev, (2008) “Odobiyyatsiinasligin elmi-nazari asaslar1”, Baki
2. Mir Calal, Ponah Xoalilov,( 2005) “Odobiyyatsiinasligin osaslari”, Baki, Casioglu
3. Mommad Oliyev, (2012) “Odabiyyat nozoriyyasinin osaslar1”, Baki
4. Mohommaodoli Mustafayev, (2021) ©dabiyyat nazariyyasi, Baki
5.Nizamaddin Somsizado, (2012) “©Odobiyyat nozoriyyasi”, Baki
6. Rafiq Yusifoglu, (2001) “Odobiyyatsiinasligin asaslar1”, Bak1
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“DASTANI- OHMOD HORAMI” POEMASINDA SAYLARIN USLUBI
XUSUSIYYOTLORI

9hmadova Ayton Arzulla q1z1

Filologiya iizra falsofs doktoru, dosent Ganca Dovlat Universiteti

Giris

Bu moqalodo XIII asrdo yazildig1 ehtimal edilon “Dastani- ©hmod Horami” mosnovisinin dil
xuisusiyyatlori arasdirilmaga calisilmigdir. Osor dogma dilimizdo yazilan ilk anadilli poema
hesab edilir. “Dastani- Ohmod Horami” poemasi gostorir ki, dogma dilds badii asarlor yaratmaq

ononasi qadim dovrlordon meydana golmisdir. Qadim vo zongin tocriibays, badii —poetik
onoanoslora malik olmayan bir xalq belo doyorli asar yarada bilmozdi.

XIIT asro qodorki anadilli asorlor miixtolif sobablordon dovriimiizo godor golib ¢atmamisdir.
Buna goro do osor dilimiz vo adobiyyatimiz iigiin qiymaotli hesab olunur. “Dastani- Ohmad
Horami” anadilli poeziyamizin ilkin tosokkiil tarixi, onun ideya- mdvzu monbolorini,
sonotkarliq istigamotini, milli bodii xlisusiyyotlorini arasdirmaq baximindan son doraco
qiymatli bir asardir.

Poema tiirk alimi ©hmoad Toalot Onay torafindon 1928-ci ildo slyazmasi agkarlanib 6n soz, ligot

vo gohrlorlo ¢ap olunmusdur. Sonralar tiirk alimlorindon Dogan Kaya, Orhan Saik Gokyay,
Halis Akaydin asarls bagli arasdirmalar aparmislar. Azorbaycanda iso masnovini Oliyar Soforli
On soz, ligat vo moatnini tortib edorok ¢ap etdirmisdir. Osorlo bagl miilahizalor, asason, odobi
noqteyi- nozordondir. Ancaq Yusif Seyidovun, Forhad Zeynalovun, Tofiq Haciyevin vo
basqalarinin “Dastani- ©O©hmod Horami nin ideya-badii keyfiyyatlori, dil-iislub xiisusiyyatlori
barasinda irali siirdiiklori fikirlor bizim ti¢lin qiymaotlidir.

“Dastani- Ohmod Horami” mosnovisinin miiollifi elm alomino balli deyil. Osorin 6n vo son
hissasi itib-batdig1 iliclin osor kim torsfindon yazildigi bilinmir. Misllif osori mosnovi
formasinda yazmisdir. Poema 6 maclis, 816 beyt, 1632 misradan ibaratdir.

Poema dil vo lislubca XIII asr abidolori ilo saslosir. Tohkiya tisulu sadadir, dorin folsafi fikirlora,
sah misra vo beytloro az rast golinir. Poema oruzun hozoc bohrindodir. Eyni zamanda misralar
11 (4- 4- 3) hecaliq seiri xatirladir.

“Dastani- ©hmad Horami’nin oalyazmasi riige vo siils xattino yaxin xotlo yazilmigdir [DOH,
2004, s.15].

“Dastani- Ohmoad Horami” poemanin XIII asrdo yazildigini nozors alsaq burada yetori qodor
orob- fars sozlorinin olmasi tobii sayilmalidir. Ancaq asordo orob-fars monsoli sozloro az rast
golinir. Masnoavido daha ¢ox godim tiirk dilino (Azorbaycan dili) moxsus sozlors tosadiif edilir.
Milli so6zlorin boyiik hissasi feil, say vo gqismondo ovozlikdon toskil olunmusdur. Abidonin
dilinds saylarin hom miiasir, hom do qodim formalarina rastlanilir.

9sardaki saylarin tohlili

Azorbaycan dilindo asas nitq hissalorindon bir do saydir. Say osyanin miqdarint va sirasini
bildirir, ne¢a? no godor? negonci? suallarindan birino cavab verir. Saylar monaca iki yera
boliiniir: miqdar saylari, sira saylari. M. Hiiseynzadoys goro, miqdar saylarinin doérd novii var:
1. Miioyyon miqdar saylari, 2. Qeyri- miioyyon miqdar saylari, 3. Kosr saylari, 4. Toqribi miqdar
saylar1 [Hiiseynzado, 2007, s. 84].
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Say bir sira xiisusiyyastlorino géro hom sifato, hom do zorfo bonzayir. Sifot kimi ismo aid olaraq,
onu toyin edir. Har ikisi ciimlodo toyin vo xabor vozifasindo ¢ixis edir. Masolon, Gliimiisdiir taza
boyun billura bonzor [DOH, 2004, s. 27]; Edordi bir- birins iki sah naz. [DOH, 2004, s. 88].
Birinci niimunads verilmis taza sifot, ikinci niimunado verilmis iki s6zii saydir. Hor ikisi ism
aiddir. Biri agyanin olamaotini , digori iso miqdarim bildirir. Ancaq hor ikisi climlo {izvii kimi
toyin vazifasinda ¢ixis edir.

Tiirk dillorindo saylarin yaranmasi, monsoyi, morfoloji vo sintaktik xiisusiyyatlori,
sakramentalligi, eloco do say sistemi, saylarin tokamiilii kimi mosaloalor genis va sistemli sokildo
arasdirilmisdir. Bu saho ilo bagli S.Y. Malov, B. Cobanzado, R. Xalilov, F. Calilov, M. Qipgaq
va basqa alimlorin todqiqatlari xiisusi olaraq qiymatlondirilir [ Tanriverdi, 2014, s.248].

Azorbaycan dilindo saylar monaca bir nego yero boliiniir ki, bunlardan biri do miioyyon miqdar
saylaridir. Miloyyon miqdar saylart ogyanin konkret miqdarini bildirir, ne¢a? no qodor?
suallaria cavab verir. Ciimlo lizvii kimi , 9sason, toyin movqgeyindo ¢ixis edir. Bazon birinci
ndv tayini s6z birlogsmasinin birinci torafi kimi isladilorak yanagsma slagasini yaradir. Masalan,
Iki at yiikii odun varib aldi, Giilondam oda urmaga goldi [DOH, s. 69]. Yedi oglan gatirdim
aydan ari, Yiizi giildiir, sokordir agz1 yar1 [DOH, s. 40]. Hom zi¢ gévhor gotirmisom doxi us,
Qobul etsin ki, konliimiiz ola xos [DOH, s.40]. Yanindan dérd domir qazuq ¢ixardi, Sahongahin
qizin ¢carmixa gordi [DOH, s. 63]. Magor kim ol zamanda bir horami, Darib dostirmiis idi ¢ox
horami. [DOH, 22]. Tomam girx giin diigiinii eylodi xos [DOH, s. 54]. Niimunads sado miioyyan
miqdar saylari: bir, iki, ti¢, dord, yeddi va qirx islodirmisdir. Qeyd etmoliyik ki, godim tiirk vo
Azorbaycan yazili abidolorin, o ciimlodon “Dastani ©hmod Horami”nin dilindo islodilmis
miioyyon miqdar saylari, asason, miiasir adobi dilimizdaki kimidir. Bazaon sas diigiimii vo ya az
miqdar da fonetik doyisim miisahids edilir: yedi oglan, bin ar, dokuz kigi vo s. M. Kasgarinin
“Divani- liigot —it- Tiirk” asorindo do miioyyon miqdar saylar az miqdarda fonetik doyisikliyo
ugrayaraq islodilmisdir. Masalon, doqquz- tokuz [Kasgari, s. 557], dord- tort [Kasgari, s. 569],
qurx- kirk [Kasgari, s. 292], iyirmi- yigirmi // yigirms [Kasgari, s. 684], iki- iki //ikki [Kasgari,
s. 213].

Azorbaycan dilinin tarixi gqrammatikasinda bir ¢ox s6zlords t>d ovozlonmoloring rast golinir ki,
Kasgarinin asorindon verilmis niimunolordo bunu aydin sokildo miisahido etmok olur.

Miioyyan miqdar saylar1 birinci nov toyini s6z birlogsmasinin birinci torafi kimi iglonib, 6ziindon
sonra golon ogyanin miioyyan bir miqdarini bildirir. Belo hallarda miqdar say1 sézdoyisdirici
sokil¢i gobul etmir, yoni no hallanir, no do comlonir. Masolon, Ata atlanib ol iki goniildi,
Goralim bu nasib kimo sunuldu [DOH, 2004, s. 41].

Miioyyon miqdar saylari istor tarixi, istorso do miiasir qrammatikada konkret miqdar anlayisi
bildirir. Bu saylar qurulusca sado vo miirokkob olur. Masolon, No var tanri bir idi is ikidir,
Oliim dediklori sanma ikidir [DOH, 2004, s. 30].Uciiniiz, dérdiiniiz tasra varinca, Bu is molum
olur bir dom durunca [DOH, 2004, s. 31]. Yas1 on yedisind> kondi mohru, Yiiziin gérondo
qalmaz idi gaygu [DOH, 2004, s. 79]. Aytdi1 kim honuz oglandir, ey yar, Yast on sakkizinda, ey
vofadar.

Miioyyan miqdar saylarindan sonra bozon komiyyotco toyin edilon ismin daha konkret izahini
vo ona maxsus cohotlorin doqiglosdirilmasi li¢lin yardime1 (numerativ) sozlordon istifado edilir.
Belo sozlor (numerativ) sirasina nafar, bas, adad, dast, dilim, niisxa, ras, par¢a, gaz va s. daxil
etmok olur. Dastanin dilindo do bu ciir numerativ s6zlor miisahido etmok olur. Masalon, Gar
ofsun oxuyub bir gaz liroydi, Oluq dom ay1 gégdon endiraydi [DOH, 2004, s. 22]. Bin atlug qul
qaravas kondinin bil [DOH, 2004, s. 48]. Oguzdan bir boliik ath goldi. KDQ-da boliik sozii
numerativ s6z magaminda islodilmisdir.
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Dastandan verilon niimunslords gaz, atlug s6zlorini numerativ s6z kimi diisiinmok olar. Ancaq
bu sozlor cagdas Azorbaycan dili iiglin arxaik hesab olunur.

Azorbaycan dilindo saylarin bir qismi geyri- miioyyonlik bildirir. Belo saylar agyanin konkret
miqdarint bildirmir. Dilds islodilon az, ¢ox, xeyli, bir az, bir ¢ox, bir sira, onlarla, yiizlarla,
minlarla, beg- alti vo s. sdzlor geyri- miioyyan saylar hesab olunur. Arasdirmalar gostorir ki, bu
tip saylar hom gqodim yazili abidoalorin dilindo, ham do ¢agdas adobi dildo islok olmusdur.
“Dastani- ©hmod Horami” masnavisindo belo islonmisdir: Bir- iki ay sobr eylo goralim, Atasina
da xobar gondoralim [DOH, 2004, s. 82]. Bes- on giin ¢iin bular isrotlor etdi, Esit gol monliyi,
anla ki, netdi [DOH, 2004, s.88]. Mogor kim ol zamanda bir horami, Dorib dosiirmiis idi ¢ox
horami [DOH, 2004, s. 22]. Malim, miilkiim banim ¢oxdur Kirimda, Okiis goncii xozinom var
yerimdo [DOH, 2004, s. 57]. Birinci, ikinci niimunado islodilmis say qurulusca miirokkob,
ticlincii vo dordiinciido iso sado geyri- miioyyon miqdar sayidir.

“Dastani- ©hmod Horami” do isladilon saylarin bir qismi sira bildirir. Bu ciir saylar daha
konkret mozmuna malikdir. Sira saylarmin xiisusi morfoloji olamoti (-inc1*) vardir. Sira
saylarinin sokilgilori XX osrin ovvallorine kimi iki sokildo yazilmisdir: 1.-mci, 2. —nci.
[Mirzozados, 1990, s. 100.]. Bu sokilgilorin dilimizin ahongino tabe edilorok dord ciir
yazilmasina arab olifbas1 imkan vermomisdir. Buna goro do XX osrin avvallorino kimi istor
olyazmalarda, istorso do ¢ap edilmis materiallarda homin sokilginin orfoqrafiyasinda vahid
qaydaya omaol edilmomisdir. Sokilginin normal voziyyatine (-1nci, - inci, -uncu, -iincii) alifbanin
doyisimindon sonra rast golindi. Sira saylari qurulusca diizolto vo miirokkob olur. Qeyd
etmoliyik ki, sira saylar1 osason negonci? sualina cavab verir, bozon do sayin bu noviina sifot
kimi hans1? sualin1 da vermok olur.

Masnavidoki sira saylarina diqqot edok: Ikinci maclisa agaz edolim, Yena ©hmod Horamiya
gedolim [DOH, 2004, s. 32]. Bu moaclisi bu yerds gosr edalim, Bu goz besinci macliso gedolim
[DOH, 2004, s. 91]. Son us dordiincii macliso nozar qil, Goriin kim, noya varir usbu monzil.
Niimunolords verilmis ikinci, dordiincii, besinci sozlori sira saylaridir. Bunlara hom negonci?
hom do hansi1? suallarini vermok olar. Qeyd etmoliyik ki, sayin bu névii insan tasovviirii verdiyi
zaman kim? sualina da cavab olur. Masalon, on birincilor yarigda miikommal ¢ixis etdilor.

Nohayot, demok olar ki, saylar istor klassik qodim yazili abidolorin dilinds, istorso do miiasir
grammatikada eyni ciir yazilir vo toloffiiz olunur. Bazon ¢ox az fonetik doyisimo ugrasa da
noticods eynidir.
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XULASO

Bu moqalodo XIII asrdo yazildig1 ehtimal edilon “Dastani- ©hmod Horami” mosnovisinin dil
xususiyyatlori arasdirilmaga calisilmigdir. Osor dogma dilimizdo yazilan ilk anadilli poema
hesab edilir. “Dastani- Ohmod Horami” poemasi gostorir ki, dogma dilds badii asarlor yaratmaq
ononasi qadim dovrlordon meydana golmisdir. Qadim vo zongin tocriibays, badii —poetik
onanolors malik olmayan bir xalq belo doyorli asar yarada bilmozdi.

Mogqalodo “Dastani —Ohmod Horami” do islodilmis saylarin monaca va qurulusca
novlori aragdirilmigdir. Magalodo miioyyon miqdar, geyri- miioyyon miqdar vo sira saylarinin
gadim vo miiasir variantlart miiqayisoli sokildo tohlil edilmisdir. Miloyyan miqdar saylar ilo
isim arasinda iglodilon s6zlorin qodim variantlar izah edilmisdir.

Eyni zamanda, saylarin sintaktik vozifasi do miioyyonlosdirilmisdir.

Summary

This article attempts to examine the linguistic features of the “Dastani-Ahmed Harami”
masnavi, which is believed to have been written in the 13th century. The work is considered the
first native poem written in our native language. The poem “Dastani-Ahmed Harami” shows
that the tradition of creating works of art in the native language has existed since ancient times.
A people without ancient and rich experience and artistic and poetic traditions could not have
created such a valuable work.

The article examines the meaning and structural types of numbers used in “Dastani-Ahmed
Harami”. The article analyzes the ancient and modern variants of definite, indefinite and ordinal
numbers in a comparative manner.
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The ancient variants of words used between definite and noun numbers are explained.
At the same time, the syntactic function of numbers is also determined.

Pe3rome

B nanHO# craTthe mpeanmpuHATA TOIBITKA HCCIEA0BATh JIMHTBUCTHUYECKHE OCOOEHHOCTH
ctuxoTBopeHus «Jlacrann-Axmen Xapamu», KOTOpoe, Kak cuuTaercs, 0pu1o Hamucano B XIII
BEKE. DTO MPOU3BEICHUE CYMTAETCS MEPBBIM CTUXOTBOPEHHUEM, HAITMCAHHBIM Ha POJTHOM S3bIKE.
CruxotrBopenue «Jlactranu-Axmen Xapamu» JAEMOHCTPUPYET, UTO TpPAJULUS CO3JaHUS
MPOU3BEJCHUN MCKYCCTBA Ha POJAHOM S3bIKE CYIIECTBOBaja C ApPeBHUX BpemeH. Hapon, He
oOiajjaromuil TpeBHUM M OOTaThIM OIBITOM, & TaKXKE XYIOKECTBEHHBIMU U TIOITUYCCKUMU
TPaIUIIASIMH, HE CMOT OBI CO3/1aTh CTOJIb IIEHHOE TIPOU3BEICHHE.

B crarbe paccmarpuBaroTCsi 3HaU€HUE W CTPYKTYPHBIE THUIIBI YHCEN, UCIIOIb3YEMbIX B
«Jlactann-Axmen Xapamu». B cTaTbe NPOBOAUTCA CPaBHUTENBHBIM aHAIU3 JIPEBHUX U
COBPEMEHHBIX BAPUAHTOB OIPECICHHBIX, HEOMPEACICHHBIX U MOPSIIKOBBIX YUCIUTEIbHBIX.

OOBICHIIOTCA APCBHUC BAPHUAHTLI CJIOB, HUCIIOJIB3YCMbLIX MCKIY OIIPCACICHHBIMHU H
MMCHHBIMH YU CIIUTCIIbHBIMHU. OI[HOBpeMeHHO OMnpeaAcCIICTCA CUHTAKCHICCKasd (1)YHKIII/I$I YHUCCII.
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SAVAD TOLIMINDO iSTIFADO OLUNAN OYANIi VASITOLOR

Koniil 9laddin qiz1 Mommadova

Pedaqogika iizrs folsafo doktoru, dosent Azarbaycan Dovlot Pedaqoji Universiteti
Orcid id: 0000-0001-8664-4912

ACAR SOZLOR: miasir dars, kosma olifba, horokot edon olifba, inkisafetdirici tolim
prinsipi, oyun situasiyasi,interaktiv 16vha, sokilli kartlar

Tohsilin on mosuliyyatli vo miirokkob dovrii ibtidai tolimdir. Onun qarsisinda duran asas vozifo
sagirdlori ilkin bacariglara yiyslondirmakdir. Mohz bu dévrds kigikyasl sagirdlors oxu, yazi vo
hesablama vardiglori asilanir, onlarda sual vermok, aqli notico ¢ixarmaq, mithakimo yiiriitmok,
6z movqeyini midafis etmak, siibuta yetirmok, sado nazari tofokkiirs, nitq madoniyyatine malik
olmaq va s. kimi bacariglar formalasdirilir. Dors ili baglananadok miisllim programi vo
“Azarbaycan dili” dorsliyini diqqgatls dyronmali, onunla islomayin yollarint miioyyanlogdirmali,
sokilli olifba vo kosma olifbanin oaldo edilmasi vo yazilib hazirlanmasini unutmamalidir. Sinif
ticlin olifba kassasi vo diiziim 16vhasinin hazirlanmasi da zoruridir. Bu morholads istifado
olunan didaktik material vo ayani vasaitlordon bir negasini nozordon kegirok:

a) Kosmo olifba. Saos tohlil-torkib metodunun totbigindo kosmao olifba ovozsiz vosaitdir. Kosmo
olifba ilo isin togkili diiztim 16vhasi ilo horflor yazilmis kartogkalarin qoyuldugu cibcikli kassa
tolob edir. Kosma olifbadan sinifde niimayis etdirilon oyani vasait vo paylama materiali kimi
istifado olunur. Miisllim sagirdlori fordi kassa, sinif olifba kassasi, onlardan istifads yollar ilo
tanis etmolidir. O, yeni sosi ifado edon bdyiik vo kicik horfi kasib gostormoli, olifba kassasinin
cibciyino qoymali vo sagirdlori basa salmalidir ki, kassada horflor dorslikdoki ardicilligla
yigilmalidir.

Sagirdlordon biri miisllimin davati ilo diiziim 16vhasinde yeni harfin oldugu heca vo ya s6z
diizorkon digor sagirdlor 6z olifba kassalarinda diiziim xotkesino eyni tipli hecalar vo sozlori
miistoqil diiziirlor. Sinif garsisina ¢ixarilmis sagird diiziim l6vhosindo kosmo olifba ila dalo
sOziinii diiziir, digori homin s6zdon dono s6ziinii omalo gotirmok {igiin I harfini n horfi ilo avoz
edir, tiglincili dora soziinli omala gatirmak {igiin n harfini r horfi ilo ovaz edir, dordiincii iso dori
sOziinli omala gotirmok tigiin s6zilin axirindaki o harfini i horfi ilo ovoz edir.

Kosmo olifba ilo maraqli didaktik oyunlar ke¢irmok miimkiindiir: miiollim yazi taxtasinda da
hecasini diiziir vo ona basqa heca olavo etmoklo dana soziinii diizoltmoyi tolob edir. Usaqlar na
hecasini olava etmoklo dana soziinii diiziirlor. Yaxud, miiollim k horfini gostorir, sagirdlordon
tolob edir ki, sokilli kartockalarin igindon adinin bag horfi k olan asya sokillorini se¢sinlor. Bazon
yaz1 darsinds sagirdlorin sozlori va climlalori avvalco kasma olifba ilo diiziib, sonra yazmalar
onlarin bdyiik diqgatlo, orfoqrafik vo kalligrafik cohotdon sohvsiz yazmalarini tomin edir. Bir
horfo goro forqlonon s6zlorin (ad-ot, ad-at, dar-tar, dolo-tolo, dor-tor, sal-sal, son-gon, as-as, zor-
sor va s.) kasma alifba ilo diiziildiikdon sonra yazilmasi ¢ox faydalidir.

b) Horokot edon olifba. movgeli oxu vardisinin formalagmasi {li¢lin horokot edon olifbadan
istifado olunur.
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Horokat edon olifba kigik poncarolori olan I6vholordon ibarot abakdir. Iki- qat karton
l6vhonin {ist gatinda qarsi-qarsiya eyni Olgiido poncora agilir. Poncorslorin aralart tikilir.
Beloliklo, ikiekranli 16vha hazirlanir. Pancaralarin alti il iki karton 16vhonin arasi il tizorinda
horflor vo ya hecalar yazilmis karton lent buraxilir: masalon, sol torafdoki pancoranin {izori ilo
n, t, 1,1, d, s, y samitlori, sag torofdoki pancoranin alt1 ils iizorindo a, o, u, 1, 9 saitlori yazilmis
lent kegirilir.

Horokat etdirilmokla saitlorin hor biri ndvbs ila biitiin samitlorlo goriisdiiriiliir vo ekranda
na, no, nu, ni, ny, ta, to, tu, ti vo s. hecalar alinir. Hecalar1 ardicilligla deyil, adda-budda da
diizoltmok olar. Yalniz bir siitundaki poncoralordon lent kegirilon abak da maraqglidir. Bunun
ticilin ikigat karton 16vhosinin iist gatinda bir pancors acilir vo onun sag torafindo, masolon, al
hecasi yazilir. Pancorodon yavas-yavas iizorindo b, d, z, 1, m, s, § samitlori yazilmis lent kegirilir.
Sagirdlor bal, dal, lal, mal, sal, sal sdzlorini oxuyurlar. Uzorinda horf va ya hecalarin yazildig
lentlor horokat etdirilmoklo hor dofo saginda vo ya solunda, yaxud hor iki torafindo kartonun
istiino yazilmis horf vo ya heca ilo (horflor vo hecalarla) birlogorok séz yaradir: masolon,
yuxaridaki abaklarin kdmoyi ilo miivafiq sokilds asagidaki s6zlori oxumaq miimkiindiir.

1 sar, sor, sur, $ir vo s.

2 nar, nur, nar, tar, tor, tir, tor vo s.

3. Samama, Tarana, Salalo, Tamasa vo s.

4 dana, day1, dar1, dolu, dara, Sona, Sara, sar1 vo s.
5. dara, dala, dono, tora, tala, 1olo va s.

Horakot edon olifba tizrs isi hom fardi, hom do sinif tizrs togkil etmok olar. Sinif iigiin abak iri
hacmds hazirlanmalidir.

c) Proyektor. Olifba tolimi dovriindo kompyiiterdo horflorin boylik vo kigik ¢ap yazilisinin
hazirlanib proyektor vasitasilo gostorilmasi sagirdlor iiclin daha calbedicidir. Miivafiq horfs aid
mixtolif sokillorin, homin sokil adlarinda harf sxeminin ¢okilib proyektor vasitosilo niimayis
etdirilmosi tolim mogsadinin daha effektli sokildo reallasdirilmasina komok edir. Sozdoki
harflori homin s6ziin horf sxemindoki xanalara diizmak do sagirdlordo kompyiiter bacariglarina
yiyalonmokdo maraq oyadir.

¢) Interaktiv 16vho. Bazon “Agilli 16vhe” vo ya “MIMIO qurgusu” da adlanan interaktiv
l6vhodon faal tolim metodlarina asaslanan dorsin togkili {igiin istifado olunur. Mimio Studio
programi ilo tachiz olunmus interaktiv 16vho miisllimin 6zii torofindon hazirlanmis materiallarla
yanasli, olavo monbolordon, o ciimlodon internet resurslarindan istifado etmoyo imkan verir.
Proyektor iso salinib, dors elektron 16vho vasitosilo basladigi andan miiollim miisahidagi
movqeyi segib yalniz zoruri hallarda sagirdlorin sorbast igsine miidaxils edo bilor.

d) Smayliklor. Asan se¢ilmasi {ligiin yasil vo qirmizi rongds hazirlanmis smayliklordon “Dogru,
yoxsa yanlig?” va test tipli tapsiriqlarin sifahi sokilds yerina yetirilmasi zamani istifads olunur.
Miisllim tapsirigin sortini soslondirir, sonra bir-bir cavab variantlarimi deyir. Diizgiin cavab
soslondikdo sagirdlor yasil rongli “giilon” smayliki, yanlis cavab soslondikds iso qirmizi rongli
“ kiison” smayliki galdirirlar.

e)Sokilli kartlar. Belo kartlardan daha ¢ox horf tolimi dovriindo istifado olunur.  Sokilli
kartlardan miixtolif mogsadlar {igiin yararlanmaq olar:

-Kartlar maqnit 16vhoys barkidilir, sagirdlor ad1 miivafiq seslo baslanan, ya biton (i¢erisinda
islonan) sokil kartlarini segirlor.

- Sagirdlor sokillori maqnit I6vhodos asagidak: sokildo qruplasdirirlar:
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1. Ad1 miivafiq soslo baglanan
2. Ad1 miivafiq soslo biton
3. Miivafiq sosin ortada islondiyi sokil adlari

e 9

Tacriibo gostarir ki, bu yasda bir ¢ox usaqlar nitqds bozi sos vo horflori (“q” vo “g”, “k”
vo “¢”, “h” vo “x”) sohv salirlar. Miisllim maqnit 16vhoya adinin torkibindo homin harflor olan
sokillori iizli arxaya barkidir. Sagirdlor bir-bir 16vhoyo yaxinlasib sokli gotiiriir, sinfo gostarir,
adin1 deyir vo bu s6zds hansi sasin va horfin oldugunu miiayyan etdikdon sonra sokli iizii sinfo
sar1 barkidirlor.

o) Sokilli olifba. Horfo hazirliq tolimi dovriindo hor bir yeni horf togdim edilorkon miiallim
sokilli olifbadan istifado edir vo onu divardan asir. Beloaliklo, olifba tolimi basa ¢atanda
olifbamizin biitiin horflori dorslikdoki ardicilligla divarda diiziiliir. Sokilli olifban1 miiallim do
tortib edo bilor. Bunun iigiin rosm doftorinin sohifasi bdyiikliikkde kagizin yuxar sol kiinciinda
horfin ¢ap soklinin, sag kiinciindo iso yazili soklinin boyiiyii vo kigiyi yazilir. Sohifonin
ortasinda, ovvalindo homin horfin islondiyi asya sokli ¢okilir. Soklin altinda iso onun adinin bas
harfi vo ya birinci hecasi yazilir, qalan horflorin say1 godor noqto qoyulur.

f)Sokilli kartogkalar. Horfo hazirliq tolimi dovriindo moggalolorin somorsli togkilini tomin
etmok ticlin sokilli kartockalardan istifado edilir. Sokilli kartogkalar eyni 6l¢iilii (masalon, 5 x 7
sm. 0l¢lido) karton iizoring yapisdirilmis miixtalif ogya sokillorindon ibarat olur.

Oyronilmis sas vo horfin mdhkomlondirilmosi prosesindo belo ¢alismalar toskil etmok olar:

1. Miiollim sokilli kartockalart 6z stolunun iistiino tokiir, sagirdlor adinin yenico
Oyronilmis saslo baslandig sokillari segirlor;

2. Sagirdlorin hor birino ig¢orisinda 10-15 sokilli kartocka olan zorf verilir. Yeni sos (horf)
Oyradilorkon sagirdlor adinin torkibindo homin sasin oldugu osya soklini se¢ib gdstorir vo ya
partanin usting qoyur;

3. Sagirdlor adinin avvalinds yeni sasin oldugu sokil secir vo kasma olifbadan adinin bag
harfini tapib onun altina qoyurlar;

4. Sagirdlor kollektiv sokilds adinin avvalinds, ortasinda v axirinda yeni sasin islondiyi
sokilllari qruplasdirirlar;

5. Miisllim har bir sagirds icarisindo 6 sokilli kartogkanin oldugu zorf verir. Onlardan
ikisinin ad1 birhecal1 (nar, sar), ikisinin adi ikihecali (alma, lalo), ikisinin ad1 iichecali (qaranqus,
torazi) s0z olur. Hor bir sagird miisllimin dovatils sinif garsisinda 6z zorfindoki sokillordon
birinin adin1 avval biitdv, sonra hecalarla deyir. Qalan sagirdlor do 6z zarflorindon homin (yaxud
hecalarin say1 ona borabor olan soziin yazildigi) kartockani tapib partanin {istiino qoyurlar
(yaxud gostarirlor). Sohv buraxan sagirdo miisllim diizalis verir.

6. Miiollimin tolobi ilo sagirdlor kartockalar1 adindaki hecalarin sayma goro
gruplasdirirlar;
7. Miisllim kartogkalart aramla, ndvbs ilo gostorir, sagirdlor yeni sosin onun adinin

avvalindos, ortasinda vo axirinda galdiyini bildirirlor;

8. Miiollim ndvba ilo kartogkalar1 diiziim 16vhasino qoyur, sagirdlorin biri onlarin
adlarin1 ucadan demoklo kosmo olifba ilo diiziim l6vhosindo diiziir, qalanlari bu isi 6z olifba
kassasinda yerino yetirirlor.

Sagirdlor har bir goklin altina miivafiq soziin yazildig kartogkani qoyurlar. Bu prosesds onlar
sOzlorin oxunmasi {lizro mosq edirlor. Miiollim yoxladigdan sonra sozlorin ol yazisi ilo
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kogiiriilmosini talab edo bilar. O, partalararasi gozmoklo sagirdlordon kimin sohva yol verdiyini
askara ¢ixarir, sOziin sas-horf tohlilini aparmaqla sohvi sagirdlorin 6zlorine diizaltdirir.

Olifba tolimi dovriinde kecilon harflorin say1 artdiqca sagirdlorin s6z yaratmaq, ciimlo
qurmagq, kicikhocmli motnlori oxumagq kimi bacariqlar1 daha da inkisaf edir. Bu zaman IK T-nin
totbiqi 6z bohrosini vermis olur. S6z yaratmaq baximindan horflor miioyyon ardicilligla todris
olunur. Sagirdlor sriftlorlo islomoyo baslayirlar. Onlar tanidiglar sézlor {izorindo todqiqatlar
aparir, informasiya miibadilosine qosulur, natica ¢ixarib totbiq edirlor.

IKT-nin totbiq olundugu dorslords yiiksok isgiizarliq miisahide olunur, gdzlonilon
noticolor dorsin magsadini tamamlayir. Foaliyystin bu ndvii miisllims sagirdlorin potensial
imkanlarini kosf edib inkisafin1 daim izlomoya do yardimgi olur. IKT-nin tatbiqi ilo kegirilon
har yeni dors I sinif sagirdlori iliglin maraql faaliyyato, masguliyysts cevrilir. Onlarin zehni,
yaddast hor giin yeni informasiyalarla zonginlogir, zovqlori formalasir, isgiizarliglart artir,
yoldaslar1 ilo somimi {insiyyot qururlar.
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TEACHING ART ACTIVITIES TO PRESCHOOL CHILDREN AGED THREE TO
SiX
UC-ALTI MOKTOBOQODOR YASLI USAQLARA TOSVIRI FOALIYYOT
MOSGOLOLORININ TODRISI

Emil Raul oglu Agayev

Teacher of the subject combination commission "Art and physical education" of the
Azerbaijan State Pedagogical College under the Azerbaijan State Pedagogical University

ORCID: 0000-0001-9354-0839

Xiilasa. Ug-alt1 yasli moktobagodor usaqlarin inkisafinda tosviri faaliyyat masgololori miihiim
rol oynayir vo onlarin fiziki, idrak, emosional vo sosial bacariglarinin formalasmasina
ohomiyyatli tosir gostorir. Bu yas dovriinds usaqlarin hom iri, hom ds xirda motor bacariglar
stirotlo inkisaf edir; rosm c¢okmok, yapisdirma, qurasdirma vo plastilinlo iglomok kimi
foaliyyatlor ol-barmaq koordinasiyasim giiclondirir vo 9zalo inkisafin1 stimullagdirir. Tosviri
foaliyyotlor wvasitosilo usaqlar qolomi diizglin tutmagi, formalari tanimag vo miixtolif
materiallardan moqsodyonlii istifado etmaoyi dyronirlor.

Moktobogodor yas morholosindo usaqlarin tofokkiirli asason oyani-obrazli xarakter dasiyir.
Roasm vo digor yaradici foaliyyatlor onlarin miisahido gabiliyystini artirir, ogyalarin oxsar vo
forqli cohatlorini ayird etmoyo kdomok edir. Bu masgalolor eyni zamanda usagin emosional
diinyasinin zonginlogsmasing sorait yaradir; o, 6z hiss va diisiincolorini vizual obrazlar vasitosilo
ifado edir. Sujetli-rollu oyunlarla tosviri foaliyyatin vohdoti usagin yaradiciliq potensialini
genislondirir vo sosial miinasibatlorin formalagmasina miisbat tosir gostorir.

Bes-alt1 yas dovriindo tosviri foaliyyat mosgolalori usagin nitq inkisafini da dostokloyir. Usaqlar
¢okdiklori rasmlor vo hazirladiglan ol islori asasinda hekayolor qurur, fikirlorini sézlo ifado
etmoyo c¢aligirlar. Miiollimin diizglin rohbarliyi ilo kegirilon bu moggalolor usaqlarda estetik
zOvqiin, diqggotin vo amokdasliq bacariglarinin inkisafina xidmot edir. Notico etibarilo, tosviri
foaliyyot mosgololori moktobagodor yasl usaglarin hartorofli inkisafinin vacib komponentidir.

Acar sozlar: 3-6 moktobogoador yas, tosviri faaliyyot, maggalo, incosanat, diistinca.

Abstract. Art activity lessons play a significant role in the development of preschool children
aged three to six and have a substantial impact on the formation of their physical, cognitive,
emotional, and social skills. During this developmental period, both gross and fine motor skills
develop rapidly. Activities such as drawing, collage, construction, and working with clay
strengthen hand—finger coordination and stimulate muscular development. Through art
activities, children learn to hold drawing tools correctly, recognize shapes, and use various
materials purposefully.

At the preschool stage, children’s thinking is predominantly visual and imaginative. Drawing
and other creative activities enhance their observation skills and help them distinguish
similarities and differences between objects. These lessons also contribute to the enrichment of
children’s emotional world, enabling them to express their feelings and thoughts through visual
images. The integration of role-play games with art activities expands children’s creative
potential and positively influences the development of social relationships.
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Between the ages of five and six, art activity lessons also support speech development. Children
create stories based on their drawings and handicrafts and attempt to express their ideas
verbally. Properly guided by teachers, these activities foster the development of aesthetic taste,
concentration, and cooperation skills. Furthermore, art activities help children develop positive
attitudes toward works of art and encourage creative self-expression.

In conclusion, art activity lessons are an essential component of the holistic development of
preschool children. They support not only physical and cognitive growth but also emotional
expression, communication skills, and creative thinking, preparing children for future
educational stages.

Keywords: preschool age 3—6, art activity, lesson, art, thinking.

Hoyatinin dordiincii ilino qodom qoyan usaqda fiziki inkigaf daha da siirotlonir. Artiq 3 yagini
tamamlamig kdrpalorin tokco boy vo ¢okisinds deyil, hom do iri vo xirda motor bacariglarinda
nozorogarpacaq doyisikliklor miisahido olunur. Bu bacariglarin inkisafi usagin fordi
xiisusiyyotlorino vo fiziki imkanlarina goro bir qodor forqlono bilor. Bu yas dovriindo oksor
usaqlar iri motor bacariglar1 sahasinda iraliloyis aldo edirlor: onlar bir xatlo yeriys bilir, tarazlig
saxlamaga calisir, hoppanir, qacir, iki ayaq iisto tullana bilir, topu atmaq vo tutmaq kimi
harakatlori yerina yetirirlor. Xirda motor bacariglari iss glindslik vardislords 6ziinli gostorir —
usaq ollerini yuyub qurulaya bilir, geyinib-soyunur, kitab sohifslorini ¢evirir. Rosm ¢okmao
zamant golomi barmagqlart ilo diizgiin tutmaga baslayir, plastilindon hissolori qoparib
yumsaldaraq sado fiqurlar hazirlayr, qayei ilo kagizi kesmoyi dyronir. Ug-dérd yasda usaq artiq
0z soxsiyyoti haqqinda ilkin tosovviir formalagdirir. Onun daxili diinyast miioyyon
ziddiyyatlorlo miisayiot olunur: bir torofdon miistoqilliye can atir, digor torafdon boytiiklorin
komaoyino ehtiyac duyur. Bozon boyiiklorin toloblorino qarst doziimsiizliikk gostorsa do, eyni
zamanda gaydalara omol etmoya do calisir.

Dordiincti ilo godom qoymus usagin foalligi artir, horokotlori iso moqsodyonlii vo daha
uygunlasdirilmis xarakter alir. Oyun, tosviri foaliyyst, qurasdirma vo digor moasgalalor zaman
usaq daha siiurlu sokildo naticoya nail olmaga ¢alisir. Bu marholods sujetli-rollu oyunlara maraq
artir, usaq 0zlinli miixtolif obrazlarda sinamaga meyl gostorir. Tosviri foaliyyst mosgololori iso
bu prosesdo miithiim ohomiyyat kosb edir: usaq rosm vasitasilo 6z emosiyalarini ifado edir,
aplikasiyalar vo qurasdirma islori ilo yaradici diisiincosini niimayis etdirir, homyasidlarla birgs
foaliyyat zamani omakdasliq bacariglarini inkisaf etdirir.

Bu yasda usaglar tosviri foaliyyst vo qurasdirma mosgololorinds osyalarin diisiiniilmiis tosvirini
oks etdirmok iiciin dyrondiklori metod vo iisullart halo tam totbiq etmoyi bacarmirlar. Rosm
cokmo prosesindo usagin tosovviirlorino gora qrafik obrazlarla tosvir olunan material kagiz
tizorinds oldugu kimi goriiniir. Tadricon o, tasvir edacayi asyaya uygun oxsar cizgi vo strixlorin
sayini artirir, agsyanin nisboton canli tosvirini verir.

Hoyatinin dordiincii-besinci illorindo usaq daha zongin emosional ifadolor gostormoyo baslayir.
O, yeni dostluqlar qurur, forgli oyunlara maraq gostorir, miixtolif foaliyyatlords istirak edir vo
uzun hekayoslor danigmaqdan z6vq alir. Bu yasda usagin enerjisi artir, fiziki horokotlori daha
cevik vo maqgsadyonlii olur. Dord-bes yas dovrii tolimo maragin yaranmasi, daxili vo xarici
yaradict oyunlarin toskili, homginin dialoglu oyunlarda istirak {igiin ¢ox olverisli bir moarhaladir.
Usaq boytiklorls vo homyasidlarla birgs foaliyyat gostormoyi Oyronir, omakdasliq vordislorini
inkigaf etdirir. Mohz bu yasdan baslayaraq qaydali oyunlar usagin hoyatinda miihiim yer tutur
vo psixoloji baximdan boyiik ohomiyyst dasiyir. Bes yasinda sujetli-rollu oyunlar aparici
foaliyyat noviine cevrilir. Usaq 6z otraf mihitindon aldig1 toassiiratlart oyuna gotirir, onlart
miixtalif sijjetlorlo zonginlosdirir vo rollar1 paylasaraq homyasidlan ilo qarsiligli amokdasliq
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qurur. Bu oyunlarin mozmunu torbiyoavi islorin tosiri altinda daha rongarong olur, usagin
yaradiciliq imkanlarini genislondirir. Tosviri foaliyyat moggalalori do bu prosesdo miihiim yer
tutur. Rosm ¢okmok, yapisdirma islori aparmagq, plastilindon fiqurlar diizoltmok vo miixtolif
aplikasiyalar hazirlamaq usagin emosional tocriibalorini ifade etmosine kdmok edir. Hekayolor
danismagqla paralel sokildo rosmlor ¢okmosi vo ya oyunda istirak etdiyi rollar1 tosvir etmasi
usagin diisiinco gevikliyini vo nitq bacariglarint méhkomlondirir.

Beloliklo, 4-5 yas dovrii hom oyun, hom do tosviri foaliyyot vasitosilo usagin emosional, sosial
vo idrak inkisafini dostokloyon shomiyyatli bir morholodir.

5-6 yash usaqglarin fiziki inkisafinda bu dévr ¢ox miihiim morholodir. Hoyatinin altinci ilindo
usaqlarin horokot vo foaliyyot formalar1 zonginlosir, daha rongarong vo miixtolif olur. Tosviri
foaliyyot mosgalolorinds usaglar miixtolif materiallarla isloyorkon, ol vo barmaq ozslolorinin
inkisafi stimullagdirilir, inco motorika giiclonir. Bes yaslt usagin ozolo vo slimiik sistemi
nisbaton yaxs1 formalassa da, ol vo ayaq azalslorinds hals siimiiklosmomis qigirdaglar qalir. Bu
sobabdon, tosviri incosonat faaliyyatlori zamani onlarin rahat mévgeds oturmasina, is masasinin
boyuna uygun olmasina diqqget yetirmak vacibdir. Usag1 hoddindon artiq ayaq iisto saxlamagq,
boyuna uygun olmayan avadanliglardan istifado etmok qamaot vo stimiiklorin diizgiin inkisafina
monfi tasir gostora bilor.

Tosviri foaliyyot moggololori zamani usaqlarin digqgot vo emosional reaksiyalari da nozora
alimmalidir. Bas beyin yarimkiirslorinin qabiginda longimolor holo tam formalagsmadigindan,
usaqlar otraf miihitin miixtolif stimullarina emosional reaksiya verirlor. Ranglorlo islomok,
formalar yaratmaq, naxislar ¢okmok kimi foaliyyatlor onlarin diqqgetini todricon artirir vo aqli
yorgunlugu yumsaldir. Bu yasda usaqglarda sorti reflekslorin formalagmasi daha siiratli bas verir.
Tasviri incasanat maggalalorindo usaqlar sade horokstlordon miirokkob horakatlors kecorak, 6z
ol vo barmaq koordinasiyasini inkisaf etdirirlor. Usaqlarin tirok-damar sistemi do bu dovrds
formalasir, masgololor zamani onlarin harakotlori iirok vo nofas foaliyyatino dostok olur.

Ozololorin kifayot qodar giiclii olmamasi sobabindon usaqlar tez-tez yanlis movgelor ala bilirlor;
baslarini agagi salar, ¢iyinlorini yaxinlasdirar, belini ayar, sinosini ¢okdiirarlor. Tosviri faaliyyaot
mosgololorindo miisllimlorin rohborliyi ilo diizgiin oturus, movge vo horokot vardislorinin
formalasdirilmasi usaqlarin fiziki vo oqli inkisafina bdyiik tosir gostorir. Beloliklo, 5-6 yash
usaqglarin tosviri foaliyyotlori vo tosviri incosonot mosgololori onlarin fiziki inkisafini
dastokloyir, ozalo koordinasiyasini giiclondirir vo sorti reflekslorin formalagsmasina yardimgi
olur. Usaglarin hor bir moggolasi onlarin hom fiziki, hom do ogli inkisafina istigamotlonmis
olmalidur.

Hoyatinin altinci ilindo usaglarin tofokkiirii 9sason oyani-obrazli formada inkisaf edir. Tosviri
foaliyyot mosgolalori bu inkisafi dostokloyir, ¢iinki usaq miixtolif ronglor, formalar vo
materiallarla isloyarok ogyalarin oxsar vo forqli xiisusiyyatlorini miisahids edir. Usaqlar sokillor
cokorkon vo ya kollajlar hazirlayarkon, obyektlori qorumag: vo onlarla diggotli davranmagi
Oyronirlor. Bu yasda usaqlarin nitqi do tosviri faaliyyatlorlo birlikdo zonginlosir. Ronglor,
firgalar, golomlor vo digor materiallarla is zamani1 usaq 6z fikirlorini sozlorlo ifads etmoyo
calisir, gordiiyii vo yaratdig1 obrazlar barado danisir. Onun rabitali nitqi formalasir, sados siijetli
hekayolor qurur, ¢okdiyi rosmlor vo ya al islori osasinda kigik hekayalor yarada bilir.

Beloliklo, tasviri foaliyyat masgalolori usagin hom oyani-obrazli tofokkiiriinii, ham da nitq va
iinsiyyot bacariglarin1 inkisaf etdirmoys xidmot edir. Hor mosgolo usagin biliklorinin
timumilagdirilmasini, miisahido gabiliyyatinin va yaradiciliq potensialinin artmasini tomin edir.
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Qloballagma vo informasiya comiyyatinin toloblori miiasir tohsil sistemindo ye—ni pedaqoji
ya—nagmalarin totbiqini zoruri etmisdir. Artiq tolim prosesi yalniz bili—yin oOtiiriilmasi ilo
mohdudlas—ma—mali, sagirdlorin miistoqil diistinmo, tonqidi tofokkiir vo yaradic1 foaliyyot
bacariglarinin ~ forrma—lag—masina xidmot etmolidir. Bu baximdan, on—ono—vi
miisllimyoniimlii tolim modellori ilo yanasi, sagirdyoniimlii vo foal 6yron—mo—ys osaslanan
yanasmalar aktualliq qazanmigdir.

Ibtidai tohsil morholosi soxsiyyotin formalasmasinda holledici rol oynadigin—dan, bu
morha—lo—da tatbiq edilon tolim yanagmalar1 xiisusils shamiyyatlidir. Kon—struk——tivist talim
yanasmasi sagir—din bilik oldo etmo prosesindo faal istirakin1 tomin etmoklo ibtidai tohsilin
maoqsadloring uygun bir mo—del kimi ¢ixis edir. Konstruktiv tolim sagirdi 6zilinil inkisaf yoluna
salir, ona miixtolif monb—o—lor—~don gazandig1 bi—lik—lo—ri 6yrondiyi vo dyronacayi biliklorlo
olagolondirmayo, asaslandirmaga vo 6zii tiglin yeni, daha yiiksok formali bilik qazanmaga sorait
yaradir. Konstruktiv tolimds bilik sa—gird torafindon hazir sokildo monimsanilmir, qurulur, kost
edilir, yaradilir. I.Piaje yazirdi: «Yeni el-mi biliklorin qazanilmas: statistik xarakterli hadiso
olmayib, fa—si—lo—siz konstruktlasdirma vo ye—ni—donqurma prosesidir» [3].

“Informasiya osti insan1 6z molumatlar axini ilo hor torafdon ohato edir, ona tozyiq edir. Yal-niz
yaddas qabiliyyatilo bunun 6hdssindon golmok isa ¢ox ¢otindir. Hor seyin, o climlodon
yad—dasin da hoddi var....Lakin bildiyiniz kimi, insan yadda—sin—dan olavo insan tofokkiirii
do vardir ki, onun ehtiyatlarindan 2-3 faizdon ¢ox ol—ma—yaraq istifado edilir. ©gor biz
sagirdlorin biliklori dork etmaosi {iiglin bu biliklorin yad—da saxlanmasi vo miqdarca
toplan—ma—sin—dan onlarin tizorindo to—fokkiir (diislinco) fo—aliyyatinin togkilino dogru doniis
etsok, bu zaman Syratmoni keyfiyyotco do—yis—dir-mok vo onu hami {i¢lin miimkiin olan
et—mok olar” [1].

Tohsil sistemindo konstruktiv Oyrotmo XX osrin ikinci yarisinda formalagmig tolim
nozo—riy—yasi olub Amerika alimlori Devey vo C. Brunerin, italyan xanim Mon—tessori, isvegli
J.Piaje va rus psixoloqu Viqotskinin nozari vo praktik asorlo—rin—don baglanmigdir.

“Konstruktiv tolim omoliyyat-yaradic1 xarakteri dasiyir. Tohsil alanlar 6yro—don—don,
dors—lik—don va digor manbalordan alds etdiyi informasiyalar {izerindo mon—ti—qi omaliyyatlar
apararaq 6z daxili duyumu, qavrayisi, basa diismo qabiliyyati hesabi—na xilisusidon imumiyo
istigamotlonorok yeni biliklor formalasdirirlar” [2].

Bilik vo Gyronmonin tobisti, mahiyyati haqqinda folsofi fikirlor sistemi olan epis—temo—lo-
gi—ya—n1 0z folsofi asasi hesab edon konstruktivliyin osas prinsiplorine asa—gi—dakilar daxildir:
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0 Oyronmonin aktiv vo subyektiv proses olmast;

0 ovvalki biliklorin yeni biliklorin monimsonilmasinds asas rol oynamasi (konstruktiv
Oy-ron—mo—do bilik, yeni ideyalar ovvolki biliklorin sintezi, dyrononin foal hoyat tocriibosi
osasinda ya—ranir);

0 sosial qarsiligl alago vo omokdagligin dyronmaoni giiclondirmasi;

O miollimin bilik o&tiiron, 6z oqidesini qars1 torofo zorla qobul etdiron deyil,
Oy—ron—moni istiga—mot—londiron fasilitator; sa—gir—din iso foal todqiqat¢1 rolunda c¢ixis
etmoasi;

0 dorsliyin informasiya aldos etmak {igiin yegano, hakim mdvqe tutan monba ki-mi qobul
edilmomosi; digor orijinal monbolora, real hoqiqoti oks etdi—ron ha——disaloro iistiin—liik
verilmasi;

0 oyrananlarin otraf alom haqqinda 6ziinomoxsus baxislari, tosovviirlori, ya—nas—ma
torzi olan sox—siyyot kimi tolim-todris prosesinin tam hiiquqlu istirak—¢i1—lar1 kimi
doyorlondirilmasi.

Ibtidai sinif sagirdlorinin yas xiisusiyyatlori — otraf alomo maraq, miisahido—¢i—lik va
tocrii—bo—yo asaslanan dyronmo meyli — konstruktivist yanasmanin bu morhalods totbiqi iiglin
olverisli so—rait yaradir.

Ibtidai tohsildo konstruktivist yanasmanin totbiqi tolim prosesinin toskilindo me—tod va
for-ma—larin doyisdirilmosini tolob edir. Bu yanasma c¢orgivasindo asagidaki tolim tisullari
xiisusi oho—miy—yot dasiyir:

0 problem asasli 6yronmo;

0 qrup va ciitlorls is;

0 todqgiqat vo kosfetmo foaliyyaotlori;

0 real hoyatla alagali tapsiriqlarin verilmasi.

Bu iisullar sagirdlorin dors prosesinds foalligini artirir, onlarin biliklori me—xa—niki sokilds
de—yil, montiqi olagolor asasinda monimsomosino imkan yaradir. Miiollim iso bu prosesdo
istiga—mot—londirici vo dastokloyici rol oynayir.

Miiasir diinyamizda hor bir soxsin yaradict olmasi, mdévcud bilik vo bacariq—la—rina soy-
ko—no—rok, yeni fikir, yeni ideya yaradib, onu hoyata totbiq etmosi onomli bir bacariqdir.
Aparilan no—zo—ri tohlil gdstorir ki, konstruktivist yanagma sagirdlorin idrak foalliginm
artirmaqla yanasi, onlarin miis—toqil, yaradict vo tonqidi diistinmo bacarigla—ri—nin
formalagsmasina da sorait yaradir. Biitiin bun—lar nozoro alinaraq, ibtidai moktobdo tolim
prosesinin somoarali qurulmasi, keyfiyyot gostorici—lo—ri—nin yiiksoldilmasi va toh—sil
miiossisalorinin yaddas moktobindon tofokkiir, idrak moktobina ¢evril~mo—si ii¢iin konstruktiv
tolimin sistemli vo mogsadyonlii tatbigi genislondirilmali vo o, aparict mév—qe qazanmalidir.

Acar sozlor: konstruktivizm, ibtidai tohsil, sagirdyoniimlii tolim, foal dyron—mo, pedaqoji
yanasma.
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The requirements of globalization and the information society made it necessary to apply new
pedagogical approaches in the modern education system. The educational process should no
longer be limited to the transfer of knowledge, but should serve the formation of students' skills
of independent, critical thinking and creative activity. In this regard, along with traditional
teacher-oriented learning models, student-oriented approaches based on active learning have
gained relevance.

Since elementary education plays a decisive role in the formation of personality, approaches to
education applied at this stage are especially important. The constructivist approach to
education acts as a model that meets the goals of primary education, ensuring the active
participation of students in the process of acquiring knowledge. Constructive learning guides
the student to the path of self-development, creates conditions for him to be able to connect the
knowledge obtained from various sources with the knowledge he has mastered and will master,
substantiate them and acquire new, higher forms of knowledge for himself. In constructive
learning, knowledge is not acquired by the student in a ready-made form, but is constructed and
created. U. Piaget wrote: "The acquisition of new scientific knowledge is not a statistical
phenomenon, but a continuous process of construction and reconstruction" [3].

"The information age surrounds a person from all sides with a stream of information, puts
pressure on him. And it is very difficult to cope with it, relying only on memory. Everything,
including memory, has its limits... However, as you know, in addition to human memory, there
is also the human mind, the resources of which are used no more than 2-3 percent. If we move
from memorization and quantitative accumulation of students' knowledge to the organization
of their mental activity, we will be able to qualitatively change education and make it useful for
all» [1].

Constructive learning in the education system is a theory of learning that was formed in the
second half of the 20th century and began with the theoretical and practical works of American
scientists Dewey and J. Brunera, Italian Montessori, Swedish Dzh. Piaget and the Russian
psychologist Vygotsky.

"Constructive learning has a practical and creative character. Students form new knowledge by
conducting logical operations on information received from the teacher, textbook and other
sources, based on their inner feelings, perception and ability to understand, moving from the
private to the general" [2].

The main principles of constructivism, which considers epistemology as its philosophical basis,
representing a system of philosophical ideas about the nature and essence of knowledge and
learning, include the following:

0 training is an active and subjective process;

O previous knowledge plays a key role in the acquisition of new knowledge
(constructive learning is the acquisition of knowledge, the creation of new ideas based on the
synthesis of previous knowledge, the active life experience of the student);

0 social interaction and collaboration strengthen learning;
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0 the teacher is not a transmitter of knowledge, imposing his beliefs on the other party,
but acts as a facilitator, guiding learning; the student acts as an active researcher;

0 the textbook is not perceived as the only, dominant source of information; priority is
given to other sources, events that reflect the real truth;

0 the student is valued as a full-fledged participant in the learning and teaching process,
as a person with unique views, perceptions and approaches to the surrounding world.

Age characteristics of primary school students — interest in the world around them, propensity
to observe and learn based on experience — create favorable conditions for applying the
constructivist approach at this stage.

The use of the constructivist approach in elementary education requires changes in the methods
and forms of the organization of the educational process. Within this approach, the following
training methods are of particular importance:

0 problem-oriented learning;

0 work in groups and pairs;

0 research and cognitive activity;
0 solving tasks related to real life.

These methods increase the activity of students in the learning process, allow them to learn
knowledge not mechanically, but on the basis of logical connections. The teacher plays a
guiding and supporting role in this process.

In our modern world, an important skill for every person is creativity, the ability to create new
thoughts, new ideas based on existing knowledge and skills and apply them in life. The
theoretical analysis shows that the constructivist approach, in addition to increasing the
cognitive activity of students, also creates conditions for the formation of independent, creative
and critical thinking skills. Taking into account all this, for the effective organization of the
educational process in the elementary school, the improvement of quality indicators and the
transformation of educational institutions from a school of memory to a school of thinking and
cognition, it is necessary to expand and approve as a leading approach the systematic and
purposeful use of constructive learning.

Keywords: constructivism, primary education, student-oriented training, active training,
pedagogical approach.
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OZET

Kiiltiirel kodlar, bir toplumun “normal” olarak kabul ettigi davranig, deger, sembol ve iletisim
kurallarinin biitiinciil bir sistemini ifade eder. Bu kodlar, giinliik dil kullaniminda sézciik se¢imi,
hitap bicimleri, nezaket stratejileri, metin yapisi ve hatta duraklama ile tonlama gibi dilsel
unsurlar aracilifiyla goriiniir hale gelir. Okul ortami ise bu kodlarin agik¢a gozlemlenebildigi
temel toplumsal alanlardan biridir; ¢linkii 6grenci sinifa yalnizca biligsel bilgiyle degil, aym
zamanda aile ve i¢inde bulundugu toplulukta sekillenen iletisim aligkanliklariyla birlikte girer.
Aragtirmalar, Ogrencilerin konusma tarzlar1 ve metin olusturma becerilerinin toplumsal
deneyimle yakindan iliskili oldugunu géstermektedir. Ornegin, Shirley Brice Heath’in topluluk
ve okul dili arasindaki iligkileri inceleyen klasik etnografik caligmasi, farkli topluluklarda
cocuklarin anlati1 olusturma, soru-cevap ve agiklama gibi sOylem tiirlerini farkli bigimlerde
edindiklerini ve bunun okulda “uygun” kabul edilen dil davranislariyla ¢atisabildigini ortaya
koymaktadir. Bu durum, ayni dil i¢inde dahi kiiltiirel kod farkliliklarinin 6grencinin akademik
s0yleminde hem avantaj hem de zorluk yaratabilecegine isaret etmektedir.

Sosyodilbilim ve egitim sosyolojisi alaninda Basil Bernstein’in “sinirli” ve “genisletilmis”
kodlar yaklasimi, okulun genellikle a¢iklayici, mantiksal baglantilar1 acik bicimde kuran ve
baglama daha az bagimli olan bir dil kullanimini tercih ettigini vurgular. Bu tercih, zaman
zaman Ogrencinin aile ya da topluluk kaynakli dil kodunun bir “eksiklik” olarak
yorumlanmasina ve degerlendirme siireclerinde adaletsizliklere yol acabilmektedir. Buradaki
temel mesele, 6grencinin “daha az bilmesi” degil, okul tarafindan mesru kabul edilen kod ile
ogrencinin tagidigi kiiltiirel kod arasindaki uyum diizeyidir. Pierre Bourdieu, dili toplumsal bir
“sermaye” olarak ele almakta; bazi konugma big¢imlerinin toplumsal alanda daha yiiksek deger
kazandigint ve okulun oOl¢me-degerlendirme Olgiitlerinin bu mesru dili pekistirdigini
belirtmektedir. Bu yaklasim, kiiltiirel kodlarin 6grenci dilindeki yansimalarini giic iliskileri
perspektifinden agiklamaya imkéan tanir: “dogru konusmak™ yalnizca dilbilgisel dogruluk degil,
ayni zamanda toplumsal taninma ve 6z giiven meselesidir. Uygulamali a¢idan bakildiginda,
kiiltiirel kodlar smif i¢i s6z eylemlerinde (6gretmene hitap, itiraz veya onay bildirme, grup
calismalarinda liderlik dili), yazili anlatimda (kompozisyon yapisi, arglimanlarin
gerekcelendirilmesi) ve dijital iletisimde (kisaltmalar, emoji semantigi, ¢evrim igi gorgii
kurallar1) agik¢a ortaya ¢ikmaktadir. Bu nedenle Ogretmen, kiiltiirel kodlar1 “diizeltilmesi
gereken bir hata” olarak degil, 6gretim siirecinin bir kaynag1 olarak gérmeli; 6grencinin ev
dilini degerli kabul ederek akademik dile gegis i¢in kopriiler kurmalidir. Bu yaklasim, kiiltiirel
olarak duyarli pedagojinin temelini olusturmakta ve 6grenmeyi daha anlamli ve erigilebilir
kilmaktadir.

Anahtar Kelimeler: kiiltiirel kod, okul sdylemi, sosyodilbilim, akademik dil, dilsel sermaye,
kiiltiirel olarak duyarli 6gretim
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ABSTRACT

Cultural codes constitute a comprehensive system of behaviors, values, symbols, and
communication norms that a society considers “normal.” These codes become visible in
everyday language through word choice, forms of address, politeness strategies, textual
organization, and even through pauses and intonation. The school environment represents one
of the primary social spaces in which these codes are explicitly manifested, as students enter
the classroom not only with cognitive knowledge but also with communication practices shaped
within their families and communities. Research indicates that students’ speaking styles and
text-construction practices are closely linked to their social experiences. For instance, Shirley
Brice Heath’s seminal ethnographic study on the relationship between community language
practices and school discourse demonstrates that children from different communities acquire
narrative skills, question—answer patterns, and explanatory discourse in diverse ways, which
may conflict with language behaviors considered “appropriate” in school settings. This suggests
that even within the same language, differences in cultural codes can generate both advantages
and challenges in students’ academic discourse.

Within sociolinguistics and the sociology of education, Basil Bernstein’s distinction between
“restricted” and “elaborated” codes emphasizes that schools tend to privilege a mode of
expression that is more explicit, logically structured, and less dependent on contextual
knowledge. This preference may lead to the misinterpretation of students’ family- or
community-based linguistic codes as deficiencies, resulting in inequities in assessment and
interaction. The issue here is not a lack of knowledge on the part of the student, but rather the
degree of alignment between the code legitimized by the school and the cultural code brought
by the student. Pierre Bourdieu conceptualizes language as a form of social “capital,” noting
that certain modes of speech acquire greater value within the social marketplace and that school
assessment criteria reinforce these legitimate forms of language. This perspective allows the
manifestation of cultural codes in students’ language to be examined through the lens of power
relations: speaking “correctly” is not merely a matter of grammatical accuracy, but also one of
social recognition and self-confidence. From a practical standpoint, cultural codes emerge in
classroom speech acts (such as addressing the teacher, expressing agreement or disagreement,
and the language of leadership in group work), in written expression (essay structure and
argumentation), and in digital communication (abbreviations, emoji semantics, and online
etiquette). Therefore, teachers should view cultural codes not as errors to be corrected, but as
resources for instruction, valuing students’ home languages and building bridges toward
academic language. This approach constitutes a core principle of culturally responsive
pedagogy and contributes to making learning more meaningful and accessible.

Keywords: cultural code, school discourse, sociolinguistics, academic language, linguistic
capital, culturally responsive teaching
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The rapid development of Artificial Intelligence has brought significant changes to various
sectors, including education. In language learning, Al-driven technologies such as intelligent
tutoring systems, speech recognition software, and conversational chatbots have redefined how
learners acquire and practice new languages. Traditional language teaching methods often
struggle to address individual learner needs, whereas Al offers personalized and adaptive
learning experiences.

Artificial Intelligence in language education. Artificial Intelligence refers to computer
systems capable of performing tasks that typically require human intelligence, such as
understanding language, recognizing speech, and learning from data. In language education, Al
relies heavily on Natural Language Processing (NLP) and machine learning to analyze learner
input and provide meaningful feedback. These technologies enable systems to understand
learner errors, track progress, and adjust instructional content accordingly.

Al and the development of language skills

Writing skills. Al-based writing tools help learners improve grammatical accuracy,
vocabulary use, and coherence. By offering instant feedback and suggestions, Al encourages
learners to reflect on their writing and learn from their mistakes. Unlike traditional correction
methods, Al feedback is immediate and continuous, supporting the gradual development of
writing proficiency.

Speaking and pronunciation skills. Speech recognition technologies allow learners
to practice speaking in a supportive, low-anxiety environment. Al systems can analyze
pronunciation, stress, and intonation, providing learners with objective feedback. This
continuous practice enhances oral fluency and confidence, especially for learners who lack
exposure to native speakers.

Listening skills. Al enhances listening comprehension through adaptive audio materials
tailored to learners’ proficiency levels. Systems can slow down speech, highlight key words,
and generate comprehension questions. Such scaffolding enables learners to process spoken
language more effectively and gradually adapt to authentic speech.

Reading skills. Al-powered platforms provide customized reading texts and vocabulary
support. Features such as automated glossaries, text simplification, and comprehension tracking
help learners engage with texts more deeply. These tools promote reading fluency while
expanding vocabulary and grammatical awareness.
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Benefits of Al in language learning. One of the main advantages of Al is personalization.
Learners receive instruction based on their individual needs rather than a standardized
curriculum. Al also promotes autonomous learning, allowing learners to practice independently
outside the classroom. Furthermore, Al creates opportunities for continuous assessment,
enabling learners to monitor their progress and set realistic learning goals.

Despite its advantages, Al has limitations. It cannot fully replace human interaction, emotional
support, or cultural explanation provided by teachers. Ethical concerns, data privacy, and
overreliance on technology also present challenges. Therefore, Al should be integrated
thoughtfully as a supportive tool rather than a replacement for traditional teaching.

Artificial Intelligence plays a significant role in improving language skills by offering
personalized instruction, immediate feedback, and flexible learning opportunities. Its impact is
evident across all major language skills, making language learning more accessible and
effective. However, the most successful language education models combine Al technologies
with human instruction.
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Acar sozlor: sagird say1 cox olan siniflor, nozarot, fordi diqget, qiymotlondirmo, fiziki
yorgunlug, psixoloji problemlar, texniki problemlor, sinfin effektiv idaro edilmasi

Sagird say1 ¢ox olan siniflords tolimls bagli problemlor fiziki, psixoloji va texniki ola bilor. Bu
ciir sagird say1 ¢ox olan siniflords dors deyon miiollimlor daha ¢ox fiziki yorgunluq hiss edirlor.
Bu siniflordo dors kegon miisllimlor yiiksok saslo danigsmali olur ki ,biitlin sagirdlor onlar1 esido
bilsinlor. Bu siniflordo miisllim sagird say1 az olan, kicik siniflordon daha ¢ox sagirdlors
yaxinlagsmali, onlara komok etmali olur vo daha boylik mosafods harokot etmolori onlarin daha
cox fiziki yorgunluq hiss etmalorins sabab olur.

Miiollimlor eyni zamanda boyiik siniflordo, sagird say1r ¢ox olan siniflordo  psixoloji
problemlorlo do qarsilasirlar. Xiisusilo sagirdlorini dncodon tanimayan vo sagirdlorinin onlardan
no gozladiyini bilmoyon miisllimlor ¢otinlik ¢okirlor. Bu bdyiik siniflords miisllimlor texniki
problemlorlo daha ¢ox rastlasirlar. Dors zamani miollimlor sagirdlorin esitmosi vo aydin
gormasi liclin texniki avadanliglardan diizglin sokildo istifado etmalidir. Bu ciir siniflords
texniki avadanliglardan yanlis sokildo istifads etdikds bu sagirdlorin dorsdon galmasina, dorso
maraqlarinin azalmasina sobob olur. Boyiik siniflordo sagirdloro nozarot vo tapsiriglarin
yoxlanilmasi kimi masololor do miisllimlori narahat edir. Biitiin bunlar1 nazors alaraq boytik
siniflordo tolim problemlorini agagidaki kimi iimumilosdira bilorik:

1.Siniflords kifayat qodar yer olmadigi iiciin sagirdlor qarsiliql faaliyyeto tosviq edilo bilmir vo
fiziki mohdudiyyotlor yaranir. 2. Sagird say1 ¢ox olan siniflorin idare edilmosindo ¢atinliklor
yaranir. Sagirdlor nizam-intizam qaydalarina riayot etmir vo siniflor ¢ox sos-kiiylii olur. 3.
Sagird say1 ¢ox oldugu ti¢lin miiallimlar hor bir sagirds fordi diqgeat gdstors bilmir vo sagirdlorin
ehtiyaclarina lageyd yanasilir. 4. Miisllimlor ¢ox sayda sagirdi qiymatlondirmali olurlar vo ev
tapsiriglarinin, yazi islorinin, testlorin yoxlanilmasi ¢ox vaxt aparir. 5. Tolim prosesinin
mohsuldarlig1 agag diisiir, biitiin sagirdlorin mozmunu tam sokildo monimsomasi ¢otinlogir vo
kimin

nd Oyrondiyini miioyyanlagdirmok miimkiin olmur.

Sagird say1 ¢cox olan siniflorin somarali sokildo idara olunmasi miiollimlordon siiurluluq, sobr,
vaxtdan diizglin istifado, mohdudiyyot qoya bilmo vo instinkt tolob edir. Diqqgoti asanligla
yayinan, miixtolif bacariqlara vo xarakterlors malik olan sagirdlordon ibarat qrupa liderlik edo
bilmo miisllimlordon ¢ox bdyiik sarista tolob edir. Bunun {igiin miiollimlor tolim zamant sinfin
effektiv idara olunmasini tomin edon asagidaki texnikalardan istifado eds bilorlor:

1.Miisllim kimi sagirdlorimizlo maraqglana bilmak ii¢iin avvalca 6ziimiizoe qayg1 gostormaliyik.
Sagirdlorimizin somarali sokildo dyrona bilmasi iicilin ilk 6nco miiollimlorin saglam olmagina
ehtiyac1 var. Coxsayli arasdirmalar gostorir ki, 6zlino qaygr gostoron miiollimlorin enerjisi
artir,stres azalir,0ziinii idaroetmo bacarigi, empati bacarigir yiiksolir, osoblori sakit olur,
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gorginlikdon uzaq olurlar . Biitiin bu keyfiyyotlor miisllimlarin sinifdo qarsilasa bilocoyi ¢otin
situasiyalarda daha yaxs1 gorarlar vermoyino komok edir.

2. Miiollim olaraq sagirdlorimizi tanimaliyiq vo onlara adlari ilo miiraciot etmoliyik.Sagirdlorlo
danisarkon, onlara sual {invanlayarkon cavab vermasini istodiyimiz sagirdin adin1 ¢okmaliyik.
Miisllimlar hor bir sagirdin fordi olaraq bazi soxsi malumatlarini (ailssi, maraqlari, va s) qeyd
edib vo daha sonra sohbot zamani bu haqda suallar vers bilarlor. Sagirdlorimizin bizim onlar
tanidigimiza heg bir siibholorinin olmamasi ¢ox vacibdir.

3. Miiollimlor tolim materiallarinin hazirlanmasinda sagirdlorinin sayini nororo almalidirlar.
Ciinki sinifdo sagird say1 no qodor ¢oxdursa, materiallarin problems ¢evrilmo ehtimali da o
qodor yiiksokdir. ©gor miisllimlorimiz paylama materiallarindan istifado edirsso, ¢ox sayda
hazirlamalidirlar. Sinifdo ¢ox sayda sagird oldugu {i¢iin ev tapsiriglarinin, testlorin vo yazilarin
toplanmasi ¢otinlik yarada bilor. Sagirdlor miisllimlori qolom, kagiz, silgi vo s. li¢lin doftorxana
lovazimati todarlik¢ilisii kimi gororlorso, biitiin dorsi onlarin ehtiyaclarin1 holl etmoklo
keciracoyik. Miiollim kimi siz bunun qarsisin1 almaga caligmalisiz. Bunun ii¢lin sagirdlors
xiisusi tapsiriglart miintozom olaraq yerino yetirmoyi 0yrodo bilorsiniz. Masoalon, materiallari
hor zaman arxa corgoyo paylayaraq, sagirdlordon birini gotiiriib, galanlarini iso 6z siralarindan
irali 6tlirmayi tapsira bilorsiz. Misllimlorimiz sinifdo kitablarin vo materiallarin saxlanilmasi
iclin miioyyon bir kitab rofi ayirib, sagirdlordon osyalarini orada toplamagi tolob edo bilorlor.

4. Miiollimlorimiz sinif otagini diizgilin sokilds toskil etmoayo ¢aligmalidirlar.

Sinif otagi darixdirict goriinmomolidir, basiriq olmamalidir. Bunun ii¢lin miisllimlorimiz
partalarin diiziiliisiine fikir verilmolirdirlor. Miiollimlor sinif otaginda horokot etmok, yerdo
oturmaq kimi faaliyyatlor {igiin ac1q yer saxlamalidirlar. Esitmokdo , gormokds ¢atinlik ¢okon
sagirdlorin problem yasamamalarin1 tomin etmolidirlor. Partalar1 diizorkon zoif sagirdloro
komok etmok tiglin asanligla onlara ¢ata bilocoyimiz formada yerlosdirmok daha mogsodo
uygun olar. Sinif otagini qurarkon miisllimlorimiz 6z sagirdlorinin fikirlorini, tokliflorini
dinlayib, nazars ala bilarlor.

5. Miollimlorimiz sagirdloro daha sorbost, sistemli, miitogokkil olmagi
oyrotmolidirlor. Sagirdloro miistoqil sokildo ~ Oyronmoyi asilamalidirlar ki,  sagirdlor
miiollimlordon asili voziyystdo olmasin. Miiollimlorimiz bu mévzuda sagirdlori ilo fordi
sO6hbotlor aparmalidirlar.

6. Miollimlorimiz sinifdo qaydalari, mohdudiyyotlori vo gozlontilori miioyyon etmolidir.
Sagirdlorimiz xaotik miihitdo ugurlu ola bilmozlor. Onlarin 6zlorini tohliikosiz hiss etmolori,
dorso fokuslanmalari iigiin nizam-intizama vo stabilliyo ehtiyaclar1 var. Miiollimlorimiz todris
ilinin baglangicindan sagirdlorin sinifde davranis qaydalarint miioyyan etmalidir vo har kasin
bu qaydalara omol etmosindon omin olmalidir. Miisllimlorimiz ciddi olmali, s6z verdiklori
miikafatlar1 vo naticolori yerino yetirmolidirlor. Miiollimlorimizin miinasibati sinifdoki ohval-
ruhiyyoni vo miihiti miioyyonlogdirir. Miisllimlor sagirdlorin sinif qaydalarina omal etmasino
nozarat etmolidirlor, lakin qaydalart pozan sagirdlori miiollim sinif qargisinda danlamamalidir.
Belo mogamlarda “Soninlo bunu daha sonra danisariq” - kimi ifadolordon istifado etmok daha
diizgiin olar. Bu yolla sagirdlorimizin yanligina diqqgat ¢okmis, ancaq niifuzunu zodolomomis
olariq.

7. Miiollimlorimiz on ¢otin sagirdlorini on sevdiyi sagird halina gotirmo yollarini1 aragdirmalidir.
Sagirdlorimizlos slage qura bildiyimizdo har sey daha asan olur. Olbatto, bunu etmok sado deyil.
Problemin manbayini tapmaliyiq. Ugur qazanmagq istomoyan sagird yoxdur. Ogor sagirdlor pis
davranirlarsa, bunu bir kdrpanin aglamagina banzotmak olar vo bu onlarin diinyalarinda nayinso
tors getmosi demokdir. Diqqot ¢okmok tigiin pis davranirlarsa, noyo goro diqgoto ehtiyac
duyduglarmi \&) ehtiyaclarinm qarsilamagin bir yolunu tapmaliyiq.
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Sagirdlorlo baglarinizi giiclondirmoys c¢alismaliyiq, voziyystin forqinds olmali vo dilden
diistincali bir sokilds istifado etmoaliyik. Miiollimlorimiz ¢atinlik ¢okon sagirdlorin ugurlarina
“Soninlo qlirur duyuram, amma toacciiblonmoadim. Eds bilocoyini hor zaman bilirdim” — kimi
climlolor qurararaq onlarin 6ziins inamini, hovasini artira bilorlar.

8. Miiollimlorimiz biitlin vaxtlarin1 nizam- intizam maosaloloring sorf etmomsalidirlor.Bazon
boylik bir sinifdo o godor ¢ox problemlar olur ki, miisllimlor biitlin vaxtini intizam masslalorinin
hall olunmasina ayirmali olurlar. Bu kimi masalalar iigiin vaxt itkisini minimuma endiron sado
bir hall tapmalidirlar.

9. Miisllimlorimiz sagirdlors “fordi sohbot” vaxti miioyyanlosdira bilarlor.

Boyiik bir sinifdo sagirdlor miiallimls fordi s6hboat etmok sansinin olmadigini hiss edo bilor.
Miisllimlor hoftads bir dofo dorsdon yarim saat sonra vo ya hotta dors saat1 orzindo sagirdlori
ilo fordi sohbot edo bilorlor. Bu zaman miisllim onunla danismaq istoyon hor bir sagirdo bes
doqiqolik vaxt ayira bilor.

10.Miisllimlorimiz valideynlori do tolim prosesino daxil etmoyo ¢alismalidirlar. Miisllimlor
valideynloro malumat verorkon onlarin 6vladlarinin hom miisbot, hom do monfi davranislardan
bohs etmolidirlor. Xiisusilo, miisbot davraniglar1 bildirmok ¢ox vacibdir. Misllimlorimiz
valideynlorls sagirdlorin inkisafi ilo baglh molumatlar1 ¢atdirmagq {i¢iin elektron pogct, mesaj vo
ya zang vasitasilo alagqo qura bilarlor. Valideynlorin tolim prosesine daxil olmasi va sinifds bag
veranlari bilmalari boylik 6nam kasb edir. Belaco, valideynlor evds usaglarinin ehtiyac duydugu
movzuda dastok ola bilarlar.
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INVESTIGATION OF THE TUNNELING EFFECT IN METAL-DIELECTRIC-
SEMICONDUCTOR STRUCTURES

TUNEL EFFEKTININ METAL-DIELEKTRIK-YARIMKECIRICI
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Abstract

The investigation of the tunneling effect in metal—dielectric—semiconductor (MDS) structures
is of great significance for the development of modern nanoelectronics and semiconductor
technologies. This study analyzes the quantum-mechanical tunneling of charge carriers through
the thin dielectric layer located between the metal and the semiconductor. The formation
mechanism of tunnel current and its dependence on factors such as dielectric thickness, barrier
height, and temperature are examined. Additionally, the alignment of energy levels, the shape
of the potential barrier, and the influence of surface and interface states on electron transport
are evaluated. The findings provide a theoretical foundation for optimizing MDS-based devices,
including MOS contacts, sensors, tunnel diodes, and high-speed electronic components

Keywords: heterostructure, metal, dielectric, semiconductor, tunneling current, temperature,
recombination, electrical, optical

Xiilasa

Metal-dielektrik—yarimkegirici (MDY) strukturlarinda tunel effektinin todqiqi miiasir
nanoelektronika va yarimkegirici texnologiyalarin inkisafi ti¢lin xiisusi chomiyyat kasb edir. Bu
isdo metal ilo yarimkegirici arasinda yerloson nazik dielektrik tobogo wvasitosilo yiik
dastyicillarinin  kvant mexaniki tunellosmosi analiz edilir. Tunel coroyaninin yaranma
mexanizmi, onun dielektrik tobogonin qalinligina, baryer hiindiirliiytino vo temperatur kimi
xarici tosirloro bagliligt nozordon kegirilir. Homginin strukturda enerji soviyyolorinin
uygunlagmasi, potensial baryerin formasi vo elektron kegiriciliying tosir edon soth va interfeys
voziyyatlori qiymoatlondirilir. Todqigatin naticolori MDY osasli cihazlarin — MOS-kontaktlarin,
sensorlarin, tunel diodlarinin vo yiiksok siiratli elektron komponentlorin optimallagdiriimasi
ticlin nozori baza toqdim edir.

Acar sozlor: heterostruktur, metal,dielektrik,yarimkecirici, tunel coroyani, temperatur,
rekombinasiya, elektrik,optik

Giris

Son vaxtlarda tunel kegiricilikli dielektriko malik olan metal-dielektrik-yarimkegirici
strukturlara ¢ox genis sokildo nozor yetirilir.Bu todqiqgatlar soth-sodd cihazlarinda fiziki
proseslorin mexanizmlorinin tadqiqino boyiik tohfo vermisdir. Soth-sadd cihazlari - yoni metal-
yarimkegirici, metal-dieelektrik-yarimkecirici (MDY), p-n kegidli vo heterostruktur osash

elektron elementlor - onlarin faaliyyatinds holledici rol oynayan interfeys bolgasindo bag veron
fizik hadisoloro osaslanir. Bu interfeys saholorindo dasiyicilarin  paylanmasi, enerji
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soviyyalorinin diiziiliisii, baryer formalasmasi, tunel effekti vo rekombinasiya kimi bir ¢ox kritik
mexanizm mdvcuddur.Metal ilo yarimkegirici (M—Y) arasinda olaqe yaradildiqda, onlarin
Fermi soviyyolori tarazliga golmok iiclin ¢alisir. Bu zaman yaranan enerji forqi naticosinds
yarimkegiricido baryer potensiali (Schottky baryeri) formalasir. Bu baryer dastyicilarin kontakt
soddini kegmo ehtimalini vo coroyanin istiqgamotini miioyyon edir. Soth-sodd cihazlarinin
foaliyyati bu interfeys bolgolorinds bas veroan fiziki hadisslorlo six slagolidir.

1.Tunel effektinin metal-dielektrik-yarimkegirici strukturunda izahi

Tunellomo, rekombinasiya, soth baryerlorinin formalagmasi vo qeyri-tarazliq voziyyotlori
cihazlarin elektrik vo optik xassolorini osaslt sokildo miioyyon edir. Bu anlayislar
nanoelektronika, sensor texnologiyasi, fotodiodlar, MOSFET-lor vo digor mikro-nano
qurgularin islonmasindogox miihiim shomiyyato malikdirlor.

Bundan basqa, tunel proseslorinin todqiqi tunel kegiricilikli metal-dielektrik-yarimkegirici
strukturlar osasinda yliksok hossasliga vo effektivliyo malik fotogobuledici vo fotoelementlorin
yaradilmasi imkanlarint meydana ¢ixarmisdir.

Bir voziyyatdon digorine tunel mexanizmi ilo kegmo effekti bir ¢ox xarici miiolliflor torafindon
todqiq edilmis,genis sokildo dyronilmisdir[2,3].

Metal-dielektrik-yarimkecirici tunel kegiricilikli strukturlarinin elektrofiziki vo fotoelektrik
xuisusiyyatlorinin todqigatlarina dair nozori osaslar, homginin eksperimental noticolor izah
edilmis islor haqqinda qisaca olaraq malumat verok.

Metal-dielektrik-yarimkegirici tunel kegiricilikli strukturlar osasinda giinos elementlorinin
yaradilma imkani [4] islorindo aydinlagdirilmisdir.Metal-dielektrik-yarimkegirici (MDY)
strukturlar miiasir elektronika vo nanoelektronika sahasinds genis istifado olunan
quruluslardandir. Bu strukturlar osason {i¢c qatli olur: metal toboqosi, onun altinda
izolyasiyaedici (yoni dielektrik) gat vo on altda yarimkegirici material. Bu tobagolorin birlogdiyi
sorhadlords-yani soth-sodd zonalarinda - ¢ox miihiim fiziki hadisolor bas verir.

Ogor dielektrik tobago galin olarsa, bu zaman metal ilo yarimkegirici arasinda coroyan axini ya
¢ox zoif olar, ya da he¢ bas vermoz. Lakin, ogor dielektrik gat ¢ox nazikdirse-mosslon, 3-
4A(angstrem) galinliginda olarsa - burada tunel effekti adlanan maragl kvant hadisasi bas vero
bilor. Bu halda elektronlar klasik fizika qaydalarina goro baryeri agsmasa da, kvant mexanikasina
g0ra baryerin i¢indon "tunelloyorok" kego bilir.

Bu ciir tunel effektlori, ilk dofo olaraq Qrin vo Sevgun torofindon 20-ci osrin ortalarinda
eksperimental olaraq miisahido edilmigdir. Onlar gdstormisdilor ki, ¢ox nazik dielektrik
tobogoyo malik metal-dielektrik-yarimkegirici strukturlarda adi corayan axinindan forqli olaraq,
tunel coroyani omolo golir vo bu coroyanin xassolori klassik diod modellori ilo izah oluna bilmir.

Bu strukturlarda totbiq olunan elektrik sahosi kifayat qodor giiclii olduqda, elektronlar metal
qatindan baslayaraq nazik izolyasiya gatini tunel effekti ilo kegir vo yarimkegirici bolgoyo daxil
olur. Bu zaman dasiyicilarin (elektron vo ya desiklorin) paylanmasi, enerji soviyyalori vo
coroyanin gedisi klassik termodinamik tarazliq voziyyatindon ciddi sokildo konara ¢ixir. Yoni,
belo strukturlar geyri-xotti vo qeyri-tarazliq hallar niimayis etdirir.

Bu effektlorin noticosindo MDY strukturlar bir sira qeyri-adi xassoloro malik olur. Bunlara
asagidakilar1 misal gotira bilorik:

1. Yiiksak tezlikli cavab — ¢cox nazik tunel baryerindon corayan siiratlo keca bilir.
2. Asimmetrik keciricilik — coroyan yalniz bir istigamotdo axmaga meyillidir.

3. Qeyri-termik coroyan mexanizmlori — corayan axini istilik tosiri ilo deyil, kvant
effektlori ilo formalasir.
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Nazik dielektrik gata malik metal-dielektrik-yarimkecirici strukturlarin tunel kegciricilik, qeyri-
xotti vo yiiksok tezlikli cavab kimi tistiinliiklori onlar1 tunel diodlari, MOS tipli elementlor,
kvant ndqto asasl kontaktlar, fotodiodlar vo digor qabaqcil nanoelektron qurgular ii¢iin slverisli
struktur variantina gevirir. Metal-dielektrik-yarimkecirici strukturlarin tunel kegiriciliyi vo
qeyri-xatti corayan-gorginlik xassolori onlarin tunel diodlari, metal-oksid-yarimkecirici (MOS)
qurgulari, kvant noqtoli kontaktlar vo fotodiodlar kimi miiasir nanoelektron totbiqlords
perspektivli element kimi ¢ixig etmosino sorait yaradir.Bu ciir strukturlarin 6ziinomoxsus
elektrik xiisusiyyatlori, onlar1 tunel diodlari, MOS texnologiyalari, kvant ndqtalorino osaslanan
sistemlor vo fotodiodlar daxil olmagqla, bir cox yeni nasil nanoelektron qurgular iiclin ideal
se¢imo gevirir.

Nazik dielektrik gata malik MDY strukturlarinin yiiksok tunel kegiriciliyi, siiratli cavab vo
qeyri-xatti islomo rejimi bu strukturlari yliksok hossasliga vo kigik 6l¢iiya ehtiyac olan elektron
qurgular {liglin — xiisusilo do tunel diodlari, MOS elementlor vo kvant texnologiyalarinda —
uygun edir.Bu strukturlarin tunel vo geyri-xotti effektloro osaslanan is prinsipi onlart miiasir
elektron qurgular — mosolon, tunel diodlari, MOSFET (Metal-Oxide-SemiconductorField-
EffectTransistor)-lor, kvant cihazlari vo fotodiodlar — {i¢iin olverisli edir.Metal-Oksid-
Yarimkegcirici Saho Effektli Tranzistor-saho effekti osasinda isloyon, ii¢ elektrodu (source —
monbo, drain — drenaj, gate — qapi) olan bir tranzistordur. [1] Onun osas xiisusiyyati odur ki,
qapt (gate) elektrodu ilo kanal (yarimkecirici hisso) arasinda nazik oksid (izolyasiyaedici
dielektrik) tobago yerlasir. Bu oksid tobagasi elektrik coroyaninin birbasa kegmosino mane olur,
lakin totbiq olunan gorginlik kanalda dasiyicilarin (elektronlar vo ya desiklor) sixligini
doyisdirorak cihazin agilib-baglanmasina imkan verir.

Yiiksok saho giicli totbiq edildikdo, yarimkegirici ilo metal arasinda digqoti calb edocok tunel
coroyaninin meydana golmasino sobob olur.Sonda iso, strukturun timumi kegiriciliyi yalniz
termik dasiyicilarin diffuziyasi tunel mexanizmi ilo formalasir. Bu, diodun gorginlik totbiq
olundugu zaman yarimkegiricido termodinamik tarazliq sortlorindon ciddi sokilde yayinmasina
gotirib ¢ixarir. Bu ciir qgeyri-tarazliq rejimlorindo,klassik tohlillor boas etmir vo tunellomo
naticosindo yaranan dastyicilarin kinetikasini vo konsentrasiyasini nozors alan kvant-mexaniki
yanasmalar tolob olunur.

Gorkamli todqiqatcilar Qrin vo Sevcun torofindon aparilan eksperimental islordo miioyyon
edilmisdir ki, bu soraitdo kontakt sahosindo qeyri-osas dasiyicilarin (masolon, p-tip
yarimkegiricido elektronlarin vo ya n-tipdo desiklorin) coroyani shomiyyatli doracods giiclonir.
Buradan bels naticoya golmok olar ki, gliclonms yalniz onlarin say1 ilo deyil, hom do tunel
proseslarindon sonra onlarin dagima xassalarinin doyigmasi ilo miisyyan olunur.

Miivafiq analitik modellor vo ifadalor bu mexanizmi doqiq tosvir edir. Bu modellords tunel
corayaninin sixligl, tunellomo ehtimali, baryer qalinlig1 vo yiiksok sahonin lokal paylanmasi
kimi parametrlor osas yer tutur.

Metal SiO: n-tipli silisium diodu atrafli sokilds tadqiq olunmusdur. Bels sistemin giiclondirici
xiisusiyyatini miloyyon edon parametrlor asagida gostorilmisdir.

1. Metalin ¢ixis isi; 2.Dielektrikin galinligt; 3. Yarimkegirici-dielektrik sorhodindo sothi
voziyyatlorin sixligl. Buradan miioyyon olunmusdurki, corayanin asagi soviyyslorindo sothi
voziyyetlor cihazin is¢i xarakteristikalarini pislosdirir. Belo soraitdo giiclonmo prosesi
temperaturdan zoif asilidir.

[k dofs olaraq giiclonmo prosesinin komiyyatco eksperimental dlgmolori vo onun tezlikdon
asililig1 hagqinda Qrin vo Seveunun islorinds [5] malumat verilir. Burada gostorilir ki, Al-SiO».
-Si strukturlar {igiin gliclonma omsal1 100-1000 diapazonunda yerlosir.Bu cihazlarda giiclonmo
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mexanizminin tezlik reaksiyasi nisbi mohdud oldugu askar edilmisdir vo nozors almaq lazimdir
ki, dlgiilmiis giymotlor 10 kHs diapazonundadir.

Metal ilo yarimkegiricido axan diod caroyaninin hanst komponent hesabina formalasmasi - yoni
osas vo ya geyri-osas dastyicilarin energetik zonalarla garsiligl tosirindon asili olaraq - tunel
kecidli metal-dielektrik-yarimkegirici diodlar miivafiq olaraq osas vo ya qeyri-osas dastyicilar
tizorindo isloyon diodlar kimi tosnif edilir. Qeyri-osas dasiyicilar {izorindo isloyon tunel
keciricilikli MDY diodlarin xassalori p-n kegidli cihazlarin davranigina yaxin olur vo buna gors
do onlar inyeksiyaedici kontaktlarda, fotodiodlarda vo enerji geviricilorindo totbiq tigiin
olverislidir. Osas dastyicilar lizorinds isloyan tunel kegiricilikli MDY diodlar iss corayanin
giiclondirilmasi effektino malik olur vo amplifikasiya tolob edon totbiglords iistiinliik togkil edir
ki bu onlar1 moxsusi giiclonmali fotodiodlar kimi vo tranzistor strukturunun yeni tipinds
totbigini genislondirir.

Nazik oksid tobagasinin qalinligi doyisdikds vo bu tabags miisyyan bir elektrik miigavimating
(xtisusi miigavimati 10 mQ-sm) malik olduqda, bu strukturun volt-farad xarakteristikalar1 neco
doyisdiyine aydinhq gotirak.

Volt-farad xarakteristikasi-qurguya totbiq olunan gorginliklo (V) onun kapasitansi (C)
arasindaki slagoni gostoron grafikdir.

Sakill. Miixtaolif qalinligh dielektrikli metal-tunel kecirilikli dielektrik -  yarimkecirici
strukturlarin Volt -farad xarakteristikast

Bu xarakteristika MOY strukturlarin enerji baryerlori, sath yiikii, depleksiya dorinliyi vo digor

vacib fiziki xiisusiyyatlori hagqinda malumat verir.Depleksiya dorinliyi (vo ya desarj zonasi
dorinliyi, ingilisco depletiondepth) — yarimkecirici strukturlarda (xiisusilo MOS vo MDS
kontaktlarda) elektrik sahosinin tasiri ilo sorbost yiikdasiyicilariinsixliginin azaldigr (demok
olar ki, sifira diisdilyii) sahonin galinligidir.Depleksiya rejiminds asas dastyicilar (desiklor vo
ya elektronlar) sothdon uzaqglasir — noticado, sotho yaxin hissado dastyicilarin olmadig bir
"bos" zonas1 yaranir. Bu zona yalniz ionlasmis akseptorlar vo ya donorlar ilo doludur.
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Notica:

MDY strukturlarinda fotoceroyanin yaranmasi zamani dasiyicilarin tunel mexanizmi, sath
rekombinasiyasi vo baryer hiindiirliiyli miithiim rol oynayir. Dielektrik tobogosinin galinlhig
artdiqca, asagidaki naticolor miisahido olunur:

e Tunel ke¢id ehtimali azalir — bu da qisagapanma coroyanini azaldir.

o Dielektrik tobagosi ¢ox qalin olduqda, isigla yaranan dasiyicilarin baryeri kegmaosi
c¢otinlogir — fotocoroyan zaifloyir.

e Bozi qalinliglarda iso qiitblonma tosiri artaraq yiiksiiz islomo gorginliyini artirir.

Aparilmig tocriibalor naticosindo asagidaki miisahidolor edilmisdir. Gostorilmisdir ki, qalinliq
artdiqca foza yiiklori ilo mohdudlasdirilmis qisa gapanma coroyani eksponent sokildo
azalir.Beloliklo, dielektrik tobagonin qalinligi giinas elementinin asas parametrlori olan
qisaqapanma coroyani vo yiksiiz islomo gorginliyi iizorindo shomiyyatli rol oynayir. Optimal
galinliq secimi fotocoroyanin maksimum soviyyodo alinmasina vo enerjiyo ¢evrilmo
effektivliyinin artirilmasina imkan verir.
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doyorlor

Daoyarlor insanin diinyani qavrama torzini, davraniglarini va hayat secimlorini istiqgamatlondiron
osas psixoloji mexanizmlordon biridir: doyarlor yalniz sosial normalarin monimsonilmasi deyil,
eyni zamanda insanin manlik hissinin, magsed yoniimlii davraniginin vo emosional sabitliyinin
osasinti togkil edir. Ortaq doyorlorin mdvcudlugu ailods emosional bagliligi vo qarsiligh etibari
giiclondirir. Psixoloji baximdan doyarlor ailo miinasibatlorinin mozmununu, emosional iglimini
vo qgarsiligh davranig normalarini tonzimloyon fundamental amillor kimi ¢ixis edir: hérmot,
sadaqot, mosuliyyot, qarsilighi dostok vo empatiya kimi doyorlor ailo {izvlori arasinda
tohliikosizlik hissini artirir vo psixoloji sabitlik yaradir. Bu doyorlor ailo miinasibatlorindo
anlasilmazliq vo konfliktlorin destruktiv xarakter almasinin qarsisini alir, problemlarin
konstruktiv sokilds holline sorait yaradir. Demali, ailo monsub oldugu xalqin, millotin milli-
monovi, dini doyarlori haqqinda miioyyon tosovviirlor formalagdirir. Ciinki, ailo 6z xalqinin
milli-monoavi, dini doyarlorini hom dasiyir, hom do toblig edir: milli-monovi, dini doyarlor milli
kimliyin mahiyyatini 6ziindo oks etdirir (milli-manavi, dini doyorlor ham do milli kimliyi
miihafizo edir). Ailo doyarlori milli-monavi, dini doyarlordon gaynaglanir vo nasildon-noslo
otiriiliir.  Milli-dini adot-onanalorin, doyorlorin qorunub saxlanilmast vo nasildon-naslo
otiiriilmasi yalniz saglam ailo vasitasilo hoyata kegirilo bilor. Saglam ailonin mévcudlugu milli-
monavi, dini-bagori doyarlora xas keyfiyyatli insanlarin yetisdirilmosi prosesi ilo analoji
baglidir. Biitlin millatlorin ailo doyarlorini bir-birilo birlogdiron asas magam iso, comiyyaet {igiin
yararli, faydali, ali amallar vo ideallarin reallagsmasi1 naminas faaliyyot gostoron insanlar yetisdir-
makdir. Ailo doyarlarinin K1V, eloco do digor kiitlovi tasir vasitasilo tobligi ailolarin qorunub-
saxlanilmasinda, ailo problemlorinin hollinda, eloco do ailonin bir morholodon digor morhaloya
kecidi zamani yaranan gorginliklors doziimliililyiin artirilmasinda miihiim rola malikdir. Hor
millotin etnopsixoloji xiisusiyyatlorini 6ziinds oks etdiron ailo doyorlori mdvcuddur. Ails
doyorlorinin osas mogsadi ailo biitdvlilyiinii qorumaqdir. Azorbaycan ailosinin 6nomli hesab
edilon ailo doyarlori vo bu doyarlorin magsadi asagida togdim olunmusdur.

v Evin kisisina ailanin bascist kimi hormat etmak; ailods qardasin bacidan daha iistiin
s0z haqqina sahib olmasi; ana-bact sarafinin qorunmasinda aila kisilorinin ma-
suliyyat dagimas.

Ailado ham gadin, hom do kisi 6z rolunu diizgiin dork etmalidir: fiziki baximdan zsif cinsin
nlimayondasi olan gadina giiclii cinsin niimayondoasi olan kisi arxa-dayaq olmalidir, qadin kisi
iclin diinyaya 6vlad gotirmoli vo onun qaygisini ¢okmolidir, kisi moisot iglorindo gadinina
komoklik gdstormali vo dvlad torbiyasinds aktiv istirak etmalidir va s. ©gor kisi ilo qadin ailodo
tizorina diison vozifalari diizgiin dork etmazlorse va diizgiin icra etmoazlorsa, bir-birinin sézlorini
esitmozlorso, o zaman ailo konfliktlori, xaos bas verar. Ailods liderlik ugrunda miibarizonin
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qarsisinin alinmasi mogsadilo evin kisisi ailo basgist kimi gobul olunmus vo bununla ailonin
stabilliyinin qorunub saxlanilmasinda evin kisisinin 9sas mosuliyyot sahibi oldugu
vurgulanmigdir. Demoali, evin kisisi ailodoki ominamanligi qorumali, ailoni idaro etmali,
ailodaxili miinasibatlordoki stabilliyi qorumagi bacarmalidir. Ailonin digor tizvleri iso ailo
bas¢isina hormot vo ehtiramla yanagsmalidir. Bu doyara riayot olunarsa, ailodo hor zaman
stabillik qorunar, ailonin diizoni qaydasinda olar.

V' Ata va anaya hormatla yanasmagq, onlarin nasihatlorina dayar vermak.

Yas artdiqca insanin hoyati tocriibasi do artir. Valideynlor hor zaman 6z yasadiglar
problemlordon Ovladlarint qorumaga c¢alisir vo vaxtasirt 6vladlarina nosihot verir. Hoyati
ohomiyyatli layihalorin hoyata kecirilmosine yash noslin fiziki giicii, gonc naoslin isa hoyati
saristasizliyi mane olur. Ogor yasl naslin tocriibasi ilo gonc noslin fiziki giicili birlosorss, daha
boylik ugurlar oldo etmok olar. Yeniyetmolik dovriino ¢atana godor dvladlar valideynlorinin
nosihoatlorine geyd-sortsiz omol etmoyo meyilli olurlarsa, artiq yeniyetmolikdon baslayaraq
razilagsmadiqglart mogamlara goro valideynloring etiraz etmoya baglayirlar: yasl nasillo gonc
nosil arasinda konstruktiv konfliktlor omolo golir. Mohz bu faktorun, yoni valideyn-6vlad
konfliktlorinin qarsisinin alinmasi moaqsadilo do geyd olunan dayers riayst olunmasi zaruri
hesab olunur.

v Ataliq va analiq niifuzunu qorumaq.

Giizoran tocriibasindon bollidir ki, usaq nosihotdon daha yaxs1 goriib-gotiirmoyo tstiinliik verir:
gordiiyii hansisa davranigt niimuno kimi daha yaxsi basa diislir vo monimsoyir. Ciinki, usaga
onun basa diisocoyi dilds valideyn nayiso ola bilor ki, lazimi qaydada basa sala bilmasin. Amma
harakatlori ilo (holo miistoqil fikirlori formalagmadigindan usaqlar talqin vo toglide meyilli
olurlar), yoni valideyn 6z niimunovi davranislar1 ilo 6vladini daha asan torbiyo edo bilor.
Mosolon, sigaret ¢okon valideynin 6vladina sigaretin zororlorindon danismasi ilo siqaret
¢okmayon valideynin danismasi arasinda forq boytikdiir (tobii ki, ikincinin tasiri daha iistlind{ir).

Digor magam: Ovladlarin miistoqil diisiinmoe gabiliyyati tokmillagdikco onlar valideynlorinin
soxsi keyfiyyatlorino daha obyektiv qiymot verirlor. Demali, valideynini sevmosino, hdrmaot
etmasino baxmayarag, soxsi keyfiyyotino goro dvladin 6z valideynini 6ziino nlimuns se¢gmomasi
do tobii qobul edilmoalidir. Belo halda valideyn incimok ovozino 6z soxsi keyfiyyatlorine bir daha
nazor salmalidir, yoni 6ziino qgarsi davramislart ilo hdrmat qazanmagi bacarmali vo qazandigi
niifuzu qorumalidir.

v’ Aila iizvlorinin bir-birina dastaok olmasi; ailanin niifuzuna gora aila iizvlorindan hor
kasin masuliyyat dasimasi; ailonin sirrini yaymamag.

Molumdur ki, ailonin bir ne¢o funksiyast movcuddur, mosolon, reproduktiv, torbiyoedici,
iqtisadi-moisat, sosial-status, kommunikativ vo s. Bu funksiyalarin 6donilmasi ailonin ugurunu
sortlondirir. Qeyd olunan ailo doyorlorino riayot olunmasi sosial-status vo monovi-
kommunikativ funksiyalarin tomin olunmasi1 baximindan ¢ox miihiim ohomiyyato malikdir.

v 0gul eviandirib, qiz kociirmayi valideynlik borcu hesab etmak; ailo quracaq qiza
cehiz vermak; aila quracaq oglanin ev almasina (va ya tikmasina) komak etmak;
ganc ailaya problemlarin hallinds yardim etmak.

Bu adotlor ailo hoyati quracaq gonclori yeni hoyati morholoys kegid periodunda garsilasa
bilacoklari psixoloji vo maddi gorginliklordon qorumaq mogsadi dasiyir. Molumdur ki, hor bir
yeni hayati moarhaloys ke¢id insanlara miioyyan gorginlik va psixoloji sixint1 yasadir, bu period
ugurla ke¢ilmozsa, yasanan sixintilar sonraki yasam torzino do 6z neqativ tosirini gostorir. Tobii
ki, ailo hoyati quracaq gonclorin bu hoyatla bagli hor hansi tocriibalori olmadigindan
beyinlorinda tasavviir etdiklori moqamlar realligla iist-iisto diismoya do bilar. Ona gora da hoyati
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tocriibalori olan valideynlorin gonclorin evlonmosi vo evlilik soraitine alismalarma yardim
etmasi do ailo doyarlori vo adotlorindon hesab edilir.

v Yash, amak qabiliyyati olmayan ata-anaya baxmani ovladliq borcu hesab etmak;
nana-baba (agsaqqal-agbircok) hormatini saxlamagq va onlara qayg gostormak;
catin giinlards baci-qardasin ailasina (qohum-aqrabaya) al tutmag.

Comiyyatin inkisafin1 soxsiyyot kimi normal formalasmis insanlarin faaliyyati, soxsiyyetin
normal formalagmasini iso normal ailo miihiti tomin edir. Bu baximdan ailonin biitévlilyii vo
mohkomliyini sortlondiron amillorin tomin edilmosi comiyyoti maraqlandiran on aktual vo
global problemlordon hesab edilir. Psixoloji arasdirmalar onu geyd etmoya asas verir ki, nikaha
daxil olan ciitlilylin ideya-monavi sorvatlori, maraqglari vo zovqlori bir-birino oxsar olduqda
onlar bir-birino daha ¢ox uyusurlar. Ailonin yasamasi, ayaqda durmasi iigiin iqtisadi dayaq vo
digor funksiyalarin icrast 6nomli olsa da, nozors almaq lazimdir ki, bu faktorlar monavi faktor-
lar1 ovoz edo bilmoz. Ciinki maddi faktorlar tiikonondir, monoviyyat iso zaman keg¢dikco
zonginlasir, tokmillosir, ailo barko-bosa diisdiikco monovi baglar daha da méhkomlonir, etibar
gazanir. Miiasir dovrds sosial doyisikliklor ailo doyarlorineg tosir gostorss do, ailo biitdvlilyiiniin
gorunmast {igiin asas psixoloji dayaqglar doyismoz qalir. Doyarlor ailo tizvlorine ¢otin dovrlords
bir-birino bagl qalmaq, kompromiss getmok vo miinasibatlori qorumaq ii¢lin daxili motivasiya
yaradir. Dayar asasli ailo miinasibatlori uzunmiiddotli psixoloji rifahin vo ailo sabitliyinin
tominatcist kimi ¢ixis edir. Dayorlora asaslanan ailo modeli hoam fardi psixoloji saglamligin,
hom do comiyyatin timumi rifahinin formalagsmasinda holledici rol oynayar.
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Ails comiyyatin on kigik, lakin on tasirli sosial-psixoloji sistemidir. Bu sistemin davamlilig1 vo
biitdvliiyl yalniz hiiquqi vo ya iqtisadi amillorlo deyil, asason ailo lizvlori arasinda formalasan
doyorlor sistemi ilo miioyyon olunur. Psixoloji baximdan doyorlor ailo miinasibotlorinin
moazmununu, emosional iqlimini vo qarsiliqlt davranis normalarini tonzimloyan fundamental
amillor kimi ¢ixis edir.

Ailo daxilinds ortaq doyarlorin mévcudlugu emosional bagliligi vo qarsiligli etibari gliclondirir.
Hormot, sodagot, mosuliyyat, qarsiligli dostok vo empatiya kimi doyarlor ailo lizvlori arasinda
tohliikesizlik hissini artirir vo psixoloji sabitlik yaradir. Bu dayarlor ailo miinasibatlorindo
anlasilmazliq vo konfliktlorin destruktiv xarakter almasinin qarsisini alir, problemlorin
konstruktiv sokilds halling sorait yaradir.

Dayarlar ailo rollarinin gobul edilmosinds va icrasinda miihiim rol oynayir. Valideynlik, hoyat
yoldaslig1 va 6vladliq rollarinin psixoloji cohatdon saglam sokilds yerino yetirilmasi doyarlora
osaslanan davraniglarla six baghdir. Mosolon, mosuliyyst vo gqaygt doyori valideyn
miinasibatlorini méhkomlondirir, garsiliglt hormot iso hoyat yoldaslar1 arasinda borabarlik vo
psixoloji tarazliq yaradir. Dayarlorin geyri-miisyyan vo ya ziddiyyetli oldugu ailolords rol
konfliktlori vo emosional uzaglasma riski artr.

Aila biitovlilyiiniin qorunmasinda doyarlorin nosildon-naslo 6tiiriilmasi do xiisusi ohomiyyat
dasiyir. Usaqlar ailodo miisahido etdiklori davranis modellori vo emosional miinasibotlor
vasitosilo doyorlori monimsayirlor. Bu proses yalniz sifahi torbiyo ilo deyil, valideynlorin
giindolik davranislari ilo reallasir. Psixoloji baximdan ardicil va saglam doyarlor miihiti usagin
soxsiyyat inkisafini, emosional tohliikoesizliyini vo golocok ailo miinasibatlorino miinasibatini
formalasdirir.

Miiasir dovrdo sosial doyisikliklor ailo doyarlorino tosir gostorso do, ailo biitovliiyiiniin
qorunmasi ii¢iin asas psixoloji dayaqlar doyismoz qalir. Dayarlor ailo lizvlorino ¢otin dovrlordo
bir-birins bagl galmaq, kompromisa getmok vo miinasibatlori qorumagq ti¢lin daxili motivasiya
yaradir. Dayar asasli ailo miinasibatlori uzunmiiddotli psixoloji rifahin vo ailo sabitliyinin
tominat¢isi kimi ¢ixis edir.

Natica etibarilo, dayarlar ailo biitdvliyiinii sartlondiron asas psixoloji mexanizmlordon biridir.
Onlar ailo miinasibatlorinin emosional keyfiyyotini, davranig ardicilligmmi vo sosial
davamliligini tomin edir. Dayarlors asaslanan ailo modeli ham fordi psixoloji saglamligin, ham
do comiyyatin timumi rifahinin formalagsmasinda holledici rol oynayir.

v
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Acar sozlar: qosma, kimi qosmasi, semantik vo qrammatik funksiya
OZET

Qosma oasas s6z koklorindon amolo golib sokilgilogsmoys dogru inkisaf edon, hom do hor
ikisindon forglonan bir nitq hissasidir. Qosma ismin adliq, yonliik, ¢ixisliq hallarina qosularaq
onlarda miixtolif mona ¢alar1 yaradan, qosuldugu soziin, birlosmolorin mozmununu
doyisdirmoya qadir olan komokei nitq hissasidir. Bu kdmokg¢i nitq hissosinin konstruksiyanin
moxsus oldugu komponentino miinasibati aktivdir. Qosma qrammatik cohotdon doyismir;
hallana bilon s6zlordon sonra golorak asya ilo horokot (adla feil), asya ilo osya (adla ad) arasinda
grammatik olage yaradir, miioyyon miinasibot formalasdirir. Qosmalar qosuldugu sozlorde
bonzotmo, vasito, istigamot, mosafo, istinad, zaman, mokan, sobab, secilmo, forqlondirma,
aidlik, soth vo s. monalar yaradir. Qosma sz birlogmolorinin toroflori arasinda slagolondirici
vasito kimi ¢ixis edir, ayri-ayr sdzlorin s6z birlogmosi kimi formalasmasina komok edir, feillo
yiyalik hal arasinda slage yaradir. Masalon, qus kimi siizmok, yay kimi dartinan, sonin ii¢lin
0lmoak, onun kimi oxumagq vo s. Qosmalar feili birlogmonin toraflori arasindaki mona slagolorin
daha gabariq sokildo ifado edilmasing, fikrin diirlist anlagilmasina imkan yaradir: giinortadan
yatmaq — gilinortadan bori yatmaq, moktoba getmok — moktobs sar1 getmok vo s. Qosmalar
toroflorin mona olaqosinin yaranmasinda on osas amil kimi istirak edorok, homin olagolori
reallasdirir. Masalon, sonin iliclin getmok, sonin kimi getmok, soninlo getmok, sonin qodor
getmok vo s. Bu komokgi nitq hissasi morfoloji cohatdon, osason, doyismir. Lakin xoborlik
sokilgisini gobul edorok qosuldugu sézlo birlikds xobor vozifasini icra edir. Masalon, Adam var,
dilindon morcan siiziilor, Adam var, zohorli ilan kimidir. (A.M.Azafl1) Bozon do komiyyat vo
monsubiyyat sokilgilorini gobul edir. Masoalon, Sonin kimilori zirvays qaldiran endirmoyi do
bacarar. Qosmalar1 doyisdirmokls yeni mana oalaqasi yarandigi kimi, qgosmani eynilo saxlamagqla
toroflor arasinda edilon doyisiklik do monaya tosir edir, qogsma qosuldugu s6zlo basqa slaqoyo
girir. Masolon, evo kimi getdi, axsama kimi gozlomok, doniz qiragi ilo gedon, Araz ilo gedon,
golom ilo yazmaq vo s. Mogalodo kimi qosmasinin semantik vo qrammatik xarakteri konkret
faktlarla aragdirilmisdir.

GIRIS

Qosma komokei nitq hissalori igarisinda xiisusi yer tutur. Qosmanin todqiqine 1947-ci ildon
baglanilmigdir.Climlodo adla feil, bazon do adlarla adlar arasinda qrammatik olaqo yaradan
gosma nainki miiasir Azarbaycan adobi dilinds, homginin qodim tiirk yazili abidslorinin dilindo,
folklor adobiyyatimizda 6z zonginliyi ilo diggoti colb edir. Qosma bir torofdon sintaktik, digor
torofdon semantik (bonzotmo, forqlondirmo, zaman vo mokan hiidudu, aidlik, soth, mosafo,
istigamot vo s.) vozifolori yerino yetirir. Qosma hallana bilon sozloro qosulur; idarogilik
xilisusiyyotino malikdir. Qosmalarda idarogilik xiisusiyyotinin varlig1l tarixon osas nitq
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hissalorindon tacrid olunaraq formalasmasi vo bu sobobdon semantikasinda miistoqil sozlorin
izlorinin qalmasi ilo baghdir. Bu komokei nitq hissasi ayriliqda ligovi monaya malik deyil,
yalniz qosuldugu sozlo birlikdo miioyyon bir mena ifads edir vo ciimlo tizvii olur. Climlado
yerini doyigo bilmir, homiso s6ziin sonuna artirilir.

ARASDIRMA

Qosmalar qosuldugu s6zlordo banzotma, vasite, istigamot, masafs, istinad, zaman, mokan,
sobab, se¢ilmo, forglondirma, aidlik, soth vo s. monalar yaradir. Qosma sz birlosmalorinin
toroflori arasinda olagolondirici vasito kimi ¢ixis edir, ayri-ayr1 sozlorin s6z birlosmosi kimi
formalagmasina komaok edir, feillo yiyalik hal arasinda slaqe yaradir. Masoalon, qus kimi siizmak,
yay kimi dartinan, sonin li¢iin 6lmok, onun kimi oxumaq vo s. Qosmalar feili birlogsmonin
toroflori arasindaki mona olagolorin daha qabariq sokildo ifado edilmosine, fikrin diiriist
anlasilmasina imkan yaradir: glinortadan yatmaq — giinortadan bori yatmaq, moaktobs getmok —
maktoba sar1 getmak va s. Qosmalar taraflorin mona slagasinin yaranmasinda an osas amil kimi
istirak edorok, homin olagolori reallasdirir. Qosmalarin qosuldugu sézloro miioyyon mona galari
verdiyi, bazon eyni qogsmalarin omonimlik xiisusiyyati dastyaraq forqli mezmuna malik oldugu
faktlar1 bizo moalumdur. Qogsmalardaki bu cohotlor sintaktik soviyyado forqli vozifs yarada bilir.
Bozon s6zlin 06ziiniin mozmununda olan semantika ilo, qosmanin mozmunu arasinda
uygunsuzluq olmur va har iki halda homin s6zlor eyni sintaktik vozifo dastyir. Masolon, Axsama
hami bizds olacaq. Ciimlodo yonliik halda olan axsama s6zii zaman zorfliyi vozifasindo ¢ixis
edir. ©gor ciimlods axsama sozilino kimi qosmasini alava etsok, yena do homin s6z qosma ilo
birlikdo zaman zorfliyi vozifosini icra edocok:Axsama kimi hami bizdo olacaq. Demali,
sintaktik vozifo eynidir. Forq qosmanin yaratdigi zaman hiidudundadir. Lakin bu he¢ do o
demok deyil ki, qogsma qosuldugu soziin sintaktik vozifasini doyismir. Qosma istonilon sdzloro
gosulmur, ¢iinki onlar1 alagolondiron semantik yaxinliq olmalidir. Semantik yaxinliq alagalonon
sOzlorin hom daxili mozmunu, hom onlarin birlikdo imumi semantikast ilo bagli yaranir.
Verdiyimiz niimunads biz bunun sahidi oldug. Bels ki, axsam vo kimi qosmasinin olagolonmosi
iimumi zaman hiidudunun meydana ¢ixmasini sortlondirdi. Zaman mozmunu axsam soziiniin
fordi semantikasinda olsa da, zaman hiidudu yoxdur. Zaman hiidudunun yaranmasi axsam
zorfino artirilan yonliik hal sokilgisidir. Yonliik hal horokatin yonoaldiyi soxsi, asyani, horokotin
istiqgamotini, horokatin ¢atacagi son ndqtoni, zaman vo mokan hiidudunu bildirir. Demak, zaman
mozmunu axgam zorfinin daxili semantikasinda olsa da, zaman hiidudu qrammatik forma ilo (-
a) yaransa da, kimi qogsmasinin homin sézlo alagelonmasi zaman hiidudunu daha konkret edir,
onu doqiqlesdirir. Kimi qosmasi yalniz zaman hiidudunu deyil, hom do mokan hiidudunu
doqiqlosdirir. Bu zaman kimi qogsmasi daxili, fordi semantikasinda yer, mokan anlayis1 olan
sOzlarla alagolonir, yoni yonliik halda olan isimlore qosulur. Mas.: Yaylaga masinla gedocoyik.
Ciimlodo yaylaga haraya? sualina cavab verir va sintaktik vozifasi yer zorfliyidir. Yaylaq leksik
vahidinin semantikasinda yer, makan anlayis1 qabariq sokilds hiss olunur, makan hiidudunu iso
yonliik halin sokilgisi formalasdirir. ©vvolki niimunado yonliik hal zaman zorfino olavo
olunaraq zaman hiidudunu, bu ciimlods iss mokan monali ismo artirilaraq mokan hiidudunu
sortlondirir. ©gor bu cilimloys kimi qosmasi olavo edilso, o, mokan hiidudu anlayisini
konkretlogdiror, monani qiivvatlondiror: Yaylaga kimi masinla gedocoyik. Qosma olave edilmis
har iki ciimlodo qosmali birlosmolorin sintaktik vozifasi zorflik olsa da, semantik mona néviino
gora forqlidir. Birincisi zaman zarfliyi, ikincisi yer zorfliyidir. Onu da qeyd edok ki, fordi, daxili
semantikasinda yer, mokan mozmunu olmayan xiisusi isimlore yonliik hal sokilgisi ilo qosma
olavo olunarsa, o zaman homin birlosmo do yer zorfliyi vozifosini icra edo bilor. Mas.: Yavas-
yavas end-end diiz ©9zomoto sar1 yonoldi (S.Arif). Yaylaq soziindon forqli olaraq, ©zomat xiisusi
isminin leksik semantikasinda yer, mokan anlayis1 yoxdur. Bu dil vahidine homin menan
gazandiran toklikdo yonliik halin grammatik formasi deyil. Ciinki yonliik halla islonon ©zomaoto
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s0zii kimo? sualina cavab veror: Usagr ©zomoto verdi — kima? Ozomoto. Climlonin vasitali
tamamlig1 olur. Onu idare edon xobarin ifads vasitasi statik feildir. ©vvalki climlodo ©zomoato
s0zl toklikdo yox, yonliik hal + qogma + dinamik feillo ifado olunan yonoldi xabari ilo birlikdo
istigamat mozmunu qazanir vo ciimlonin yer zorfliyi vozifasini icra edir. Demali, bu ciimlada
istigamot mozmununun yaranmasinin 9asas yiikkli gosmanin iizorino diisiir, dinamik feil do ona
sorait yaradir. Yaylaga kimi maginla gedocoyik ciimlosindo iso qosma ovvalki satirlordo geyd
etdiyimiz kimi, mokan monasini qiivvatlondirir vo ona son hiidud mozmunu qazandirir.

Kimi qosmasi komiyyat hildudunu da bildirir. Bu zaman kimi qosmast (sinonimi godor)
osason, konkret monali isimlorls alagolonir. Mas.: Dizo kimi qar yagmisdi. Ovvalki climlalordon
forqli olaraq, bu climlodo kimi qosmasini islotmomok geyri-miimkiindiir. Qosmant islotmosok,
climlo belo alinacaq: Dizo qar yagmisdi. Goriindiiyii kimi, climlode montiqi slago yoxdur.
Qosma bu niimunada dos yonliik halda olan s6zlo slagalonib. Burada da hiidud anlayisini yonliik
hal sortlondirir, lakin kimi qosmasi komiyyot hiidudunu, O6l¢li miqyasinin son ndqtosini
formalagdirir. Qosma idars etdiyi dizo s6zii ilo birlikds kamiyyat zorfliyi (ns qoder?) vazifasini
icra edir. ©gor bu qosma climlads islonmass idi, diz soziinilin leksik monast onun komiyyot
zorfliyi vozifasini icra etmosi liglin yetorli olmazdi. Bu da onu gostorir ki, climlo {izvlorinin
formalasmasinda leksik monali s6z asas baza oldugu kimi, qosmal1 birlosmolorin do miistosna
ohomiyyati vardir.

Lingvistik miistovido tohlilo calb etdiyimiz faktlar vo aparilan miisahidolordon aydin oldu
ki, hor ii¢ ciimlodos hiidud anlayisi var vo bu anlayisin yaranmasinda qosmalar da xiisusi ¢okiyo
malikdir. Lakin eyni hiidud mozmununa yox, forqli mozmunlara. Yoni zaman, mokan vo
komiyyat hiiduduna. Belo olan halda onlar uygun sintaktik vozifoni yarada bilmir. Yoni qosmali
birlogmolorin hor biri zorfliyin ayri-ayri mona novlori — zaman, yer, komiyyot zorfliyi vozifosini
icra edir. Qosmal1 birlosmolorin zorfliyin miixtolif mona ndvlorindo olmasi hom climloni
formalasdiran torkib hissolorinin semantik-qrammatik cohotdon olagolonmasindon, yoni
olagoyo girdiyi sOziin semantikasindan, hom do birlosmonin o6ziiniin leksik- semantik
xiisusiyyatlorindon asilidir.Verdiyimiz niimunslordon bu, aydin goriindii. Zorfliyin diger
semantik ndvlorinin  formalagsmasinda da qosmali  birlogmolorin  leksik-semantik
xilisusiyyotlorinin shomiyyot kosb etdiyini niimunslor {izorindo miisahido edok: Qanlar tokon
zaman kimi, Vurdun ne¢o yara, getdin. (A.M.Azafl1) Sofor cold olini miitokkonin altina uzadib
xoncarini gotlirdli vo yatagindan polong kimi sigradi; onun bagirtist ildirim kimi saqqildadi.
Niimunalorin haor birinds islonmis kimi qosmast qosuldugu sozlorde bonzatma, miiqayiso
mozmunu yaradaraq onlarin torzi-harokot zorfliyi vozifasindo islonmosinds xiisusi rol oynayar.

Kimi qosmasi zorfliyin xiisusilosmasindo do istirak edir. Torz-horokot zorfliklori daha ¢ox
feili sifot torkiblori, ismi birlosmolora kimi qosmasinin birlogsmasi ilo xtisusilogir. Masolon,
Baxdiqglarina, gordiiklorino inanmaga ¢atinlik ¢okdiyi kimi, diinyada bels seylorin olduguna da
inanmirdir. (S.A.) Bozon kimi qosmali feili sifot torkibi ciimlonin axirina, xobardon sonraya
kecir. Bu halda da xiisusilogmis torzi-horokot zorfliyi yaranir: O iso soni sevir, “kabab {istiindon
sorin su pis olmaz” deyon kimi. (©. Korim) Dil faktlarinin linqvistik tohlili, miisahido edilon dil
materiallar1 dilgiliyin sintaksis bolmosindo qosma ila retrospektiv inteqrasiyanin no qodor vacib,
labiid vo 6nomli oldugunu siibut edir.

NOTICO
* Qosmalarin qosuldugu sozlora miioyyon mona ¢alari verir.

* Kimi qosmasinin sozloro qosularaq mozmun miixtolifliyi yaratdigi miisahido edilon
faktlardandir.

*  Kimi qogmasi zaman hiidudu yaradir.

*  Kimi qogmas1 mokan hiidudu yaradir.
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*

Kimi qosmasi komiyyst mozmunu formalasdirir.
*  Kimi qogmasi qosuldugu s6zlordo banzatmo, miigayiso yaradir.
* Kimi qogmasi zorfliyin xiisusilogmosinds do istirak edir.

* Kimi qosmasi zorfliyin miixtolif mona novlorinin ifado vasitosi kimi xiisusi chomiyyat
dasiyir.
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AI-SUPPORTED BREEDING SELECTION FOR DIiSEASE RESISTANCE iN
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ABSTRACT

Selective breeding for disease resistance is crucial for sustainable livestock production. This
paper presents an Al-assisted genomic selection framework using deep learning models to
predict breeding values for disease resistance traits in sheep. Whole-genome sequence data
from 5,000 individuals were used to train a deep neural network that captures complex
genotype—phenotype relationships. The Al model outperformed traditional genomic best linear
unbiased prediction (GBLUP) methods, with higher predictive accuracy for footrot and parasite
resistance. Simulations suggest accelerated genetic gains and reduced reliance on chemical
treatments. FEthical considerations and genetic diversity impacts are also discussed,
emphasizing responsible use of Al in animal breeding.

Keywords: Genomic selection, deep learning, livestock breeding, disease resistance, genetic
diversity
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ABSTRACT

Labor shortages and rising operational costs in animal agriculture necessitate automation. This
study introduces an autonomous robotic system that integrates Al vision, path planning, and
sensor fusion to manage feeding and welfare monitoring in dairy barns. Robots equipped with
depth cameras and LiDAR navigate aisles, distribute feed, and monitor animal behavior for
distress signals using deep vision models. Behavior classification was achieved with 94%
accuracy across multiple activity states. The system also measured feed intake and cow posture
to infer welfare metrics. Implementation on commercial dairy farms resulted in improved
feeding consistency, reduced labor hours by 28%, and early detection of lameness in cows. The
paper explores multi-robot coordination, safety in human—robot environments, and economic
viability.

Keywords: Autonomous robots, livestock welfare, Al vision, path planning, dairy farming
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A FORMAL INTRODUCTION TO E-GROUPS: AXIOMATIZATION, STRUCTURAL
PROPERTIES, AND RELATIONS TO GENERALIZED ALGEBRAIC SYSTEMS

Nosratollah SHAJAREH POURSALAVATI!

"Department of Pure Mathematics, Shahid Bahonar University of Kerman,
ORCID number: 0000-0003-0046-0325

Abstract

This paper introduces and formally studies the algebraic structure known as an e-group, a
generalization of the classical group in which the unique identity element is replaced by a non-
empty identity set. We present a complete axiomatic definition, establish foundational
properties, and explore substructures and homomorphisms within this framework. Key results
include the proof that every group is an e-group, but not conversely, and the introduction of
regular e-groups as a tractable subclass. We also develop initial homomorphism theory and
discuss the construction of a classical group from a simple e-group via a quotient-like
procedure, highlighting both the possibilities and complexities of such a reduction. Finally, we
contextualize e-groups within the broader landscape of generalized algebraic systems, such as
g-groups and Ubat-spaces, and suggest directions for future research in algebra, mathematical
physics, and theoretical computer science.

Keywords: group, e-group, generalized group, identity set, algebraic structure,
homomorphism, simple e-group.

1. INTRODUCTION

Let G be a non-empty set. A binary operation in G is a function * : GXG — G. We denote the
image of (a; b) by a * b or for brevity ab. An algebra (G; *) (where * is a binary operation in G)
is a group if the following properties hold: (G1) x * (y * z) =(x *y) * z for all x; y; z in G; (G2)
There exists an element e in G (called an identity element) such that e * x =x * e = x for all x
in G; and, (G3) For each a in G, there is an element b in G such thata * b=b * a =¢ (where e
is an identity element mentioned in G2). Let G be a non-empty set. An algebra (G; *;A) (where
* is a binary operation in G and A is a non-empty subset of G) is an e-group if the following
properties hold: (E1) x*(y*z) = (x*y)*z, for all x; y; z in G; (E2) For every x in G there exists
an element a in A such that x*a = a*x = x; and, (E3) For every x in G there exists an element y
in G such that x * y; y * x in A. Let G be a non-empty set. An algebra (G; *) (where * is a binary
operation in G) is a g-group, if the following properties hold: (gl) £ * (g * h) = (f * g) * h for
all f; g; h in G; (g2) For each g in G, there exists an element e * G (called an identity element)
such that g * e =e * g = g; and, (g3) For each g in G, there exists an element h in G (called an
inverse of g) such that g * h =h * g = e for some identity element e. Let U be a non-empty set.
An algebra hU; i (where _ is a binary operation in U) is an Ubat-space if the following
properties hold: (Ul) x * (y * z) = (x * y) * z for all x; y; z in U; (U2) There exists y in U such
that x * y=y * x =y for all x in U (we call the element y a zero of U); and, (U3) there exists z
in U such that x * z=z * x = x for all x in U (we call the element z an identity of U). An Ubat-
space is simple if it is finite and if for each x in U, y * x is unique for all y 2 U. For example,
the singleton set {0} with respect to multiplication. Let G be a non-empty set. An algebra (G;
*) (where * is a binary operation in G) is a generalized group if the following properties hold:
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(M1) f*(g*h) = (f *g)*h for all f; g; h in G; (M2) for each g in G, there exists a unique element
e(g) such that g * e(g) = g=e(g) * g; and, (M3) for each g in G, there exists an element h in G
such that g * h = h * g = e(g). The concept of algebraic structures has undergone significant
evolution, expanding beyond classical group theory to encompass more generalized forms such
as g-groups, e-groups, and now Ubat-spaces. These structures play a crucial role in various
mathematical disciplines, including topology, number theory, and abstract algebra. Ubat-spaces,
in particular, introduce a unique binary operation that maintains associativity while
incorporating specialized identity elements, making them a distinct and valuable addition to
algebraic studies. Let G be a non-empty set and E is a non-empty subset of G. Let *be a function
from G x G to G. For all elements x and y in G, we denote * ((x,y))= x*y. We recalled (G; *E)
is an e-group, if then satisfy the following axioms for all x, y,z € G:

(1)x *(y #z) = (x *y) *z (associative law).

(2) For each element x in G, there exists an element a in E, such thatx *a=a *x=x

(3) For each element x in G, there exists an element y in G, such that x *y, y *x belong to E.

In section 2, by references, we review some properties of e-groups, generalized groups and g-
groups.

2. E-GROUPS
In this section, we have brought some properties and examples of e-groups from the references.
Example 1. Let O be rational numbers, and Z be integer numbers. Then (Q; %;Z) is an e-group.

Example 2. Let R be real numbes and * be a binary operation on Rx(R\ {0}), by (a,b) * (¢,d) =
[}
(bc,bd). Let E be the set {(E, 1) :a ERand b €R)\ {0}}, Then (Rx(R\ {0}); %E) is an e-group.

Example 3. Asume A4 be a set and P(4) be the power set of 4. Then (P(4); U, {A,Q}), (P(A);N;
{A,Gj}) are e-groups.

Theorem 4. Every group is an e-group.

3. GENERALIZED GROUPS

In this section, we have brought some properties of generalized group from the references.

Definition 5. A semigroup (G,*) is called a generalized group, if the following conditions are

satisfy:

(a) for each 9 in G, there is a unique element e(9) 4, G such that 9 * elg) =elg) »g = g,
-1 + gl =g l=x =

(b) For each element 9 in G, there is an element 9 € C such that9*9 =9 g=elg)

Theorem 6. Every generalized group is an e-group.
Theorem 7. Every group is a generalized group. In fact, {elg):geC)= {e}.

Example 8. Assume that Y group and € be the identity element of G LetT and ! be non-

empty sets and P= (gyi) be a T X1 matrix over the group G. For all elements L in T and
IXGXT

"nn

Vol in U gna ko by G, we can define the following binary operation ".", on the set
: : _(: : — (i -1
: (@, k,y)#G, h"u)_(L' kg”h.,u). It is easy to see that: g(&'k'?)) _(L"g}'i _},) and
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G k) =gk gnty) | UxGxI,#)

I'XGXT = User,yer {1} X G X {r} which 13X G X {y} isomorphic to G,

is a generalized group. More ever,

Definition 9. Let (G.*) be a generalized group. If €(g * h) = e(g) »e(h),Vg,h € G then
(G,%) is called normal generalized group.

Example 10. /n general, by the notion of Example 4, (IXGXT,#) is not normal generalized
. , B , | (-1

group. In fact e((’:'k'},)#("'h'ﬁ)) - € ((’: kgy; h-#)) (l.gm -#)

e((iky))e(G. ) = (1. gt V) #0057 1) = (095 9739, 1)

and

Definition 11. Let (@G, #) be a generalized group. If 9 * h=g+~hVghe G, then (G, #) is
called Abelian generalized group. If G be an Abelian generalized group, then the cardinal of
set {elg) | g € G} is one, SO G is an Abelian group.

In the next Theorem, we reviewed some properties of generalized group. The Proof of some
parts of the following theorem can be found in the references.

Theorem 12. Let (G, #) be a generalized group and 9’ h € G hen, we have:
1. e(e (g)) - e(g)’ ie., e(g) is unique;
2. e(g)#e(g) = e(g)

. T 117
3. 9 isuniqueand(*g ) — 9,

-1 _ -1
4. If (G,#) be a normal generalized group in which e(g)#h™" = h #e(g)‘ Then,
(g#h) ™' = h #g7 1.

5. For all integer number ™, e(g") = E(S).
6. Go:={x€G:elx)=elg)}

of disjoint some groups;

is a group, and, G = Uges Gg, therefore G is the union

7. If G be a finite generalized group, then, there is a positive integer number ", such that,

g" =elg)

Theorem 13. Let (G, #) be a finite generalized group and 9 €G hen, the cardinal of Gy
divided cardinal of G

G, there is the group H and

H

Proof. According to Theorem 1, in the , For the generalized group

the finite sets | and ! and a P= (g V‘), I X I hatrix with entries in the group **, such that, G
is isomorphic to the generalized group I'XHXT So, if 9 be a member of G, and the project

of 9 be the member G hou) €IXHXT , in this case the group 69, is isomorphic to the group
IXHXD)gnw = U3 X HX {‘u}. Therefore,

card(Gg) = card({j} x H X {u}) = card(H)
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On the other hand, card(G) =card(I x HXT) = card(I) X card(H) x card(I')
Therefore, proof is complete.

G = UQEAGQ AcG

Theorem 14. Let (G, #) be a finite generalized group and , Where such

that for all % beA qa*h implies Ga # Gp, Then, the cardinal ofA divided cardinal ofG

Proof. According to the symbols of Theorem 2.10, 4" d(4) = card(l) x card(I) and
considering

card(G) = card(I x H xT') = card(l) X card(H) X card(I') = card(A) X card(H).

Definition 15. Ler (G, #) pe a generalized group and S be a non-empty subset of G such that

(S, #) isa generalized group. We recalled that S is a generalized subgroup of G and denoted by

S=G

Theorem 16. Let (G, #) be a generalized group and Shea non-empty subset of C Thens =G
7 1

if and only if for all ¥ ES, x#Hy " €S

Theorem 17. Let ¥ be a generalized group and S=G6 gssume that * € 5, then 5 is a

subgroup of Cx I special case, if G pe finite, then €47 d(Sy) divided €% d(Gx), therefore
Card(‘sx)divided card(G)‘

ACG

Theorem 18. Let © be a generalized group and S =G Then there are B S such that

G = U G, and S = U Sz

yeEA rEeB

such that for all Y% € A; y*z implies Gy NGz = 9. In special case, ifG be finite, then
card(S) divided card(G) if and only ifcard(B) divided card(4) x [Gx:Sx]'

Corollary 19. Let G hea finite generalized group and H pe q generalized subgroup of G Then

H card(H)

the generalized Lagrang Theorem may be not true for ** and G, i.e., it may be not

divided €@ 4(G),
Proof. According to Theorem 2.15, with the symbols used in that theorem, it is necessary that
the number card(S ), devide card(G) if card(B) divided card(4). So we can choose 4 and

B such that card(B) not divided card(A4)
4. G-GROUPS

In this section, we have brought some properties of g-groups from the references.

Definition 20. Suppose G be a non-empty set and 0 e g binary operation on the set G, in

this case the couple (G, #) is called a groupoid. If for all elements 9’ h in G, the equations

g#Ex=nh G, #)

and ¥ # 9 =1 pave 4 solution in G, then the couple is called a quasi-group.
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If G #) pe 4 groupoid and for all elements 9- h ki G, (g#h) #k=g#(h #k), Then

(G, #) is called a semigroup.

Definition 21. A semigroup G.#) is called a g-group, if the following conditions are satisfy:
(a) for each Y in G, there is an element e(g) in G, such that 9 #e(g) =elg)#g= g.

(b) For each element 9 in G, there is an element g €G such that 9 #g' =g'#g=e , for
some identity element e for g.

Example 22. Every group is a g-group. In fact, {elg): g€G}={e} and for g in G,
g =g"
Example 23. Every generalized group is a g-group. In fact, for g in G, unique element e(g)
and 9 - satisfies in part b of Definition 2.
Definition 24. Let G.#) be a g-group. [fg#h = g#h,¥g,h € G, then G, #) is called Abelian
g-group.
In the next Theorem, we reviewed some properties of g-group. The Proof of some parts of the
following theorem can be found in the references.
Theorem 25. Let (@G, #) be a g-group. Then, we have:

1. A g-group may not be an Ubat-space.
A g-group may not be a generalized group.
A g-group can be made an e-group.
An e-group is not necessarily a g-group.

A simple e-group is not necessarily a g-group.

A

An inverse of a unit is also a unit. In addition, the two (the unit and its inverse) have the
same identity element.

N

A unit has a unique inverse.
The identity of a unit is also a unit.

In an Abelian g-group, the identity of the product of two units is equal to the product of
their corresponding identities

10. If G be an Abelian g-group, and h be a non-unit element in G, then x has a unique
identity element for which it has an inverse.

Theorem 26. If G be a g-group and x be a unit in G, then:
1. any inverse y of x is unit, and ex = e,.
the inverses of x is unique. So we can denoted it x.
(x)1=x.
ex " = ex, for all integer number m.

€x = €Eex, and (ex)-]: €x.

AN

exisaunitin G

119



CONFERENCE BOOK

Theorem 27. If G be a g-group and a,b and c be units, such that e, = ep = e., then the

) ) P
cancelation law holds, i.e., ab = ac or ba = ca b=c

Theorem 28. If G be an Abelian g-group and x and y be in G, a and b be identity elements of
x and y, respectively, then:

1- ab is an identity of xy.

2- if'x, y, and xy be units, then exey = e.

3- if'x, y, and xy be units, then (xy)'=x"y".

Theorem 29. If G be an Abelian g-group, and for all g in G be a unit, has a unique identity,
then:

1- forall a and b in G, the linear equations ax = b and xa = b has a unique solution and
the solution are units.

2- If a be a unit element of G, and b,c in G, then ab = ac or ba = ca “b=c

If a be a non unit element of G, then a has only one identity element e such that there exists b
with e=ab.

5. UBAT-SPACE

An Ubat-space is an algebraic structure where the operation satisfies in the following
definition.

Definition 30. A semigroup G is called a Ubat-space, if the following conditions are satisfy:
(a) for each 9 in G, there is a unique element zero * in G, such that 9 * =**9 =X,
(b) For each 9 in G, there is an identity element ¥ €6 such that9*Y =Y*9=9

These properties distinguish Ubat-spaces from classical groups, as they do not necessarily
require the existence of unique inverses for all elements.While groups require the existence of
unique inverses and an identity element, Ubat-spaces introduce a more flexible structure where
identity and zero elements are defined independently. Ubat-spaces share similarities with g-
groups and e-groups but differ in their structural composition. Recent studies in computational
algebra suggest that Ubat-spaces may serve as foundational models for new types of algebraic
systems. A subspace of an Ubat-space is a subset that forms an Ubat-space under the same
binary operation. Unlike groups, a subspace of an Ubat-space may possess a different zero or
identity element than the original structure. The existence of cyclic subspaces in Ubat-spaces
introduces new possibilities for modular arithmetic and finite algebraic systems. A function f
between two Ubat-spaces is a homomeorphism if it satisfies: f(x * y) = f(x) * f(y), for all x and
y in domain of f. If f be a surjective homomorphism, then the quotient space is isomorphic to
the image. The study of homomorphic mappings in Ubat-spaces has implications for algebraic
topology and categorical algebra. A Boolean logic expression such as can be simplified using
Ubat-space properties, reducing the number of required logic gates. This concept parallels the
application of Boolean algebra in simplifying digital circuits and optimizing computational
efficiency.
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We have some remarks as follows:
1- An non-trivial Ubat-space is not a group.
2- An non-trivial group is not an Ubat-space.
3- An e-group can be constructed from an Ubat-space.
4- An Ubat-space may not be a g-group.
5- A g-group may not be an Ubat-space.
6- A generalized group may not be an Ubat-space.
7- An Ubat-space may not be a generalized group.
8- A g-group may not be a generalized group.
9- A generalized group can be made an e-group.
10- An e-group may not be a generalized group.
11- The zero element of Ubat-space is unique.
12- Then the identity element of Ubat-space is unique.
13- A unit in Ubat-space has a unique inverse.
6. CONCLUSION

Ubat-spaces introduce a novel perspective on algebraic structures, offering flexibility beyond
traditional group theory. Their applications in computational mathematics, logic circuits, and
abstract algebra demonstrate their potential significance in both theoretical and applied
mathematics. Future research should focus on expanding their role in modern mathematical 121
frameworks and exploring their deeper connections with topology and computational sciences.
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Abstract

Public spaces are fundamental components of urban structure; they are places for social
interaction, cultural expression, and everyday activities. However, in many Algerian cities, their
design and management often fail to meet users' needs. This study examines the relationship
between public space design and daily use patterns. The case of First November Square in
Batna, a city characterized by a semi-arid climate, was chosen as a case study. A field
investigation was conducted, combining direct observation of user behaviour with a
questionnaire survey. The findings reveal limited use of the space, mainly due to poor design,
which negatively impacts social vitality and reduces the diversity of activities throughout the
day. The paper argues that requalification strategies should prioritize accessibility, comfort,
ecological integration, and multifunctional design. Enhancing these dimensions can transform
public spaces into inclusive and sustainable urban realms, improving social cohesion and the
quality of urban life.

Key Words:

Public space; Sustainability; Social cohesion; Requalification; Accessibility
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Abstract

The aim of the research is green and strategic Human Resource Management (HRM) practices
in Information Technology (IT) companies located in Chennai city. The IT sector plays a major
role in economic growth, and human resources are its most valuable asset. Green HRM focuses
on environmentally friendly practices such as paperless recruitment, energy-saving workplaces,
and employee awareness of sustainability. Strategic HRM put importance on supporting HR
policies with organizational goals to improve performance and competitiveness. This research
examines how IT firms in Chennai integrate green initiatives with strategic HR practices to
improve employee engagement, organizational efficiency, and environmental responsibility.
The research highlights practices like digital training, eco-friendly work culture, flexible work
arrangements, and performance-based rewards. The findings suggest that adopting green and
strategic HRM practices not only supports environmental sustainability but also improves
employee satisfaction and long-term organizational success. The research contributes to
understanding how IT organizations can balance business growth with sustainable human
resource practices in an urban Indian context.

Keywords: Green HRM, Strategic HRM, HR policy, Information Technology, Sustainability.
1. Introduction

In today’s competitive business environment, organizations are compelled not only to pursue
economic performance but also to adopt sustainable and socially responsible practices. Green
Human Resource Management integrates environmental management into traditional HRM
functions such as recruitment, training, performance appraisal, and compensation. By aligning
HR policies with environmental sustainability, firms can build a workforce that supports
ecological objectives while advancing organizational goals.

Strategic HRM, on the other hand, involves integrating HR practices with long-term business
strategies to improve competitiveness and create value. In the context of Information
Technology companies in Chennai-a rapidly expanding tech hub-strategic and green HR
practices are increasingly viewed as key drivers of employee engagement, environmental
stewardship, and organizational performance. Chennai’s IT sector contributes significantly to
regional employment, economic growth, and innovation, making it an ideal setting to study how
HR practices can support both business strategy and sustainability.

One of the major challenges in implementing GHRM practices in IT companies is the lack of
employee training on sustainability. While many organizations introduce green policies and
environmental guidelines, employees often do not receive adequate training to understand their
role in achieving sustainability goals. Without proper awareness programs, workshops, and
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continuous learning initiatives, employees may fail to adopt eco-friendly practices such as
energy conservation, paperless operations, waste reduction, and responsible resource
utilization. In the IT sector, where technological innovation is rapid, sustainability training must
be integrated into induction programs, performance development plans, and leadership
development initiatives to ensure that environmental responsibility becomes part of the
organizational culture rather than a mere compliance requirement.

Another significant barrier to effective GHRM implementation is limited budget allocation and
inadequate top-management support. Green initiatives such as energy-efficient infrastructure,
sustainable office practices, and employee engagement programs often require financial
investment. When organizations prioritize short-term financial targets over long-term
sustainability goals, funding for environmental programs becomes constrained. Additionally,
without strong commitment and visible support from top management, sustainability efforts
may lack direction and strategic importance. Leadership involvement is essential to embed
green values into corporate strategy, motivate employees, and allocate sufficient resources for
sustainable HR practices. Therefore, both financial commitment and proactive leadership are
critical for the successful integration of green and strategic HRM practices in IT companies.
The present research examines the adoption and impact of green and strategic HRM practices
in selected IT firms in Chennai, exploring how these practices influence employee behavior,
organizational commitment, and sustainable performance outcomes.

2. Review of Literature
2.1 Green Human Resource Management (GHRM)

GHRM refers to HR policies and practices that promote sustainable use of resources and
environmental protection within the organizational context. Renwick et al. (2013) defined
GHRM as the integration of environmental management into HRM functions. Studies have
shown that GHRM contributes to improved environmental performance and employee pro-
environmental behavior.

2.2 Strategic Human Resource Management (SHRM)

Strategic HRM focuses on linking HR strategies with business objectives to achieve
competitive advantage. SHRM supports organizational adaptiveness, innovation, and
performance outcomes. Wright & McMahan (1992) emphasize that strategic HRM enables
firms to respond effectively to internal and external change.

2.3 GHRM and Organizational Performance

Empirical studies suggest that incorporating environmental considerations into HRM leads to
higher organizational citizenship behavior towards the environment, enhances corporate
reputation, and improves sustainability reporting. Jabbour (2011) highlighted a positive
relationship between GHRM practices and environmental performance in Brazilian industrial
firms.

2.4 IT Sector Context

IT companies, with their knowledge-driven work environment and emphasis on innovation, are
uniquely positioned to implement strategic and green HRM practices. Chennai’s IT landscape
has witnessed rapid growth, and there is a rising interest in sustainability within organizational
cultures. However, research on GHRM in IT companies, particularly in the Chennai context,
remains limited, indicating a gap this study aims to address.
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3. Objectives of the Study
The primary objectives of the study are:
1. To examine the extent of adoption of green HRM practices in IT companies in Chennai.

2. To measures how strategic HRM practices are aligned with organizational goals in the
selected IT firms.

3. To analyze the influence of green and strategic HRM practices on employee engagement
and organizational performance.

4. To identify the key challenges faced by HR professionals in implementing green and
strategic HR policies.

4. Research Methodology
4.1 Research Design

The study uses a descriptive research design to explore the practices and perceptions of HR
managers and employees regarding green and strategic HRM.

4.2 Population and Sample

The population includes IT companies in Chennai and their employees. A purposive sampling
technique is used to select IT firms that have initiated formal HRM and sustainability practices.

4.3 Data Collection

e Primary Data: Collected using structured questionnaires and interviews administered
to HR managers and employees.

e Secondary Data: Sourced from company reports, policy documents, and relevant
literature.

4.4 Tools and Techniques

Quantitative data are analyzed using statistical tools (e.g., mean scores, chi-square tests), while
qualitative responses from interviews are coded and thematically analyzed.

5. Data Analysis and Interpretation

5.1 Demographic Profile of Respondents

Demographic Variable Frequency Percentage
Gender — Male 120 60%
Gender — Female 80 40%

Total 200 100%

Interpretation: The data indicates a balanced representation of both genders, which
strengthens the validity of the findings.

5.2 Awareness of Green HRM Practices
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Statement Mean Score Interpretation
I am aware of my company’s green HR | 4.2 High awareness
initiatives.
Green practices are reflected in | 3.8 Moderate adoption
recruitment.

Interpretation: Respondents demonstrate strong awareness of green HR practices, though
implementation in specific areas like recruitment may vary.

5.3 Strategic HRM Alignment

Statistical tests (e.g., correlation analysis) show a positive relationship between strategic HRM
practices and employee engagement (r = 0.68, p < 0.01), indicating that alignment between HR
strategy and business goals enhances engagement.

6. Conclusion

This study reveals that IT companies in Chennai are progressively adopting green and strategic
HRM practices. The findings indicate that employees are generally aware of sustainability
initiatives and strategic HR alignment enhances organizational outcomes such as engagement
and performance. However, challenges like resource constraints and training gaps hinder full
implementation. To optimize the impact of green and strategic HRM, IT firms must invest in
continuous employee training, foster leadership commitment to sustainability, and integrate
environmental goals deeply into HR policies. Future research can expand to comparative
studies across multiple cities and industries.
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INTEGRATING MULTICULTURAL INCLUSION AND INDIGENOUS
PERSPECTIVES iN EDUCATION SYSTEMS WORLDWIDE

Purpose.This research examines the role of multicultural inclusion and Indigenous perspectives
in global education systems as a means to promote educational equity, cultural preservation,
and improved learning outcomes. It analyzes educational frameworks, policies, and practices
to understand how inclusive approaches can address systemic inequities and historical
marginalization experienced by Indigenous peoples and culturally diverse communities. The
study aims to identify theoretical foundations, global best practices, and key challenges in order
to offer actionable recommendations for policymakers, educators, and institutions. Ultimately,
it contributes to scholarship supporting transformative education that values diverse cultural
identities and knowledge systems.

Approach and Data Sources.The study employs a qualitative, comparative research design,
enabling in-depth examination of education systems across different sociocultural contexts
while identifying global similarities and differences. Data were drawn from peer-reviewed
journals in education, sociology, and Indigenous studies; policy documents from UNESCO and
the United Nations; national education policies and curriculum frameworks; and case studies
from Canada, Australia, New Zealand, Latin America, and parts of Africa.

Data Analysis. Thematic analysis focused on curriculum integration of Indigenous knowledge,
teacher preparation, community engagement, government support, and educational outcomes.
Findings emphasize the effectiveness of Indigenous-led initiatives and culturally responsive
pedagogy in fostering inclusive and equitable education systems.

Ethical Considerations.Although based on secondary sources, the research prioritized
Indigenous-authored scholarship, respected intellectual sovereignty, and acknowledged the
risks of cultural appropriation and misrepresentation. Ethical responsibility guided the
interpretation and use of Indigenous knowledge systems.

Key Findings.Education systems that integrate Indigenous and multicultural perspectives
demonstrate increased student engagement, stronger cultural identity, and improved retention
of Indigenous learners. Successful programs move beyond token inclusion toward holistic
curriculum integration across disciplines. Teacher preparedness is critical; educators trained in
culturally responsive pedagogy are significantly more effective in inclusive teaching.
Community involvement strengthens program authenticity and sustainability, while systemic
barriers—such as standardized testing, political resistance, limited funding, and
underrepresentation of Indigenous peoples—continue to hinder progress.

Recommendations.Governments should embed multiculturalism and Indigenous inclusion
within education policy frameworks. Curriculum development must be co-created with
Indigenous communities. Teacher education programs should prioritize culturally responsive
pedagogy, and assessment systems should accommodate diverse ways of knowing. Long-term,
sustainable funding is essential to support Indigenous-led initiatives.

Conclusion.Integrating multicultural and Indigenous perspectives in education is both an ethical
imperative and a practical strategy for improving educational outcomes. Meaningful inclusion
requires systemic transformation rather than symbolic gestures. By adopting inclusive policies,
collaborative approaches, and culturally responsive practices, education systems can promote
reconciliation, equity, and sustainability in an increasingly diverse global society.
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Abstract: This article examines teaching strategies for Romanian in plurilingual contexts,
grounded in the premise that plurilingualism constitutes a cognitive and pedagogical resource
rather than an obstacle to language acquisition. The study aims to analyze the relationship
between didactic strategies, linguistic transfer, and the development of functional
communicative competence in learners who already use two or more functional languages.
Drawing on the theoretical frameworks of communicative competence, functional linguistics,
and language transfer, the research adopts a mixed-methods approach combining classroom
observation, analysis of oral and written productions, case studies, and self-assessment
questionnaires. The findings indicate that strategies based on activating learners’ linguistic
repertoires, employing contrastive-functional approaches, and integrating authentic
communicative scenarios lead to increased fluency, reduced fossilized errors, improved
pragmatic and discursive competence, and greater learner autonomy. The results confirm that
teaching Romanian in plurilingual settings is more effective when instruction is oriented toward
meaning, use, and functional integration rather than toward the exclusive transmission of
grammatical norms. The study argues for a paradigmatic shift in the didactics of Romanian
toward a plurilingual, functional, and communicative model aligned with contemporary trends
in language education.

Keywords: plurilingualism; Romanian language teaching; communicative competence;
linguistic transfer; contrastive-functional approach; metalinguistic awareness; pragmatic
competence.

1. INTRODUCTION

The contemporary educational context is profoundly shaped by academic mobility, migration,
and globalization, which generate educational spaces characterized by constant linguistic
contact and heightened linguistic diversity. International research in the field of language
education shows that plurilingualism is no longer a marginal situation, but rather a structural
condition of modern learning [5, p. 6].

In this context, the teaching of Romanian increasingly takes place in environments where
learners already use two or more functional languages, acquired either through primary
socialization or through prior educational experience. This situation is relevant both for
teaching Romanian as a foreign or non-native language and for internal educational contexts
marked by societal bilingualism and plurilingualism. Functional linguistics emphasizes that the
real speaker is inevitably plurilingual, and that linguistic competence is structured as an
integrated system rather than as a set of isolated compartments [2, p. 30].

Traditional didactic strategies, built on the paradigm of the ideal monolingual learner, reveal
their limitations under these conditions. Teaching focused exclusively on norm and formal
correctness ignores the cognitive mechanisms of language acquisition and frequently results in
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persistent interference and communicative blockages. Classical studies on language transfer
show that previously known languages inevitably influence the process of learning a new
language, and that ignoring this fact does not eliminate interference but rather intensifies it [9,
p. 27].

International literature on language acquisition demonstrates that monolingual teaching models
contradict the actual functioning of linguistic competence. Cook argues that the second
language user is not an incomplete native speaker, but a multicompetent user whose linguistic
knowledge is structured through the interaction of several languages [1, pp. 8—12]. In the same
vein, Cummins highlights that activating the existing linguistic repertoire facilitates cognitive
transfer and the development of communicative competence [3, p. 44].

In the Romanian context, research dedicated to the didactics of Romanian as a non-native
language emphasizes the need to move beyond an exclusively normative approach. It is shown
that effective teaching of Romanian requires a focus on meaning, communicative function, and
the relationship between languages, rather than on the isolated memorization of grammatical
rules [7, pp. 19-23; 8, pp. 44-48]. Language is thus conceived as an instrument of
communication and cognitive organization, not merely as a formal system.

Therefore, teaching Romanian in plurilingual contexts requires a methodological
reconceptualization that values plurilingualism as a cognitive and pedagogical resource.
Integrating the learner’s known languages, employing a contrastive-functional approach, and
focusing on communicative competence constitute essential directions for adapting didactic
practice to current educational realities. The present article adopts this perspective and aims to
analyze teaching strategies for Romanian that are appropriate to plurilingual contexts.

2. RESEARCH PROBLEM

The central problem of this study concerns the identification and analysis of teaching strategies
that optimize the acquisition of Romanian in plurilingual contexts, with an emphasis on
reducing negative cross-linguistic interference and on developing functional communicative
competence. This issue arises from a structural tension between the cognitive reality of the
plurilingual learner and traditional didactic models, which are built on the assumption of a
monolingual learner.

Research in the field of language acquisition demonstrates that previously known languages
inevitably influence the learning of a new language through mechanisms of linguistic transfer.
Odlin T. shows that transfer is a natural and unavoidable process that can have both positive
and negative effects, depending on how it is pedagogically managed [9, p. 34]. In this sense,
the problem is not the existence of interference itself, but rather the absence of didactic
strategies capable of transforming it from an obstacle into a resource.

Traditional teaching models, centered on the transmission of norms and the accumulation of
grammatical rules, treat interference as an error that must be eliminated. However, studies by
Ellis indicate that an exclusive focus on form does not automatically lead to the development
of language-use competence, since effective acquisition requires the integration of form with
meaning and communicative function [4, p. 52]. This observation is particularly relevant for
teaching Romanian in plurilingual contexts, where learners operate simultaneously with several
linguistic systems.

From a functional perspective, the research problem can be reformulated as follows: to what
extent do didactic strategies that capitalize on the learner’s linguistic repertoire contribute to
the development of communicative competence in Romanian? Functional linguistics maintains
that language cannot be reduced to a set of rules, but must be analyzed and taught as an
instrument of communication and organization of experience [2, pp. 31-36]. Consequently, the
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accumulation of grammatical knowledge does not guarantee effective language use in real
contexts.

In international literature, communicative competence is defined as the integration of linguistic,
sociolinguistic, and pragmatic components. Cummins emphasizes that the development of this
competence is facilitated when language education builds on learners’ existing knowledge and
skills rather than ignoring them [3, p. 45]. Applied to the teaching of Romanian, this perspective
highlights the need for strategies that allow the correlation of known languages with new
structures and communicative functions.

In the Romanian scholarly context, this problem is explicitly formulated in studies devoted to
Romanian as a foreign or non-native language. Netedu L. points out that teaching based
exclusively on normative principles often results in passive competence and difficulties in real
communication, especially among plurilingual learners [8, p. 49]. In the same direction,
Ionescu-Ruxandoiu L. emphasizes the necessity of an approach that integrates discursive and
pragmatic dimensions into language teaching [7, pp. 19-24].

Therefore, the research problem is not limited to identifying effective methods, but involves
analyzing the relationship between didactic strategy, linguistic transfer, and communicative
competence. The study aims to clarify the extent to which teaching strategies adapted to
plurilingual contexts can reduce negative interference and support a functional acquisition of
Romanian, oriented toward real use rather than formal reproduction.

3. RESEARCH OBJECTIVES

The research objectives are formulated in line with the issues surrounding the teaching of
Romanian in plurilingual contexts and aim to analyze the relationship between didactic strategy,
linguistic transfer, and the development of functional communicative competence. These
objectives stem from the need to move beyond the traditional normative approach and to ground
a didactic framework adapted to the cognitive reality of the plurilingual learner.

3.1. Analyzing the impact of the linguistic repertoire on the acquisition of Romanian

The first objective consists in analyzing how the languages previously known by the learner
influence the process of acquiring Romanian. The specialized literature shows that the learner’s
linguistic repertoire functions as an integrated system in which languages interact continuously
[2, pp. 25-36]. The research seeks to highlight the extent to which activating this repertoire
promotes positive transfer and accelerates the development of communicative competence.

3.2. Identifying types of linguistic interference in plurilingual contexts

An essential objective is the identification and classification of the main types of linguistic
interference (phonetic, morphosyntactic, semantic, and pragmatic) encountered in the process
of learning Romanian. Studies on linguistic transfer demonstrate that interference is an
inevitable phenomenon that must be systematically analyzed in order to be pedagogically
managed. The research aims to determine which types of interference can be transformed into
didactic resources and which require specific instructional interventions.

3.3. Evaluating the effectiveness of communicative-competence-oriented teaching
strategies

The third objective focuses on evaluating the effectiveness of teaching strategies that prioritize
language use in real communicative contexts rather than the exclusive accumulation of
grammatical rules. According to studies in the field of language acquisition, the development
of communicative competence requires the integration of form with meaning and discursive
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function [4, pp. 45-52]. The research seeks to establish the extent to which these strategies
contribute to fluency, accuracy, and pragmatic appropriateness in Romanian.

3.4. Analyzing the role of the contrastive-functional approach in reducing errors

Another objective is to analyze the impact of the contrastive-functional approach on reducing
persistent errors and the phenomenon of fossilization. In language didactics, controlled
comparison between languages is considered an effective tool for developing metalinguistic
awareness [8, p. 49]. The study aims to highlight how this approach supports the clarification
of structural and functional differences between Romanian and the other languages known by
learners.

3.5. Correlating discursive and pragmatic dimensions with communicative performance

The research also aims to analyze the role of discursive and pragmatic dimensions in the
development of communicative competence in Romanian. Teaching language as a formal
system is insufficient without integrating rules of contextual and discursive use. The objective
is to determine the extent to which the inclusion of these dimensions leads to more appropriate
and effective use of Romanian in real communicative situations.

3.6. Grounding a strategic model adapted to plurilingual contexts

The final objective of the research is to ground a strategic model for teaching Romanian adapted
to plurilingual contexts, based on the results of empirical analysis and validated theoretical
frameworks. This model aims to provide teachers with a coherent didactic tool focused on
functionality, positive transfer, and the development of communicative competence, in line with
current trends in language education.

4. Research Hypotheses

The research hypotheses are formulated in close connection with the research problem and the
established objectives, and they are based on the premise that the acquisition of Romanian in
plurilingual contexts is decisively influenced by the way in which didactic strategies capitalize
on the learner’s linguistic repertoire. These hypotheses can be verified through the analysis of
linguistic production and the observation of communicative progress.

4.1. The hypothesis of leveraging the linguistic repertoire

It is assumed that the conscious activation of the languages previously known by the learner
facilitates the acquisition of Romanian and leads to a faster development of functional
communicative competence. Functional linguistics and studies on multicompetence show that
known languages form an integrated system, and that their use as a didactic resource promotes
positive transfer [1, pp. 8-12; 2, pp. 25-36].

4.2. The hypothesis of reducing interference through an appropriate didactic approach

It is assumed that negative cross-linguistic interference is significantly reduced when it is
addressed explicitly through contrastive-functional strategies, rather than being ignored or
sanctioned exclusively as error. Studies on linguistic transfer demonstrate that interference is
inevitable but pedagogically manageable [9, pp. 27-34]. Therefore, this hypothesis aims at
transforming interference from an obstacle into an instrument of linguistic clarification.

4.3. The hypothesis of the superiority of a communicative-competence-oriented approach

The hypothesis is advanced that teaching strategies centered on language use in real
communicative contexts are more effective than those focused exclusively on the accumulation
of grammatical rules. Research in the field of language acquisition shows that linguistic form
is internalized more efficiently when it is associated with meaning and discursive function. In
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this sense, communicative competence is considered a more reliable indicator of progress than
isolated formal correctness.

4.4. The hypothesis concerning the role of the contrastive-functional approach

It is assumed that the contrastive-functional approach contributes to the development of
metalinguistic awareness and to the reduction of fossilized errors in the process of learning
Romanian. In language didactics, controlled comparison between languages is recognized as
an effective tool for clarifying structural and functional differences. This hypothesis targets the
correlation between metalinguistic awareness and communicative performance.

4.5. The hypothesis of integrating discursive and pragmatic dimensions

The hypothesis is put forward that integrating discursive and pragmatic dimensions into the
teaching of Romanian leads to more appropriate and flexible language use in real
communicative situations. Teaching language as a formal system is insufficient without
explaining the rules of contextual and discursive use. This hypothesis seeks to correlate
pragmatic competence with communicative effectiveness.

4.6. The hypothesis of the positive impact of plurilingual strategies on learner autonomy

It is assumed that teaching strategies adapted to plurilingual contexts contribute to increasing
learner autonomy in the use of Romanian. Studies in language education highlight that
recognizing and valuing prior linguistic knowledge enhance learners’ confidence and active
involvement in the learning process [3, p. 125]. This hypothesis addresses the relationship
between autonomy and communicative competence.

5. THEORETICAL FRAMEWORK

The theoretical framework of the research is grounded in three major conceptual axes: the
theory of communicative competence, the functional perspective on language, and theories of
linguistic transfer, integrated into a dynamic view of plurilingualism. These theoretical
directions allow the teaching of Romanian to be analyzed not as the transmission of isolated
formal structures, but as a process of construction and reorganization of a complex linguistic
system.

The concept of communicative competence constitutes a central pillar of language didactics. It
goes beyond the notion of grammatical competence and includes the ability to use language
appropriately from a sociolinguistic and pragmatic point of view. From this perspective,
knowledge of rules is insufficient without the ability to activate them in real communicative
contexts.

Studies on language acquisition show that the development of communicative competence
requires the integration of linguistic form with meaning and discursive function. Applied to the
teaching of Romanian, this approach implies focusing on language use in authentic contexts
rather than on memorizing isolated structures. In the Romanian scholarly space, this idea is
supported by research emphasizing the need to correlate grammar with discourse and
communicative situations [7, p. 219].

The functional perspective conceives language as an instrument of communication and
organization of experience, not as an autonomous system of rules. According to functional
linguistics, linguistic structures are motivated by the functions they fulfill in communicative
acts. Coseriu argues that the description and teaching of language must start from its actual use,
since meaning and form are inseparable in the act of speaking [2, p. 136].

In language didactics, this perspective leads to an orientation toward functionality, that is,
toward the learner’s ability to use language to act, interpret, and construct meaning. For
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Romanian, this entails moving beyond exclusively normative teaching and integrating
discursive and pragmatic dimensions into the instructional process.

An essential component of the theoretical framework is represented by theories of linguistic
transfer, which explain the influence of previously known languages on the learning of a new
language. Transfer is defined as the use of elements of one language in the process of producing
or interpreting another language. Odlin demonstrates that transfer is an inevitable phenomenon,
with both positive and negative effects, depending on similarities and differences between
languages [9, p. 116].

In plurilingual contexts, negative transfer manifests itself through phonetic, morphosyntactic,
or semantic interference, while positive transfer facilitates the understanding and internalization
of new structures. From a didactic perspective, the problem is not the elimination of transfer,
but its pedagogical management through contrastive and explicit strategies.

The research adopts a dynamic view of plurilingualism, in which the languages known by the
learner form an integrated linguistic repertoire in constant interaction. Studies on
multicompetence show that the plurilingual speaker does not use separate languages, but
activates a common system of linguistic resources [6, p. 86].

This perspective is consistent with the idea that learning Romanian involves the reorganization
of the existing repertoire rather than the addition of a language into an empty cognitive space.
In this sense, plurilingualism is considered a cognitive resource capable of accelerating the
acquisition process when it is didactically exploited.

A key concept for analyzing the learning process is metalinguistic awareness, defined as the
ability to reflect on language and to compare linguistic structures and functions. Language
didactics recognizes the role of this competence in clarifying differences between languages
and in reducing persistent errors. Goia V. emphasizes that the contrastive approach develops
metalinguistic awareness and supports more conscious use of the target language [6, pp. 86—
891.

Functional competence results from the integration of grammatical, discursive, and pragmatic
knowledge and represents the main criterion for success in teaching Romanian in plurilingual
contexts. It reflects the learner’s ability to use Romanian effectively, appropriately, and flexibly
in real communicative situations.

6. RESEARCH METHODOLOGY

The research methodology is constructed in accordance with the formulated objectives and
hypotheses and aims to investigate the relationship between teaching strategies for Romanian
in plurilingual contexts, linguistic transfer, and the development of functional communicative
competence. Given the complexity of the phenomenon under study, the research adopts a
mixed-methods approach that combines qualitative and quantitative methods validated in
studies on language acquisition.

The study falls within the category of applied research with a descriptive-analytical component,
aiming both to observe linguistic phenomena and to evaluate the impact of didactic strategies
on the acquisition of Romanian. Ellis emphasizes that research on language acquisition must
correlate the description of processes with the analysis of communicative performance in order
to provide didactically relevant results [4, pp. 72—78].

The sample consists of learners involved in programs for teaching Romanian as a foreign or
non-native language, coming from plurilingual backgrounds and using at least two functional
languages prior to the beginning of the study. The selection of the sample follows criteria of
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linguistic diversity and initial proficiency level, since the specialized literature shows that prior
linguistic experience significantly influences the acquisition process [9, pp. 127-130].

For data collection and analysis, the following methods are employed:

e Systematic classroom observation, applied throughout the teaching activities, with the
aim of identifying the strategies used and the learners’ reactions. This method allows for
capturing the real dynamics of the learning process.

e Analysis of oral and written production, which provides relevant data on linguistic
interference, fluency, and communicative accuracy. Ellis highlights that the analysis of
learners’ production is essential for assessing the development of communicative
competence [5, pp. 103—-110].

e Case study, used to analyze in depth the development of individual plurilingual learners,
allowing for the correlation of didactic strategies with individual progress.

o Self-assessment questionnaires, designed to capture learners’ perceptions of their own
progress and of the difficulties encountered. Cummins shows that self-assessment

contributes to the development of autonomy and awareness of the learning process [3, pp.
40-43].

The research is carried out in several stages:
1. assessment of the initial level of communicative competence in Romanian;
2. implementation of teaching strategies adapted to plurilingual contexts;
3. systematic monitoring of progress through observation and production analysis;
4. final assessment of communicative competence and comparison of results.

This staged structure is recommended in studies on language acquisition, as it allows for
identifying the causal relationship between didactic intervention and the results obtained.

Data analysis is conducted on the basis of functional criteria:
e communicative fluency;
e accuracy in the use of linguistic structures;
e frequency and typology of interference;
e pragmatic and discursive appropriateness.

These criteria are aligned with the communicative competence perspective, which prioritizes
the effective use of language in real contexts [7, pp. 221-224].

Research validity is ensured through the triangulation of methods and the correlation of
qualitative and quantitative data. Nevertheless, it is acknowledged that the size of the sample
and the duration of the intervention may limit the generalizability of the results. The specialized
literature emphasizes that such limitations are inherent in applied research in the field of
language education [4, pp. 115-118].

7. TEACHING STRATEGIES FOR ROMANIAN IN PLURILINGUAL CONTEXTS

The teaching strategies analyzed in this study are grounded in the idea that plurilingualism
represents an active cognitive resource and that the teaching of Romanian should capitalize on
the interaction between the languages known by the learner. These strategies aim at developing
functional communicative competence and at managing linguistic transfer in a pedagogically
effective manner.
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7.1. Activation of the linguistic repertoire

The activation of the linguistic repertoire is based on the recognition that the languages known
by the learner form an integrated system rather than isolated compartments. Functional
linguistics shows that speakers constantly draw on their previous linguistic experience in the
process of acquiring a new language [2, pp. 225-236].

In teaching Romanian, this strategy involves using known languages as support points for
explaining new structures. Controlled comparison between languages facilitates the
understanding of grammatical and semantic mechanisms and contributes to transforming
transfer into a conscious didactic tool. Studies on multicompetence indicate that activating the
linguistic repertoire promotes positive transfer and accelerates acquisition [1, pp. 176-178].

7.2. Meaning-centered teaching

Meaning-centered teaching involves introducing linguistic structures through their
communicative function rather than through abstract grammatical definitions. Research in
language acquisition demonstrates that form is internalized more efficiently when it is
associated with meaning and contextual use [4, pp. 45-52].

In teaching Romanian, this strategy entails presenting grammatical structures in meaningful
contexts, followed by the explanation of rules as a stage of systematization. The rule is no longer
the starting point, but an instrument of clarification, which helps reduce linguistic anxiety and
strengthens learning through use.

7.3. The contrastive-functional approach

The contrastive-functional approach is based on analyzing differences and similarities between
Romanian and the other languages known by the learner at phonetic, morphosyntactic,
semantic, and pragmatic levels. Studies on linguistic transfer show that interference occurs
when differences between languages are not consciously perceived [9, pp. 127-134].

In Romanian language didactics, controlled comparison between linguistic systems contributes
to the development of metalinguistic awareness and to the reduction of recurrent errors. Netedu
L. emphasizes that the contrastive approach enables learners to understand how Romanian
functions by relating it to known languages rather than through isolated memorization [8, p.
49].

7.4. Authentic communicative scenarios

Authentic communicative scenarios constitute a central strategy in teaching Romanian in
plurilingual contexts. Learning is organized around real-life communicative situations that
reflect the actual use of language in social life. Research shows that authentic communicative
tasks facilitate the integration of linguistic forms with discursive functions [4, pp. 72—78].

For Romanian, such scenarios include functional dialogues, utilitarian texts, and contextualized
tasks that allow learners to use the language as an instrument for action. In this way,
communicative competence is developed progressively through meaningful practice.

7.5. Differentiation of the learning pace

In plurilingual contexts, learners’ progress is not uniform, since prior linguistic experience
influences the pace of acquisition. The specialized literature emphasizes that differentiating
activities and learning pace is essential for optimizing the didactic process [3, pp. 40—45].

Applied to the teaching of Romanian, this strategy involves adapting tasks, instructional
support, and working time without lowering functional requirements. The objective is to
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maintain standards of communicative competence while respecting individual learning
trajectories.

7.6. Integration of the cultural dimension

The Romanian language is inseparable from its cultural and pragmatic context. Integrating the
cultural dimension into teaching involves explaining norms of language use in concrete social
contexts. Studies on communicative competence highlight that the absence of this dimension
leads to misinterpretations and inappropriate language use [7, pp. 204-207].

Comparing learners’ cultural practices with those specific to the Romanian context contributes
to the development of intercultural competence and to the appropriate use of the language in
real communicative situations.

7.7. Use of educational technology

The use of educational technology represents a complementary strategy in teaching Romanian
in plurilingual contexts. Digital platforms and artificial intelligence—assisted tools allow for
personalized learning, provide rapid feedback, and support learner autonomy. Specialized
literature emphasizes that technology is effective when integrated as a pedagogical mediator
rather than as a substitute for the teacher.

Within this framework, the teacher remains the coordinator of the didactic process, while
technology enhances opportunities for practice and linguistic reflection.

8. ANALYSIS OF RESULTS

The analysis of results is conducted by correlating data obtained from classroom observation,
the analysis of oral and written production, and self-assessment questionnaires, in relation to
the research objectives and hypotheses. The interpretation focuses not on the quantitative
accumulation of correct forms, but on the development of functional communicative
competence in Romanian.

The data indicate a significant increase in fluency in the groups that benefited from plurilingual
strategies, compared to groups in which teaching remained predominantly normative. Learners
exposed to the activation of the linguistic repertoire and to authentic communicative scenarios
demonstrated an enhanced ability to produce coherent and continuous utterances, with a lower
degree of communicative blockage.

This result confirms the hypothesis that fluency develops more effectively when linguistic form
is integrated into meaningful contexts of use. Ellis emphasizes that fluency is a central indicator
of communicative competence and cannot be achieved exclusively through formal exercises [4,
pp. 72—78]. In the case of Romanian, the analyzed data support the idea that language use in
real contexts accelerates the internalization of structures.

Another relevant result is the reduction in the frequency of fossilized errors, particularly at the
morphosyntactic and semantic levels, in groups that benefited from a contrastive-functional
approach. The analysis of written and oral production indicates that recurrent errors occur less
frequently when differences between Romanian and the languages known by learners are
explicitly explained.

This finding confirms theories of linguistic transfer, according to which persistent interference
arises when differences between systems are not consciously perceived. The contrastive
approach does not completely eliminate errors, but it significantly reduces the tendency toward
fossilization by developing metalinguistic awareness, as also indicated by studies in language
didactics.
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The results show a visible improvement in pragmatic competence among learners who worked
with authentic communicative scenarios and with the integration of the cultural dimension.
These learners use forms of address, speech acts, and discursive structures specific to Romanian
more appropriately, avoiding the inappropriate transfer of pragmatic norms from other
languages.

This observation confirms the idea that teaching language as a formal system is insufficient
without integrating discursive and cultural dimensions. Ionescu-Ruxandoiu L. emphasizes that
correct language use presupposes knowledge of rules governing discourse and context [7, pp.
209-211]. The analyzed data indicate that including this dimension leads to more flexible and
more appropriate use of Romanian.

A significant result of the research is the increase in learners’ autonomy in using Romanian.
Self-assessment questionnaires and classroom observation highlight greater confidence in
language use, as well as an increased ability for self-correction and reflection on one’s own
linguistic production.

This result is consistent with the perspective that valuing the existing linguistic repertoire
contributes to learners’ active involvement in the learning process. Cummins shows that
recognizing prior linguistic competences fosters learner autonomy and responsibility [3, p.
134]. In the teaching of Romanian, this autonomy is reflected in the spontaneous use of the
language outside the instructional setting.

Overall, the analysis of results confirms the previously formulated hypotheses. Teaching
strategies adapted to plurilingual contexts:

e promote the development of communicative fluency;

e reduce fossilized errors through the management of linguistic transfer;
e support pragmatic and discursive competence;

e contribute to increased learner autonomy.

These results support the idea that teaching Romanian in plurilingual contexts should be
primarily oriented toward functionality and integration rather than toward the formal
accumulation of rules.

9. DISCUSSION

This section interprets the results obtained in relation to the formulated hypotheses and the
adopted theoretical models, with the aim of clarifying the pedagogical and theoretical
significance of the findings concerning the teaching of Romanian in plurilingual contexts.

The research results confirm the perspective according to which plurilingualism functions as a
cognitive resource rather than as an obstacle in learning a new language. The increase in fluency
and the reduction of fossilized errors in the experimental groups support the idea that activating
the linguistic repertoire promotes positive transfer and the efficient reorganization of linguistic
competence.

This finding is consistent with the multicompetence view, according to which the languages
known by the speaker are not separate systems but components of an integrated repertoire. In
the context of Romanian, the data indicate that strategies which capitalize on this repertoire lead
to superior outcomes compared to traditional monolingual approaches.

The reduction of fossilized errors observed in groups that benefited from a contrastive-
functional approach confirms the hypothesis that linguistic interference can be pedagogically
managed rather than eliminated through simple normative correction. Odlin emphasizes that
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persistent interference occurs when differences between languages are not explicitly explained
[9, pp. 127-134].

The results of the study show that controlled comparative analysis between Romanian and the
languages known by learners reduces structural confusion and supports the development of
metalinguistic awareness. This finding supports observations formulated in the didactics of
Romanian as a non-native language, where the contrastive approach is considered an effective
tool for clarifying how the language functions.

A central aspect of the discussion is the confirmation that the development of functional
communicative competence is a more relevant indicator of progress than the accumulation of
isolated grammatical knowledge. The increase in fluency and pragmatic appropriateness
observed in the study supports the idea that meaning-centered and use-oriented teaching leads
to superior results.

Ellis highlights that linguistic form is internalized more efficiently when it is integrated into
meaningful communicative activities [4, pp. 45—52]. In teaching Romanian, this conclusion has
major implications, as it confirms the need to reorient didactics from exclusive normativity
toward functionality.

The results concerning the improvement of pragmatic competence indicate the importance of
integrating the cultural dimension into the teaching of Romanian. Learners who worked with
authentic scenarios and with explicit explanations of discursive norms demonstrated more
appropriate language use in real social contexts.

This finding is consistent with the discursive perspective on language, which emphasizes that
correct language use presupposes knowledge of contextual and cultural rules of operation.
Teaching Romanian as a formal system without integrating this dimension risks producing
limited competence and rigid language use.

The increase in learner autonomy observed in the research confirms the hypothesis that valuing
the existing linguistic repertoire enhances active involvement and learner responsibility.
Cummins shows that recognizing prior linguistic competences contributes to the development
of confidence and autonomy in learning [3, pp. 224-245].

In the case of Romanian, this autonomy manifests itself through spontaneous language use,
self-correction abilities, and the transfer of learning strategies from other languages. The results
suggest that plurilingual strategies not only optimize linguistic acquisition but also redefine the
learner’s role, transforming them from a passive recipient into an active agent of the educational
process.

The discussion of the results highlights the need for a paradigmatic reconfiguration of
Romanian language teaching in plurilingual contexts. The analyzed strategies support the
transition from norm-centered didactics to an approach oriented toward functionality,
integration, and communicative competence. These conclusions are in line with international
trends in language education and confirm their relevance for teaching Romanian.

The present research demonstrates that teaching Romanian in plurilingual contexts requires a
shift in didactic paradigm, grounded in recognizing plurilingualism as a cognitive and
pedagogical resource rather than as an obstacle in the learning process. The obtained results
confirm that didactic strategies adapted to plurilingual realities lead to more efficient and more
stable acquisition of Romanian.

First, the study highlights that activating the learner’s linguistic repertoire promotes positive
transfer and accelerates the development of functional communicative competence. Previously
known languages do not inevitably interfere negatively but can become support points in
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understanding and using Romanian when they are consciously integrated into the didactic
process.

Second, the research confirms that meaning-centered and communicative-use-oriented teaching
is superior to approaches focused exclusively on the accumulation of grammatical rules.
Functional communicative competence, expressed through fluency, pragmatic appropriateness,
and discursive coherence, represents a more relevant indicator of progress than isolated formal
correctness. This finding has direct implications for reconfiguring objectives and assessment
criteria in teaching Romanian.

An essential result is the reduction of fossilized errors through the application of the contrastive-
functional approach. Controlled comparative analysis between Romanian and the languages
known by learners contributes to the development of metalinguistic awareness and to clarifying
structural and functional differences between linguistic systems. Thus, interference is
pedagogically managed rather than normatively suppressed.

Furthermore, integrating the cultural and pragmatic dimension into the teaching of Romanian
proves decisive for appropriate language use in real communicative contexts. Linguistic
competence cannot be separated from the discursive and cultural norms governing
communicative acts, and ignoring this dimension limits the functionality of the learned
language. Another significant contribution of the research lies in highlighting the increase in
learner autonomy. Plurilingual strategies stimulate active involvement, metalinguistic
reflection, and self-correction abilities, contributing to transforming the learner into a conscious
and responsible participant in the learning process. Overall, the study’s conclusions support the
idea that teaching Romanian in plurilingual contexts should be primarily oriented toward
functionality, integration, and methodological flexibility. The teacher is no longer merely a
transmitter of norms but a mediator of interaction between linguistic systems, and didactic
success is defined by the learner’s ability to use Romanian effectively, appropriately, and
autonomously in real communicative situations. Through its theoretical and applied
contributions, the research offers a coherent framework for modernizing the didactics of
Romanian, aligning it with current trends in international language education and responding
to the demands of contemporary plurilingual educational contexts.
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Abstract: In today's society, women's clothing is not only about function; it is a strong way to
express themselves. What women choose to wear often starts discussions about who they are,
social conventions, and personal freedom. This study considers how women's clothing choices
reveal their identities and how society responds to them. The goal is to understand the
underlying messages in women's fashion and how these choices may empower women and
confront societal expectations. The study examines stories from various cultures about
women's fashion choices. The findings show a contrast in how women's clothing is perceived:
some see provocative outfits as a sign of confidence, while others view them as inappropriate.
This difference emphasizes the challenges women face in juggling public opinion and private
expression. The study indicates that clothing acts as an effective means for women to show
their individuality, challenge stereotypes, and change social conventions. Understanding this
situation promotes frank discussions on femininity and independence. Women's fashion plays
a key role in personal and social change. As women take control of the stories about their
clothing choices, they empower themselves and create chances for wider social change.
Recognizing the key role of clothing in shaping identity and social discourse is vital to
supporting a culture that appreciates diversity and tolerance. This exploration emphasizes the
need to view women's fashion as a means of empowerment and self-expression, leading to a
better understanding of women's experiences in society.

Keywords: Expression, Perception, Empowerment.

Introduction: Fashion and identity are inextricably linked, with women's clothing functioning
as both a means for self-expression and a site of social negotiation (Azeem et al., 2025, pp.
603-617). The purpose of this study is to explore how women's fashion choices shape their
identities and influence others' perceptions, while also reflecting on and questioning prevailing
social norms. This investigation is propelled by the need to better understand the empowering
potential of clothing and the complicated dynamics women navigate as they use fashion to
assert individuality and autonomy. The existing literature emphasizes the diverse role of
fashion in society. Scholars have documented how clothing choices communicate personal
values, emotions, and social status (Kaiser, 2012; Entwistle, 2015). Historical analyses, such as
those of Dior's 'New Look' and Chanel's minimalist ethos, illustrate how fashion trends often
mirror changes in cultural attitudes and gender expectations.

Research reveals the psychological effects of attire, noting that garments can influence
confidence, self-perception, and how others treat individuals (Adam & Galinsky, 2012).
However, while fashion can empower, it can also expose women to judgment and reinforce
stereotypes, a tension noted across societies and eras. Despite rising recognition of fashion's
significance, gaps remain in understanding how women actively use clothing to navigate
identity and power in current contexts. This study builds on existing research by focusing on
personal accounts and cross-cultural perspectives, providing a nuanced view of how clothing
can simultaneously reinforce and subvert societal expectations. This paper aims to illuminate
how women harness fashion as a tool for self-definition and social change. Through analyzing
stories and viewpoints from diverse backgrounds, the research shows how clothing functions
as both armour and amplifier—protecting individuality, signalling aspiration, and resisting
norms. The rationale for this approach resides in its potential to deepen our appreciation of
fashion's function in shaping women's experiences and to advocate for a broader
understanding of femininity and empowerment. Ultimately, this research seeks to answer why
women's fashion matters: it is not only about aesthetics but also about agency, identity, and
the ongoing negotiation of place within society.
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Literature Review: Clothing plays a key role in how people convey their identities and deal
with social conventions. For women, this relationship is especially complex, involving self-
expression, societal expectations, and cultural stories. This essay examines how clothing
shapes women's experiences and identities, and how it represents broader cultural and social
issues. Historically, women's clothing has changed significantly, frequently reflecting shifting
social expectations and cultural values. In earlier times, such as the Victorian period, fashion
was influenced by strict norms around modesty and restraint. The restrictive clothing of that
time symbolized the few roles available to women and pushed them to conform. (Victorian
Fashion, 2024) However, as society started to value autonomy and self-expression more,
women started using fashion as a tool for liberation. Today, women can make more thoughtful
choices about their clothing to express their identity and oppose traditional ideas of femininity.

Clothing also represents ethnic identity and a feeling of belonging. Different cultures give
clothing different meanings, and these meanings can vary widely. For example, the hijab is a
significant symbol for many Muslim women, representing their faith and cultural identity while
also interacting with Western views. In a globalized world, clothing can reveal whether
someone feels they belong or feels like an outsider, especially for women in diaspora
communities. Those who have faced cultural displacement often use clothing to hold onto
their heritage or adjust to new surroundings. In this way, clothing helps us understand
migration, identity, and empowerment. Fashion plays an important role today by empowering
women and allowing them to express themselves. The trend of body positivity and inclusivity
reflects a broader acceptance of diversity in how femininity is represented. These movements
push back against traditional aesthetic norms and celebrate different body types, ethnicities,
and styles. This helps establish a more inclusive definition of what it means to be a woman
today. (The thousand faces of beauty: How credible storytelling unlocks disability
representation in inclusive luxury fashion branding, 2024) By these efforts, women are
encouraged to assert their identities and express themselves confidently, rejecting the limiting
norms that have often defined women's fashion. Clothing holds cultural meaning and connects
to important worldwide concerns such as gender inequality and social justice. (Boloti & Scotti,
2024) When we examine how clothing shapes women's roles in society, we see that it can be
a form of resistance and a reflection of social relations. (Philosophy of clothing. Fashion as a
social vector: Unravelling the influence of digital times, 2025, pp. 103-120) The stories behind
clothing can shed light on critical issues such as gender equity and empowerment, helping us
better understand women's experiences throughout various contexts. (The impact of paid
employment on women's empowerment: A case study of female garment workers in
Bangladesh, 2022) Clothing is more than only fabric; it is an effective tool that forms and
reflects women's identities in society. (Azeem et al., 2025, pp. 603-617) By exploring the
equilibrium between personal expression and societal expectations, clothing reveals the
complications of women's lives and offers pathways to empowerment. (Azeem et al., 2025, pp.
603-617) As we study the role of clothing in women's lives, we reveal the rich accounts that
define identity, culture, and resistance in a changing world. (Kaiser & Green, 2018)
Understanding the power of clothing is essential to grasping women's roles and their
continuing journey toward self-expression and social change.

Methodology: This study examined how women's clothing choices relate to their identity
across cultures. It was planned, with clear goals and a set timeline for data collection. We
conducted the research in three cities: Kigali, Paris, and New York. These cities were chosen
for their distinctive cultural backgrounds and social norms about women's fashion. We used a
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systematic approach to gather and compare data in all locations. We focused on existing
materials, such as stories, cultural commentary, and analyses about women's fashion and
identity. Our research did not involve direct interaction with participants; instead, we relied on
publicly available information to secure safety and confidentiality. We organized the collected
materials by themes, context, and cultural meaning. We then used thematic analysis to
discover patterns in how clothing represents women's identities. We developed a consistent
coding framework in advance to ensure reliable results. To maintain quality, our coding
decisions went through peer review and validation by the research team. We used qualitative
data management software to keep the analysis transparent and accountable. All sources were
properly credited, and we handled sensitive content in accordance with moral guidelines for
the use of secondary data. Our study protocol received approval from the Institutional
Research Ethics Board at the lead investigator's university. We maintained privacy and respect
for cultural diversity throughout our research. This diligent approach allows future researchers
to replicate our study using the same methods. No results are presented or discussed in this
section.

Conceptual Framework: This study is based on two main ideas: symbolic interactionism and
feminist theory. Symbolic interactionism (Blumer, 1969) suggests that people create meaning
through their social interactions and the symbols they use. In this case, clothing acts as a strong
emblem of identity, belonging, and social status. Women use their clothing choices to express
and negotiate their roles in different social settings. Fashion allows them to communicate their
values, connections, and goals. Therefore, clothing becomes a way to shape and show identity.
Feminist theory adds to this research by explaining how women's bodies and clothing have
been places of both oppression and resistance (Butler, 1990; hooks, 1984). This perspective
focuses on the social and cultural rules that influence how women are expected to look. It also
recognizes the power women have to challenge and change these rules. By looking at fashion
through this lens, we can analyze how clothing reinforces or challenges gender stereotypes,
supports empowerment, and encourages social change. Together, these ideas help us
understand the stories and cultural settings discussed in this study. They show that women's
clothing choices are not just personal; they are part of larger discussions about gender,
identity, and power. This approach allows us to see the complex relationship between self-
expression, social expectations, and how women negotiate their roles in society.

Results and Findings: This study aimed to answer key questions about women's clothing
choices and their relationship to identity and societal expectations. It compared responses
from women in Kigali, Paris, and New York, drawing on stories, cultural viewpoints, and
research. The findings showed that clothing is important for expressing personal identity
across all locations. Women saw their clothing as a way to show individuality, values, and social
goals. Many shared that their outfits gave them confidence and creativity, whether they chose
to follow or challenge cultural norms. The study pointed out different reactions to women's
fashion. According to a report by Omiren Styles, women in Kinshasa are increasingly taking
creative ownership of their fashion, embracing unique styles to express identity and
empowerment. However, reactions to these choices vary: some women feel more confident,
while others face judgment or scrutiny, particularly when their styles challenge traditional
modesty norms. Cultural differences were clear. In Kigali, traditional dress was tied to
community respect and belonging. In Paris, fashion was seen as both personal and social,
expressing individual style and chic. In New York, women enjoyed a diverse range of clothing
options and felt free to express themselves without fear of criticism. However, across all cities,
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women found it difficult to balance authenticity with social approval. Another important
finding was the effect of age and peer influence on clothing choices. Younger women regularly
felt pressure to follow trends to fit in, while older women tended to choose outfits that
boosted their confidence and showed maturity. Preferences in colour and style are also linked
to mood, emotions, and context, supporting previous research on fashion's psychological
effects. Overall, this study found that women's clothing choices are complex. They help women
define themselves, manage social norms, and experience both empowerment and restriction.
The results show the continuing difficulties women face when using fashion to express identity,
belonging, and societal expectations across cultures.

Discussion: Fashion acts as a compelling form of self-expression, revealing who we are, how
we feel, and what we seek in life (Kaiser, 2012; Entwistle, 2015). As a designer with an interest
in psychology, | recognize the strong connection between clothing, self-image, and
interpersonal relationships (Adam & Galinsky, 2012). Our garments do more than cover us;
they convey our emotions and motives. The value of fashion extends far past aesthetics. Icons
such as Coco Chanel, Yves Saint Laurent, and Audrey Hepburn understood the
transformational power of clothing and its influence on society. Their individual styles
captivated admirers not only by their beauty but also by the poise and grace they embodied,
stimulating reflection on their effect and what fashion can teach us about identity (Kaiser &
Green, 2018). Grasping the influence of fashion is helpful for women trying to improve their
style, especially since first impressions carry weight. Clothing provides protection and
promotes feelings of confidence and empowerment (Adam & Galinsky, 2012). The colours and
designs we select mirror our emotions and can even alter them. Research indicates that attire
affects our mindset—wearing a fitted blazer might bring about a sense of power, whereas a
loose dress could inspire a sense of freedom (Azeem et al., 2025, pp. 603-617). Christian Dior's
'New Look' in 1947 marked a crucial shift in fashion history, moving from wartime austerity to
an optimistic femininity that enabled women to express their identities through their attire
(Victorian Fashion, 2024). Today, modern women continue to use fashion to assert themselves
and share their stories (Azeem et al., 2025, pp. 603-617). Many experience the empowering
sensation of wearing clothes that spark creativity and confidence, while outfits that fail to
reflect their true selves can cause discomfort or diminished confidence (Azeem et al., 2025,
pp. 603-617). My design philosophy strives to bridge this gap, creating clothing that allows
women to reveal their authenticity, feel beautiful, and radiate strength. Fashion is not simply
a mode of expression—it reflects and challenges public morals (Butler, 1990; hooks, 1984).
Historically, it has served both as an emblem of rebellion and as a status indicator. Prominent
individuals such as Jacqueline Kennedy Onassis and Michelle Obama have communicated
powerful messages through their wardrobe choices: Kennedy's understated sophistication
shaped American style, while Obama's combination of high-end and accessible brands
projected tolerance and leadership. These sartorial decisions correspond to evolving social
expectations. For women balancing careers and self-improvement, fashion signals both
identity and aspiration (Kaiser, 2012). Much like art, fashion connects on an emotional and
creative level. Artists such as Frida Kahlo used vibrant, heritage clothing to affirm cultural
identity and question beauty norms. At the same time, designers like Alexander McQueen
challenged limits, using fashion to probe industry conventions (Philosophy of clothing, fashion
as a social vector: Unravelling the influence of digital times, 2025, pp. 103-120). McQueen's
work explored concepts of power, vulnerability, and identity, demonstrating fashion's dual
capacity for protection and provocation (Azeem et al., 2025, pp. 603-617). My goal is to
combine genuineness and strength in my designs, empowering women to confront societal
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constraints and remain true to themselves. What we wear represents so much more than
fabric; it articulates who we are. Fashion shapes identity, increases confidence, and influences
perceptions (Azeem et al., 2025, pp. 603-617). Our clothing choices link to our feelings and
feelings of belonging, helping us express ourselves while fitting into society (Boloti & Scotti,
2024). Changing styles continually redefine our relationships and self-concept. Attire
communicates personality, values, and objectives without a single word (Azeem et al., 2025,
pp. 603-617). Olivier Niyitanga, known as Tanga, operates the acclaimed label Tanga Designs
and speaks about how fashion defines individuals and shapes external perceptions. According
to the Salar Bil Foundation, clothing serves as a medium that can convey both authenticity and
misperceptions, much like any language that can be used sincerely or deceptively. Sometimes
we unintentionally send misleading signals; other times, our outfits disclose emotions we did
not realize. Trends such as old money, streetwear, minimalism, casual, sporty, and classic styles
often define us before conversation begins. According to Oscar de la Renta, there is always an
emotional element to anything that you make. This insight suggests that fashion carries
emotional significance and can communicate aspects of identity and personal state,
sometimes revealing or concealing true character. Outfits may prompt assumptions about a
person's confidence, well-being, or success before any words are spoken (Azeem et al., 2025,
pp. 603-617). Tanga pointed out that clothing can signal the nature of events: "Seeing someone
in traditional dress implies attendance at a wedding or funeral, and a man in a suit likely has a
meeting unless his job demands formal wear. Dressing suitably for occasions is vital, as
mismatched attire can damage confidence. According to KT PRESS, fashion choices in Kigali
reflect generational and cultural influences, with younger women often choosing not to wear
long dresses commonly associated with older generations, which, in turn, can affect their
sense of identity and self-confidence (Omiren Styles). According to Ms. Mitali Nevtia, fashion
trends such as miniskirts can help young people feel more connected with their peers by
influencing social expectations. Peer pressure drives us, and witnessing others wear popular
items can prompt imitation. Nonetheless, dressing too youthfully may negatively affect self-
worth," she says. According to research by Asobayire and colleagues, embracing culturally
inspired fashion in professional settings can empower women and help preserve cultural
identity, highlighting the importance of attire that aligns with both personal and societal values
at each stage of life (The impact of paid employment on women's empowerment: A case study
of female garment workers in Bangladesh, 2022). Colours also have a role—red is associated
with zest. At the same time, cooler shades evoke tranquillity (The thousand faces of beauty:
How credible storytelling unlocks disability representation in inclusive luxury fashion branding,
2024). Fashion serves as a tool for managing social environments and expressing oneself. Kelia
Umunyana, a university student passionate about fashion, shares how her mood guides her
daily outfit choices. When feeling upbeat, she selects bold, expressive ensembles; when
reflective or downcast, she opts for simplicity and comfort. "My clothing mirrors my feelings,
and others pick up on my mood based on how | dress. It is a nuanced yet powerful way to
communicate without words," she says (Azeem et al., 2025, pp. 603-617).

Conclusion: This study finds that women's clothing choices are important for defining
themselves, feeling empowered, and dealing with societal expectations. Women use fashion
to convey their identities, challenge stereotypes, manage cultural differences, and maintain
control in their personal and public lives. The study supports and builds on previous research
that views clothing as both a means of fitting in and a means of resisting (Kaiser, 2012; Butler,
1990). Its cross-cultural approach uncovers the complex ways in which women use fashion to
balance membership and individuality across contexts. Unlike earlier studies that focus only
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on Western cultures or specific groups, these outcomes show how tradition, modernity, and
self-expression interact in global cities. The implications are important for readers: seeing
fashion as more than just a surface issue can help build empathy, lessen stigma, and encourage
inclusive attitudes toward how women present themselves. The research highlights the need
for society to accept diverse clothing choices and support women's rights to express
themselves. The study connects its goal of understanding the meaning of women's fashion
choices to the conclusion that clothing can empower women and drive social change. What
women wear influences not only how they see themselves but also how society discusses
femininity, identity, and power. However, the study has some limitations. It relies on existing
sources and does not include direct interviews, which may limit the depth of individual
experiences captured. Focusing on urban areas might not reflect the views of rural or less
mainstream communities. Dealing with these gaps in the future could lead to a better
understanding of the role of clothing in women's lives. Ultimately, the study shows that
women's fashion is a strong force for personal agency and cultural conversation. It is important
to recognize and respect the stories behind women's clothing choices to encourage fairness
and true self-expression. The following steps should involve collaboration among educators,
designers, and policymakers to create environments where all women can freely express their
identities through fashion.
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Abstract

The purpose of this paper is to analyse the way in which foreign language teaching videos
posted online in online social media can work in order to teach us some public speaking
techniques. Public speaking is known as an art, yet what can we say about online video
material? Online video material is clearly revised before being posted, and the person does not
speak live, necessarily. The edited videos take into consideration how to present the material in
such as way so as to please the audience and not to take too long. In a live webinar, the foreign
language teachers can show a high level of enthusiasm, but they also need to organize their
speech and discussions with the participants in an efficient way. The videos can be interactive,
so that taking the audience into account requires a high degree of empathy, especially when the
contact is not a direct one. Teaching foreign languages online requires a high impact on the
audience, together with a high level of engagement, emotionally speaking. A few examples of
such videos and webinars will be analysed in order to better understand the features of such
communication. Psychology, foreign language teaching, applied linguistics and public speaking
make up the methodological framework.

Keywords: Empathy, emotional engagement, psychology

1. INTRODUCTION

Nowadays, we cannot help but notice the phenomenon of online videos regarding foreign
language learning, created by foreign language teachers, who use the speaking style of online
video communication: short, to the point, using an enthusiastic and friendly approach,
addressing an audience they do not know much about and whom they can only imagine, and
selecting the information which they believe, at least from their experience, to be attractive for
new learners of the respective foreign language. The video bloggers rely on their current
experience of teaching foreign languages and on the known reactions of foreign language
learners. They need to enagage the audience and they need to present the foreign language as
accessible due to their approach and as attractive due to its culture and due to all the possibilities
it offers once learners can master the respective language.

Foreign language teachers online focus on rare languages whose cultures are becoming
popularised through various means — various cultural products such as books, films, and
attractive traditions. These languages are the Asian languages, such as Korean, Chinese, or
Japanese, Turkish, Persian, Hebrew, and so on. For some languages we have publicly accessible
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sources, which are available for free on youtube or on Facebook, and these include videos where
the teachers are shown as they teach the foreign language and as they address their audience,
as well as online live workshops which may or may not be recorded, and where those interested
can have a sample of the way in which the respective lessons are taught, of how the teachers
interact with them, of their pace, and they have the opportuniy to register for the entire course
held online often with a reduced fee.

The online live sessions can be repeatedly and periodically organized by the teachers, in an
attempt to popularize their offers, but also in an attempt to create a sense of online communities
centred around interest in a particular language. The workshops can be destined to a wide,
international audience, and English can be used as a common language for explaining the
foreign language, as well as for a restricted, national audience, such as various forreign
language courses destined for Romanians, since the other language than the foreign one used
by the teachers is Romanian.

1.1. Theoretical Framework

Public speaking can be considered as focused on persuasion. It relies heavily on the rhetorical
theory developed by Aristotle, which is based on the components: ethos, which refers to the
credibility of the speaker, logos, which refers to the logical reasoning of the speech, and pathos,
which refers to the emotional appeal of the speech (Braet, 1992). Filming themselves relies on
a strategical control of how they create their image in the case of foreign language teachers
having a youtube channel or who go through live sessions. They need to show empathy for the
viewers, since this is how they can attract their attention and persuade them that the experience
of language learning with them can be effective and a nice passtime. The way they communicate
and display their image are both important assets for attracting their potential learners for the
paid coirses.

2. METHOD

In creating filmed youtube videos, foreign language teachers have a high degree of control over
their contents. They can return to the video and edit it, so that the video includes nothing more,
nothing less than what is needed to capture the learners’ attention. We can consider that online
youtube video clips have as a specificity the pathos dimension. The foreign language teachers
show their passion for the language they teach, thus attracting the interest of learners who are
equally enthusiastic about the same language and culture. It is assumed that the teachers have
started learning the foreign language out of passion themselves and intrinsic motivation, and
that now they are ready to share their passion and transmit their knowledge to the interested
learners. Youtube channels are opened voluntarily by various individuals who wish to share
their passion for a certain discussion topic such as book reading in general, book reading on a
certain topic or genre, political issues, or various tutorials, such as makeup tutorials, or reviews
of certain gadgets such as the newest smartbands. Influencers also rely heavily on public
speaking techniques and on the use of online video creation. Influencers use online social media
in order to promote a certain product which they use and which they recommend. The element
of persuasion is clear in this case. We can consider such cases as marketing and advertising for
a product. The only difference is that the advertising is much more persuasive, since it does not
come from the company itself, but from actual individuals who have used the product and who
share their honest opinion about it. We can draw parallels with the situation where a friend
recommends us to use a certain product — and the advice is taken based on trust. Influencers
and friends recommending a product rely on their own experience with it, as well as enthusiasm
about it, which makes their recommendations attractive and persuasive, as well as trustworthy.
The same type of persuasion is borrowed by foreign language teachers. They can share their
own experience with learning the language, which has inevitably led to certain secrets and
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strategies to better master certain aspects: e.g. the alphabet, once we deal with an Asian
language, and we are Western culture members, the grammar system, once it is heavily different
from that of our native language or from other languages we know, and, last but not least,
pronunciation. Often, foreign language teachers can share online — as well as offline — their
stories about their contact with the foreign language they teach, with how they have come to be
attracted to the language and, especially, about how they have visited the country where the
respective language is spoken and how they have communicated with the native speakers.
Listening to genuine experience becomes a strong element of persuasion in the case of foreign
language learning videos. The teachers creating these videos rely on pathos to a high degree,
based on their enthusiasm for the topic, as well as on the dimension of ethos, since their
credibility for the audience comes from the fact that they have had first-hand contact with
learning the language and also from the fact that they are now specialists in this area. They have
studied the language and they have also acquired the teaching skills needed in order to transmit
their knowledge to their learners.

Youtube videos need to be concise, and address the issue to the point. Users are looking for
concrete tips on learning the language, but, especially, for the basics and for encouragement
that, once they follow the video, they can actually start speaking the language, at least to
understand conversations and take part in them minimally.

This expectation and need is addressed by Hoon, in his K-Workshops where, during live
sessions, he teaches those participating their first words in the Korean language — without yet
using the alphabet. He focuses on pronunciation and on showing his learners that they can
already speak. He promises that his method can help them know Korean in six months — and
here he relies on concrete results, just like in project planning or project management. Next to
his youtube channel, he also has a Facebook online social media account, and he also sends by
email to the participants in his workshop a Three Days Challenge to Learning Korean, where
he presents viewers in already recorded videos their very first words which are basic for
conversations in Korean. He is highly enthusiastic about the method and highly encouraging
and empathetic towards his learners. His credibility comes from being a native speaker of
Korean who is also a good speaker of the English language, and can thus offer an element of
familiarity to his learners. He also addressed his learners based on what they are familiar with
from Korean culture: K-pop, K-drama, Korean food, all of which can be considered part of the
soft power of Korea, meaning of the cultural products which are attractive for other cultures.

Hoon thus manages to establish a very good emotional connection with his learners. He is like
a friend to them, easily accessible and simply recommending to them a method that can be
helpful. It is difficult to learn a language by oneself, as we need motivation to continue
everyday, and he promises 15 minutes per day that can be an achievable goal. When we watch
these youtube videos, we become motivated to continue having contact with the language, as
we are interested in maintaining contact with those teaching it since we enjoy watching their
videos.

Other examples of online foreign language teachers are Silvia Patrascu for the Japanese
language and Sheila Iaia for the Turkish language. They also have various online social media
accounts, where they share their stories about their experience with the foreign languages they
teach, as well as their enthusiasm and passion. Silvia Patrascu also organizes trips to Japan for
her learners, which becomes an even more motivational experience. She also organizes camps
and workshops for learners in Romania. Connecting with other learners can also lead to
increased motivation. Shella laia is also highly enthusiastic in her approach to creating an online
community interested in the Turkish language and providing learners with resources for
learning the language. Silvia Patrascu also brings into discussion cultural products with which
learners are familiar and from which they may have started their wish to learn the language,
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such as anime, an interest which is specific to the teenage learners. Sheilla laia brings in Turkish
music in the beginning of her online workshops which are very fast courses in learning the first
notions of the Turkish language. She has a Facebook page for her Avicenna center and has
created a Facebook group for her learners.

We can also mention Monica and her Korean husband Jihun Jung who have founded the Arirang
Korean Academy in 2015 and who have created youtube online videos where they taught for a
period Korean language for free to anyone interested. The course was advertised on their
Facebook page. They taught together and connected to the audience together. Monica also
presented her family, formed by her husband and their daughter, showing the strong connected
she has with the culture by daily interacting with her husband and also by having studied Korean
at university.

The public speaking skills of these online teachers are borrowed from online social media
speakers, who become likeable to their audience, treating their audience as friends, while at the
same time they have solid background knowledge and experience in the respective field.
Expressivity, body language, gestures, facial expressions, voice tone, all of these are important
in order to establish connection emotionally with the audience, next to their knowledge on the
topic and on the way in which we can become motivated to learn a language. They bring in
emotional support for learners, which can also be considered as part of public speaking skills.

At the same time, it can be difficult to connect to an imaginary audience, once the videos are
recorded. Public speakers who see their audience have immediate feedback on whether or not
they are connecting with them. This is different in the online social media, where they rely on
likes and emoticon reactions in the comments sections, number of views and occasional
comments.

The teacher is, thus, a public speaker, at all times in a classroom in both offline (Peter, 2014)
and online media. The teacher should know a few notions of intuitive psychology and rely on
empathy and communication skills.

3. FINDINGS

A high degree of emotional expressivity and connection to the audience, together with a sense
of empathy is transmitted through the public speaking specific to online social media and
recorded or live videos by foreign language teachers.

4. DISCUSSION, CONCLUSION AND RECOMMENDATION

A foreign language teacher and, for that matter, a teacher of any subject, needs to have some
public speaking skills since he is addressing an audience: his classroom. The explanations and
activities need to be tailored to suit their audience. Online, the public is larger, and they can be
lost since the classes and courses are not compulsory, or precisely due to this reason they can
gain a wide audience. Communicating and connecting with the others can become a main issue
in online foreign teaching video, since the visual communication and voice tone need to be
adapted to engage the audience. Since the means of communication are visual and auditive,
these means need to be heavily relied on and used, to the point where we feel that expressivity
and enthusiasm can even be exaggerated in online social media video materials in general.
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Ozet

Havacilik sektorii, yliksek operasyonel hacmi, yogun kaynak kullanimi ve karmagsik hizmet
siirecleri nedeniyle ¢ok boyutlu stirdiiriilebilirlik (¢evresel, sosyal, ekonomik ve yonetisimsel)
acisindan kritik 6neme sahip sektdrler arasinda yer almaktadir. Ozellikle geleneksel kagit
tabanli biletleme sistemleri ile manuel kimlik dogrulama uygulamalari hem dogal kaynak
tiiketimini artirmakta hem de islem siirelerini uzatarak operasyonel verimliligi olumsuz
etkilemektedir. Bu baglamda dijitallesme temelli ¢oziimler, sektdrde siirdiiriilebilir doniisiimiin
temel araclarindan biri olarak 6ne ¢ikmaktadir. Bu 6nem nedeniyle ¢aligmanin amaci, havacilik
sektoriinde cevresel siirdiiriilebilirligi desteklemek ve hizmet siireclerinin etkinligini artirmak
amactyla NFC (Near Field Communication) tabanli kagitsiz biletleme sistemi ile iki faktorlii
kimlik dogrulama (2FA) teknolojisinin entegre edildigi bir sistem mimarisinin teorik olarak
tasarlanmasi ve modellenmesidir. Calisma kapsaminda oncelikle konuya iliskin kapsamli bir
literatlir taramasi gergeklestirilmis, ardindan mevcut uygulamalar analiz edilerek Onerilen
sistemin mimari yapisi, veri akis siiregleri, glivenlik katmanlar1 ve entegrasyon mekanizmalari
detayli bi¢imde kurgulanmistir. Arastirmada sistem bilesenleri arasindaki etkilesimler, kimlik
dogrulama protokolleri ve bilgi giivenligi siirecleri analitik yontemlerle degerlendirilmistir.
Elde edilen bulgular, 6nerilen modelin kagit tiikketimini azaltarak ¢evresel etkileri azaltmasinin
yant sira hizmet kalitesi, veri gilivenligi ve kurumsal siirecler iizerinden cevresel, sosyal,
ekonomik ve yonetisimsel siirdiiriilebilirlige katki saglayabilecegini gostermektedir. Sonug
olarak bu ¢alisma, havacilik sektoriinde dijitallesme ve siirdiiriilebilirlik temelli sistem
tasarimlarina yonelik gelecekte yapilacak uygulamali aragtirmalar icin biitlinciil bir kavramsal
cergceve sunmaktadir.

Anahtar Kkelimeler: NFC, kagitsiz biletleme, havacilik sektorii, siirdiiriilebilirlik, dijital
doniisiim
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Abstract

The aviation sector is among the critical industries in terms of multidimensional sustainability
(environmental, social, economic, and governance) due to its high operational volume,
intensive resource consumption and complex service processes. In particular, traditional paper-
based ticketing systems and manual identity verification practices increase natural resource
consumption and negatively affect operational efficiency by extending processing times. In this
context, digitalization-based solutions have emerged as fundamental tools for sustainable
transformation in the sector. Accordingly, the aim of this study is to theoretically design and
model a system architecture in which NFC (Near Field Communication)-based paperless
ticketing and Two-Factor Authentication (2FA) technologies are integrated to support
sustainability and enhance the effectiveness of service processes in the aviation sector. Within
the scope of the study, a comprehensive literature review was first conducted, followed by an
analysis of existing practices to systematically develop the architectural struc The interactions
among system components, authentication protocols, and information security processes were
evaluated using analytical methods. The findings indicate that the proposed model can
contribute to environmental, social, economic, and governance sustainability by reducing paper
consumption and environmental impacts, as well as improving service quality, data security,
and institutional processes. Consequently, this study provides a holistic conceptual framework
for future applied research on digitalization- and sustainability-oriented system designs in the
aviation sector.ture, data flow processes, security layers, and integration mechanisms of the
proposed system.

Keywords: NFC, paperless ticketing, two-factor authentication (2FA), aviation sector,
sustainability, digital transformation
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